DOCUMENT RESUME 

ED 305 583 CG 021 594 



TITLE 

INSTITUTION 
REPORT NO 
PUB DATE 
NOTE 

PUB TYPE 

EDRS PRICE 
DESCRIPTORS 



IDENTIFIERS 



Career and Life Management 20: Optional Program ♦ 

Teacher Resource Manual 

Alberta Dept. of Education, Edmonton* 

ISBN-0-7732-0081-9 

88 

414p.; For related document, see CG 021 593. 

Guides - Classroom Use - Guides (For Teachers) (052) 

MF01/PC17 Plus Postage. 

^Business Education; Career Guidance; *^Consumer 
Education; Foreign Countries; High Schools; 
^Multicultural Education; *Sex Education 
Alberta; Crisis Management; *Life Events; *Life 
Management Curriculum 



ABSTRACT 

This manual is designed to support the instruction of 
the optional modules of the Career and Life Management 20 curriculum 
of the Alberta, Canada schools. This optional curriculum includes 
human sexuality, dealing with crises, entrepreneur ship, consumer and 
investment choices, and cultural bridges. This manual assists 
classroom teachers by providing: (1) further information about the 
goals and objectives of each optional module; (2) suggestions for 
selecting and integrating the optional modules within the Career and 
Life Management 20 program; (3) recommendations for assessing student 
aCiiievement ; (4) sample activities which could be used to address 
selected learning expectations; (5) detailed curriculum correlations 
tc the authorized resources; and (6) suggestions for establishing an 
effective resource base and local support network. Each module 
incx.^es background information f-)r the teacher; objectives of the 
module; an overview of the sub-themes included in each module; 
suggestions for implementing the module; sources of support, 
including authorized resources, teacher resource manual, and school 
and community support networks; glossary, if appropriate; detailed 
correlation of learning expectations; suggested activities which 
could be used within a lesson; and sample evaluation instruments for 
selected topics. (ABL) 
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* from the original document. 
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USING THIS MANUAL 



This manual is designed to support the instruction ot tt^r- 
optional modules of the Career and Life (Vlanageme'*^( 20 
curriculum Except where information duplicate*; the course 
of studies, the material included m this manual should ''-ot 
considered prescriptive m anyway 

This Teacher Resource Manual has been developed to assist 
classroom teachers by providmg: 

1 further information about the goals and obiectues o* 
each optional module 

2 Suggestions for selecting and integrating the opttonn' 
modules withm the Career and Life Mdoagement 20 
program 

3 recommendations for assessing student achjevement 

4 sample activities which could be used to address selected 
learning expectations 

5 detailed curriculum correlatior^s to the authorized 
resources 

6 Suggestions for establishing an effective resource base 
and local support network 

Each module includes' 

1 background mformaiton for the Jeacher 

2 objectives of the module 

3. an overview of the sub-themes mcluded m each moduie 
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RATIONALE FOR EXPANDING THE CORE PROGRAM 



The five optional modules are to complement and 
reinforce topics introduced in the core 3<redit CALM 20 
program During the development of Career and Life 
Management 20, it became evident that the scope of the 
program and the time limitations would not allow mdepth 
study in any of the many topics that would be addressed 
As a result, certain topics that were considered to be 



particularly relevant to students were included tn the 25- 
hour optional modules 

The optional modjlet> allow teachers to focus on areas of 
personal experttse, take advantage of community 
resources, as ^vell as respond to commun ty needs 
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RELATIONSHIP OFTHE CORE AND OPTIONAL PROGRAMS 



CORE 
THEMES 


OPTIONAL MODULES 


1. HUMAN 
SEXUALITY 


2. DEALING WITH 
CRISES 


3. ENTRE- 

PRENEURSHIP 


4. CONSUMER AND 
INVESTMENT 
CHOICES 


5. CULTURAL 
BRIDGES 


SELF- 
MANAGEMENT 




* 


* 


* 




WELL-BEING 




* 


* 


* 


* 


RELATIONSHIPS 






* 


* 


* 


CAREERS AND 
THE WORLD OF 
WORK 


* 


* 


* 


* 




INDEPENDENT 
LIVING 


•k 


* 


* 




k 



* Provides minor reinforcement of learning expectations .n the themes of the CORE program 
iC Provides major reinforcement of learning expectations in the themes of the CORE program 
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STRUCTURE OF THE OPTIONAL PROGRAM 



Each module is designed as 25 hours (one credit) of 
instruction. The optional modules can be integrated into the 
CALM 20 course by expanding the three-credit course to four 
(add one module) or five (add two modules) credits. 

MODULE COMPONENTS 

The optional program parallels that of the core program. 
Each module is organized into four or five sub-themes (refer 
to page 6). Within each sub-theme, the learning 
expectations are correlated to four basic thinking processes: 
recall, understanding, involvement and synthesis. The 
learning expectations define what students should learn and 
the learning process specifies, as a minimum, the level of 
thinking that should occur. 

Refer to the Teacher Resource Manual - Core Program for 
more information on xhe module components. 

REQUIRED - ELECTIVE COMPONENTS 

All learning expectations included in each module should be 
addressed On the basis of student needs (past experience, 
ability level) the teacher will determine which learning 
expectations need to be addressed in depth or reviewed. 
Approximately 20 to 25 percent of the instructional time 
should be used as elective time to reinforce concepts or to 
challenge students to higher levels of learning. 
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5 HRS 
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5 HRS 


ENTREPRENEURSHIP 
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t. HRS 


CONSUMER 
AND IWVES1MENT CHOiCtb 
(20 HRS) 


5 MRS 


CUiTuRAt BRiDGfS 
(20 MRS ) 


S HRS 
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GENERIC SKILLS AND INTEGRATING CONCEPTS 

The optional modules should be used to reinforce the three 
generic skills defined within the core program: 

© Thinking 

0 Dealing with Feelmgs 

• Communicating 

In addition, the following concepts are addressed in each 
module: 

• building awareness and understanding of the knowledge 
base fundamental to the theme or module 

0 defining and practising a personal decision-makmg 
model 

» recognizing personal rights and responsibilities 

« dealing positively wito persona! and socta! issues 

» identifying personal sources of support 

© recognizing and planning for personal choices and 
challenges 

Teachers can reinforce the generic skills and integrating 
concepts through designing lesson plans that integrate one 
or more of the generic skills within the topic being presented. 
Strategies can involve defining appropriate activities, usmg 
directed questioning and discussion techniques and 
encouraging students to become more personally aware of 
their shils m these areas 
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INTEGRATING CONCEPTS 




OVERVIEW OF OPTIONAL MODULES AND SUB-THEMES 



MODULES 


SUB-THEMES 




1. HUMAN SEXUALITY 






ReiATfONSHiPS 


w;thin the 

^vOR^ P( ACE 


CHOICES AND 
CHAllENGES 




1. DEALING WITH 
CRISES 


PERSONAL COrvl^ROL 

^v^•'MAbe^vU^l^ 


PRtSSoHE POINTS 


^/^AlNTAl^Ji^JO balancl 


fViAl*\TAtNiNG CONTROl 


CHOICES AND 
CHALLENGES 








3. ENTREPRENEURSHIP 


UNDER'">TArNiO^NO 


iDt: A GE^JERATlO^[ 


BUSJMESS PlAM 


CHQf^.ES AND 
CHALIENGCS 






4. CONSUMER AND 
INVESTMENT 
CHOICES 


PfNANCiAl GOAL 

serT!^JC) 


Pf RSONAi (NVFSTMEM 
CO^JSlDERATlO^JS 




TAX iVtPilCATiONS 


INVESTMENT 
CHALLENGES 






5. CULTURAL BRIDGES 


BUILDING CULTURAL 
POUNDATIOM^) 


SELF-ASSESSV-HNT 


IMPROVING PERSONAL 
WeLl-BEfNG 


PERSONAL 
RELATlONSHtPS AMONG 
CULTURES 


CHOICES AND 
CHALLENGES 
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MODULE 'i: HUMAN SEXUALITY 

This module develops an understanding ar i ^jv/v'arenoi^s of the 
dimensions of human sexuality withir '^e p^'^spective of the 
whole person The content builds ar. ir. -rir .-xtion base in 
anatomy and physiology, reproductive l.^alth ano health 
practices to help students make informed c'^Jices. The 
emphasis ^s on responsible sexual decision making and the 
development of communicatton and effective ■ cl-at^onship 
skills. This module can be offered v/ithin a 3-. 4- or 5-credit 
course (refer to page 13) Before teaching thi. m'joule, the 
approval of thL local school board and parents must be 
obtained. Parents may withdraw their child by intoimmri the 
school m writing of their intention to do so 

MODULE 2: DEALING WITH CRISES 

Dealing with Crises looks at how individuals cope with change 
and crises throughout their life span and recognizes that each 
individual responds to life's choices and challenges 
differently. The importance of self-management in dealing 
with stress, crises and change is explored and opportunities 
are provided for students to expand their existing coping 
skills and broaden their personal support system 

MODULES: ENTREPRENEURSHIP 

In this module, students investigate the concept of 
entrepreneurship as a career option The characteristics and 
attitudes of successful entrepreneurs are considered. 
Students will understand the elements of successful 
entrepreneurial activities and practice generating 
entrepreneurial ideas and strategies Through the use of a 
Simulation, students will be able to identify one or more 
entrepreneurial opportunity and develop a business plan that 
could operationalize such a venture 
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MODULE 4: CONSUMER AND INVESTMENT 
CHOICES 

This module is designed to expand financial management 
skills through financial goal setting and considering strategies 
for personal investment and tax imp'ications The 
interrel/^tionship of personal goal setting, decision making, 
and effective consumer and investment choices is examined 
Students will identify those strategies that lead to optimal use 
of their financial and personal resources. 

MODULES: CULTURAL BRIDGES 

The purpose of this module is to help students deal with their 
decisions that are a consequence of living in a multicultural 
society Students wilt reflect upon the essential elements of 
heritage and mainstream cultures and learn to cope with 
stress and conflict that may arise when living 'vithin these two 
cultures It is appropriate for students from any heritage 
culture as well as students from the mainstream culture. 
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DEALING WITH SENSITIVE ISSUES 



Tiere are some are.is mciuded withm tho optional muduies 
that could be sensitive or controversial to students, the r 
parents or the community It ts important that teachers are 
sensitive to this possibibty and pr^oar^cH to deal with such 
concerns Some topics that may be considered controversi.il 
o" sensitrve are hsted below 

Human Sexuahty 



Dealing with Sexually Transmitted Disease'. 

Homosexuatit, 

Abortion 

Sexual Abuse 

Masturbation 

Pornography 



Dealing mxh Crtses 

• Suicide 

• Family Conflict/Vtolence 

• Child Abuse 

Cjltural Bridges, 

• BeUeh 

• Customs/Tradttions 



T Contacting Parents - !t pttrents are mfo med of the 
content of the module, awji^e o- resources used and 
encouraged lo be mvoived. tne focus o^ the concern wiH 
heromp ^vfd^nt .und C iO he addrpss^n prior to ^ i«ssroom 
teaching In addition, conce'^n^ th^t ^^av l>e preser^t 
mifraify wiH he eitm'nated when oareo^s have had tho 
time and ooportunfty to build confidence m 'he teacher 

2 Following Policy - A teacher should be aware of all 
policies (school, schoof jurisdiction) tha' rt*:ate to dealmcj 
witfi sensitive issues Dr^cussion W}tf> \he school 
admtntstraiion will ensure that the teacher has <»upport 
and pfov^de a broader pefsp*ect*v»f to ♦ssutfs and concerf^s 
that may arjse 

Teachers shuu!d refer to the Alberta Education po^Ky re 
Controversial Issues m the Classroom (Te^icher Resource 
ManudI » Core Program) 

3 Respecting Values - The teacher will be aware that 
promoting personal values to the exclusion of all others 
would be inappropriate The values of the students and 
their parents must be respected when value related 
issues are raised ft js important tfiat students not only 
have the opportunity to Pxamfop and disa^^s their ideas, 
values and behavfOur, i)ut students should a'so 
recognue and respect the values ot others 



ERLC 



24 



2j 



EVALUATING STUDENT ACHIEVEMENT 



In the optional modules, as in the core themes, student 
evaluation should deal with both the cognitive and 
affective domains. The curriculum is designed to encourage 
students to become better able to handle life's challenges 
and make appropriate choices. 

As in other courses, this will involve increasing their 
knowledge base (cognitive). In addition to cognitive 
objectives, CALM 20 has been designed to encourage 
students to apply this knowledge to their personal 
situation As such, for many of the learning expectations, 
there is no right or wrong answer. Evaluation should, in 
these instances, focus on the process whereby the student 
has made the choice or developed a plan of action- 



The Curriculum's structure establishes a minimal standard 
for the students' learning Each learning expectation is 
defined m terms of one or more learning processes (recall, 
understanding, involvement and synthesis) Evaluation 
strategies should reflect the type and level of learnmg 
process. 

Refer to the CALM Teacher Resource Manual - Core 
Program for a more detailed explanation of the iearning 
processes and suggested evaluation strategies 



AUTHORIZED RESOURCES 



Learning resources fall into three categories, BASIC, 
RECOMMENDED and SUPPLEMENTARY. 

The authorized resources for each optional module are 
listed withm each of the optional modules 

Refer to the Teacher Resource Manual - Core Program for 
the complete list of authorized resources for the core and 
optional programs. 

Alberta Education wishes to express appreciation to the 
following agencies and associations that so generously 



shared materials during the development and 
implementation of this course 

0 Alberta Career Development and Employment 

© Alberta Consumer and Corporate Affairs 

• Alberta Human Rights Commission 
o Alberta Labour 

• Health and Welfare Canada 
o Canadian Cancer Society 

© Canadian Bankers' Association 

• Alberta Alcoholism and Drug Abuse Commission 
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MODULE 1: 



BACKGROUND INFORMATION 

For adolescents, the issue of sexuality is probably one of the 
most important, yet conflicting and confusing, parts of their 
lives. With many significant changes in sexual attitudes and 
behaviour and with recent concerns over the increasing cases 
of sexually transmitted diseases, students need to examine, 
discuss and consider many of the sexual issues that will affect 
them, now and in the future. 

The human sexuality module is designed to help students 
develop greater self-awareness and understanding of their 
sexual identity. The module provides them with current 
information and opportunities to develop further their 
decision-making skills, encouraging them to take 
responsibility for their sexual behaviour. By clarifying 
personal values regarding sexuality issues, students will be 
better able to resist peer pressures and make decisions based 
upon their own values and lifestyle preferences. To do this, it 
is vital that students work in a safe, trusting and supportive 
environment. 

The classroom forms an important part of this environment 
and it is essential that time be spent developing and 
maintaining a positive classroom climate. (Refer to the 
Climate Building Activities in the Teacher Resource Manual - 
Core Program ) The involvement of and support from parents 
will also strengthen such an environment. (Refer to page 22, 
Parental Support, in this document.) 
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HUMAN SEXUALITY 

MODULE OBJECTIVES 

The student: 

1. develops understanding and awareness of the 
dimensions of human sexuality within the perspective of 
a whole person, 

2 builds awareness of developing sexuality (physical, 
psychological, emotional and social) and reviews 
strategies for health adjustment to accommodate these 
changes 

3 develops an information base enabling responsible 
decisions about sexual behaviour. 

4 builds communication skills in order to increase and 
improve discussion with parents, teachers and peers on 
matters of sexuality. 

5 recognizes that decisions as a sexual being impact on 
personal and interpersonal life. 

OVERVIEW OF SUB-THEMES 

Sub-Theme 1' Self-Management 

Students will consider what is meant by such terms as sex, 
sexuality, masculinity and femininity, and be encouraged to 
develop their own definitions for these. A positive, trusting 
environment in which students will feel comfortable 
discussing human sexuality will be developed through the 
cooperative efforts of students and the use of appropriate 
vocabulary. 
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Human Sexuality 
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Sub-Theme 2: Well-Beino 

Students will identify some of the factors involved in 
maintaining and enhancing their sexual well-being. This will 
involve building a sound knowledge base about anatomy and 
physiology to help them make responsible sexual decisions. 
They will also identify some specific strategies for maintaining 
their individual health, especially in areas of reproductive 
health 

" ub-ThemeS: Relationships 

Students will understand what is involved in both social and 
sexual relationships and consider attitudes toward these. 
They will identify some of the pressures that may lead them to 
being sexually active, while also considering how they can 
deal with peer pressure to do so. The responsibilities and 
consequences associated with being sexually active are also 
evaluated Students will develop skills in communicating and 
coping with stress that may be related to their social and 
sexual relationships They will have the opportunity to 
consider some of the effects of sexual exploitation and to 
identify sources of support within their community that can 
assist them with issues related to human sexuality 

Sub-Theme 4" Within the Workplace 

Students will reco^ ze how sex stereotyping may occur 
within the workf: uce, and examine the impact of this 
Students will also develop the skills necessary for resolving 
problems in an appropriate manner if such sex stereotyping 
or harassment should occur 




Sub-Theme 5: Choices and Challenges 



Students will consider how sexual decisions can affect ineir 
lifestyle The options involved m an unplanned pregnancy 
will be identified and the responsibilities and commitments 
related to these options will be explored In particular, the 
impact of career and life planning will be discussed 

IMPLEMENTING THE MODULE 

Human sexuality, as an area of study, is an optional 
component of CALM and may be offered only v^ith the 
approval of the school board and parents. 

To withdraw their ch»ld from this area of study, parents must 
submit a letter to the school indicating their decision. The 
requirement for parental permission does not apply to 
students who have reached the age of majority, or to those 
who are living independently 

By requiring parental permission for students to take the 
sexuality module, it is recognized that teaching sexuality is a 
shared responsibility of the home and school It is 
recommended that a parent meeting be held prior to 
beginning the unit so that parents can meet the teacher, 
review learning expectations, view resources, and share their 
concerns (An outline for a parent evenmg is included on 
page 22 of this document ) 
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1 . Offering Human Sexuality within the Core Curriculum 



There are two alternatives for offering human sexuality m 
Career and Life Management 20 

Alternative 1 

The Human Sexuality module (1-credu) may be add^^d tu Uie 
3-credit course to form a 4-credit or 5-credit course 



Core Themes (^crecl*t) 
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compulsory course by using ^ne ^ i to 24 h,ojr'> designated as 
elective im^e to teuch selected teurnmg e>pectat?ons The 
learning eApecTal»ons thut are considered to l)e most 
mipo'^tant huve beea <den?itted witn o^Terisl- (*) ir^ the 
Outline of Learning Exp^i^ianons, pages a -Jl 
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2. How Can This Module Be Presented? 



The Human Sexuality module can be presented m various 
ways. Schools/teachers may use o strategy that *s most 
suitable to meet student needs, and to utilize resource 
support 

• Discrete: Teach human sexuality as o discrete unit 
sequenced m the CALM course at any time after the Self- 
Management - Self-Assessment sub-theme has been 
completed 

e Integrated: Integrate sub-themes outlined »n the 
h'uman Sexuahty module into the required themes of 
the core Career and Life Management course The live 
sub-themes in the Human Sexuahty module correlate to 
the five themes outlined m the core course The module 
has been designed to be integrated within the learning 
experiences contained m each theme This is the 
recommended way to present this module. 

3. How Does This Module Relate to the CALM Core 
Curriculum? 

Theme A' Self-Management 

The development of a positive classroom climate and 
expanding communicating and thinking skills as weil as 
improving their understanding of feelings will help students 
be more comfortable discussing sexuality issues The 
opportunity to explore their abilities, interests, skills, and 
values will provide students with the opportunity to become 
more aware of their individual sexual identity 

Theme B' Well-Beinq 

Understanding the various aspects of well-being and 
identifying sorne positive and negative factors that affect 
their health, will help students become more aware of health 
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concerns as wen a<v support systems that are prevalent, 
especiafiy m the area cf reproductive health By identifying 
strategies to »mprove per<.onai well-bemg, students will be 
able to u*^e'^tffy '>ome wise health practices m the area of 
sexuahty 

Theme C ^elalipnshtps 

By comparing and corirastmg the variety of relationships in 
which they are involved, students vviil develop a better 
understanding of how to deal wnh social and sexual 
relationships Students will develop skills effectively to 
maintain and enhance relationships and become more able to 
cope With the STre<;s and pressures involved m determining 
and adopting responsible sexual behaviour 

Theme D Careers and the World of Work 

By explormq careers and the world of work, students will be 
better prepared to recognize the impact sexual identity can 
have on career clioices and opportunities 

IhemeE' Independent Living 

Studeno will be aware of how sexual decisions impact on 
Iffestyle choices, and vice versa The responsibilities and 
commitments involved m parent ng will be discussed, and its 
effect upon f nancial management considered 

4. How Does This Module Relate to Other Courses? 

Other high school courses mclude topics introduced m this 
module and could provide students with an introduction to 
topics included m CALM, or give them the opportunrty for 
further study 
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These courses are. 
Psychology 20 

Personal Living Skills 10-20-30 
Health Services 12-22-32 
Biology 30 

Although human sexuality is an option al theme. Human 
Sexuality in the Health Curriculum, Alberta Education. June 
1987 has indicated that over 80% of the schools provide 
instruction in sexuality CALM 20 teachers should be aware of 
what IS being taught at the various levels by referring to the 
curriculum documents, meeting with colleagues, and 
determining students' understanding upon entering CALM 
20. A correlation of topics addressed m CALM 20 and the 
Elementary and Junior High health and Personal Life Skills 
programs is outlined in the Teacher Resource Manual - Core 
Program (Appendix C) 

5. Recommended Instructional Strategies 

Following are some suggested strategies teachers may wish to 
incorporate in their lessons: 

• reinforce the importance of maintaining d balanced 
perspective on the role of human sexuality 

• reinforce the positive aspects of human sexuality 

• incorporate humour (use cartoons) 

• recognize and respect personal shyness and sensitivity 

• model and encourage proper use of sexual terminology 

• use question box (refer to Sub-Theme 1. Self 
Management, page 45) 

The Human Sexuality module is one of the most sensitive 
areas of the Career and Life Management curriculum As 
such. It IS important that the teacher be carefully prepared for 
the unit, and feels comfortable with the content and issues to 
be explored 
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An eiffcnve seAU^ility ^'duc^uor *>fiould 

• believe tn the importance ot parents and adolescents 
communicating about sexuality 

• be well-informed about sexual topics 

• be warm and have a sense of humour 

• continually be open to exploring his or her own attitudes 
about a variety of sexual issues 

• be enthusiastic about teaching sexuality education 

• be comfortable discussmg sexuality with adolescents 

• be comfortable usmg sexual terminology 

o have good communication and group facilitation skills 

• be capable of and comfortable usmg a variety of teaching 
techniques m the classroom 

o be familiar with the needs and sensitivities of adolescents 

• have experience w»th adolescents (as parents, older 
Sibling, aunt, uncle, teacher, etc ) 

• be sensitive to the values existing withm the community 
and among parents 

TEACHING ABOUT AIDS AND OTHER SEXUALLY 
TRANSMITTED DISEASES 

AIDS is a serious health problem Pre<.ently, AIDS is a terminal 
disease for which there is no cure and no vaccme, nor is either 
one anticipated m the near future However, AIDS v^ducation, 
to be effective, must not focus on the deadly disease, nor 
should It use scare tactics to frighten students 

Stnce AIDS is primarily a sexually transmitted disease, it is most 
appropriately incorporated into the broader context of 
humjo ^^exujlity with the perspective o\ responsible decision 
making 
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There are effective methods for preventing and contro^^rg 
the spread of infection Students need accurate mforrrauon 
to help them make informed choices that wift prevent 
infection and facilitate control of the AIDS epidemic 

1. How Can AIDS Education Be Provided in a High School? 

A series of lesson plans on AIDS education have been 
developed cooperatively by Alberta Education and Alberta 
Health (see Appendix A) 

Method 1 - Incorporate the AIDS lessons withm the CALM 20 
optional module. Human SexuaiKv 

Use the AIDS lesson plans as a basis for lessons on sexually 
transmitted diseases. 

This alternative is appropriate for schools m which all students 
take CALM 20. 

Method 2. Teach about AIDS to all students dunnq three to 
five designated periods 

This transition strategy would ensure that AIDS education is 
provided to all stuoents, with some timetabling ahematr-es 

a) Offer the ihree to five classes on consecutjve days 
Although this may be the easiest alternative to 
implement, there is limited time for students to 
integrate the information 

b) Offer the classes on the same day of the week for three 
to five consecutive vweeks. This would allow ttme to 
integrate the information and to do appropriate 
research or assignments 
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K''e^^'06 3_ orpo - e_ - ^I'^j j.L 0'^\ o; \ A 3S pr an dd ^> oc 

Dastt> '*^/^'^<_^ci c.u^' i^'j u'H to^ 'jjjQho g _ P <r ^_ s o ^ a i ''\\.'\ nc| 
SK liK scenre, so_rj a\ ^';^\: ctips) 

Although there wojid be f-mtted C\'.ruo^-on To ciasses, there js 
no assurance that ai! students vvo.rd re orovded a'^^h A^DS 
education 

2. What Ideas Are Helpfu! when Dealing with the Topic of 
Sexually Transmitted Diseases? 

9 Inform students, about a weel^ m advance of AiDS 
education, that the topic wjll be presented This wiH 
prepare the students and assist in reducing their anxiety 

• Prepare a ques:ic>n box and arrange for a supply of 
3^^' X 5" fthng cards seven to ten days before AiDS 
education commences Encourage students to wnte 
questions on the cards so that the questions can be 
reviewed and researched before the caws begin The 
question box cou'd also be avv iau^e dormg the classes. 

fi Be sensit'^e to the possibtl:tv 'h<i* a srudent(s) could have 
AIDS or some othe^^ seAuaiiy ^r.j v^iit^ed d^:>euse, or 
know someone who is n'^KtPn " a sexuahfy 
transmitted d»sea^e 

• Ensure that students or^ A\varf> 'no AiDS 'otormation 
Hotline ^-800-772-A'DS 

TEACHING ABOUT ABORTION 

The issue ot abort on n.i/ .^oo>o,u /. ,th considerable 
sensitivity as !t mciy nor l^^a^ o[->su.v.! is^ue .fi) students It 
IS tmoortant to consider we I've .j u'^^ '>uctetv and 

thr>; thpre is no (on<^f-<^s\iS on r^>> uii^n.o;^ sMi*-" Howevpr^ 
parent and corr^mumtv v^Mjes .ire mno^'.j'M 
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Students need the opportunity to learn, discuss and apply 
information about abortion to become more tolerant and 
respectful of md^vidual differences Religious behefs, 
personal experiences and accurate information are factors 
that can influence views on abortion Abortion is referenced 
in two authorized resources, Sexuality A Responsible 
Approach, Chapter 5, student and teache*' edttions 

The topic of abortion has both moral and legal 
considerations. 

Moral Considerations Abortion ts an issue m our society 
because individuals have d>fferent beliefs about the morality 
of abortion Two approaches to this issue are pro-life views 
and pro-choice vfews 

People with pro-hfe views have a moral commitment to 
protecting the hfe of the unborn human fetus. They believe 
that life begins at the moment of conception People wrth 
pro-choice beliefs rramtam that a woman has the right to 
make decisions about her body. These decisions include the 
choice to have a baby or to terminate a pregnancy 

Beliefs regarding abortion may not ec>sily be characterized 
and may not be encompassed exclusively m pro-hfe or pro- 
choice views It ts important that the range of views 
consid<^red reflect the range of views m society 

Legal Considerations The laws that govern abortions m 
Canada come under federal and provincial jurisdiction The 
federal government is responsible for the Criminal Code c 
Canada which regulates the conditions under which a legal 
abortion could occur Before January 1988, abortion was 
covered under Secjon 251. Since that time. Section 251 has 
been struck down as being unconstitutional in that it violates 
women's rights At the time of the publication of this 
manual, a case is expected to be heard by the Supreme Court 
of Canada which will decide if an unborn fetus is legally a 
person under t'ne Charter of Rights and Freedoms It is 
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anticipated *^ a[ ^''O d^*'.^o'^ ^ * > • m-^ 

precedent 

The Cr.mto^^l Code o* Cdncido i* . ^c-'.i '^s S«^»,^o" 252 th<it 
requires abortions, as as a-^^ o*' * .j procedvjres, 

to be conducted by quati^ec^ ^^^r. • om'-^ c^'^s A-^ well, 
thesuppiytog o* a cKug, instrun-e- * c-^ • -vjoub thing" 

to procure an abo'^non orc^ b'U c\ 

Provmciai governments are fespo-^s'be ^o^ meotca! care 
reguiatfons that mfdjence the avv^^. otvl.ty faci'-ties and the 
fundmg for aborttons, thereby deter'r'n nq 'm*^ ..>ccess»btlity 
of abortions The o^ovtncia' recju'aMCjn. . u-r , Jru-n provfoce to 
province and may channe rieneno.ng on the federal 
governments act^ofis af)d uects^OPb o' i ''t* ^ou* is 

Current mfoTnaiion on tne ahor* on iss^e n-.^jy be obtained 
fjom the Legcji Resource Cer^?re ('"acu'^y ct E-'er^s'on), Trade 
Centre South, 10049 - 81 Ave^u^^ Fd'^r}ntor^, A!ber:a T6E 
1W7 (423-573,' or 1"800-2,^.2'1961 1 

EVALUATING STUDENT ACHIEVEMENT 

Although there is specific '^formation to be learned 
(anatomy, ohystology, S ^ D s, conifdception), the importance 
of the information base is secorjary to r cipt.'cj t»ludents build 
skills in making decisions about se<ual heh.jviour (Objective 
3) Therefore, students should be assessed on Miei^ ab^hty lo 
apply the decision-maMng model, to communicate 
effectively, and to dea' w-th feeh^os, as web as the^r 
[ nowledge o^ the many dtmer^S'ons ot nurran sexuality 

Some samples of evaluation ♦echmnae. ure suggested at the 
end of Hus tnoduie 
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SOURCES OF SUPPORT 



1. Authorized Resources 

Unless noted otherwise, the following resources are available 
from the Learning Resources Distributing Centre, 12360 - 142 
Street, Edmonton, Alberta, T5L 4X9. Telephone number (403) 
427-2767, Refer to the LRDC Buyers Guide for prices 

Alberta Health, Education Department. Sexually Transmitted 
Disease Teaching Outline and Resource Guide, 1986 
(RECOMMENDED) Teacher Reference. FREE. 

The SEXUALLY TRANSMITTED DISEASE TEACHING 
OUTLINE AND RESOURCE GUIDE (booklet, 61 pp.) has 
be'^n developed to assist teachers and educators 
involved in presentation of S T D information to school 
students or similar groups. Included in the guide is 
information on sexually transmitted diseases, a sample 
presentation outline, student learning activities and a 
list of resources Available from: 

Alberta Health 

Education Department, SJ.D Control 
10105-109 Street, 4th Floor 
Edmonton, Alberta 
T5J 1M8 
427-7951 

Teachers may copy this resource at no charge (A revised 
edition is scheduled for publication in October 1988 and 
v^ill be available through the LRDC ) 



Meeks-Mitchell, Linda, and Phihp Heit Sexuality: A 
Responsible Approach Student Edition and Teacher Edition. 
Charles E. Merrill Publishing, 1988. (Canadian Edition 
available October 1988,) (BASIC) Student and 
(RECOMMENDED) Teacher Reference. 

SEXUALITY. A RESPONflBLE APPROACH (student book, 
124 pp , teacher edition, 88 pp ) is divided into six 
chapters. (1) Responsibilities m Relationships, 
(2) Reproductive Health, (3) Responsible Sexual 
Behaviour, (4) Responsible Parenthood, (5) Birth 
Control, Sterilization, and Abortion, and (6) Sexuality 
and Self-Protection Information on reproductive 
health, contraception, sterilization, and abortion is 
included along with the development of responsible 
decision-making and life-management skills The 
teacher's edition provides coniprehensive lesson plans, 
blackline teaching masters and chapter tests 

The student book provides comprehensive les:»on plans, 
black-line teaching masters and chapter tests. 

Wilson, Pamela, and Douglas Kirby. Sexuality Education: A 
Curriculum for Adolescents Network Publications, 1984, 
(RECOMMENDED) Teacher Resource. 



SEXUALITY EDUCATION: A CURRICULUM FOR 
ADOLESCENTS (handbook, 443 pp.) contains teaching 
activities, lecture notes, assignments ^nd a resource 
listing, appropriate for sexuality programs The guide is 
divided into eleven units by content. Introduction to 
Sexuality, Communication Skills, Anatomy and 
Physiology, Values, Seii-Esteem, Decision Making, 
Adolescent Relationships, Adolescent Pregnancy and 
Parenting, Pregnancy Prevention, Sexually Transmitted 
Diseases, and Review and Evaluation 
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Yarber, William L A/.D.S. What Young Adults Should Know. 
Douglas Mclntyre Educational Ltd. Vancouver, B.C., 1987 
(BASIC) Student Reference, (In 1987-88, available free of 
charge on the basis of one per Grade 9 and 11 student 
through a special project of Alberta He 3lth. Additional copies 
are available through the Learning Resources Distributing 
Centre.) 

A.I.D.S.: WHAT YOUNG ADULTS SHOULD KNOvV, 
(Alberta Edition) (booklet, 42 pp ) covers information on 
what AIDS IS and how the virus is spread. Students will 
learn how to prevent becoming infected with the virus, 
as well as how to prevent its spread. The goal for 
students is to follow the prevention v^jidel-nes and to 
develop individual responsibility A teacher guide 
accompanies this resource 

Golick, J H , and Greig, James D A.LDS.: A Teacher Resource 
Package, Globe/Modern Curriculum Press, Toronto Sun 
Publishing Corporation, Toronto, 1987. (RECOMMENDED) 

A.LD.S.: A TEACHER RESOURCE PACKAGE, 116 pp, is 
divided into eight lessons: (1) Introduction to A I D S (2) 
Biciogy of A.I.D.S. (3) Disease and Epidemics (4) Sex and 
Consequences (5) Decision Making (6) Death and Disease 
(7) AA D.S. and the Community (8) A I D.S The Future 
and the World 
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Quackenbush. Marcia, and Pamela Sargent Teaching AIDS. 
- A Resource Guide on Acquired Immune Deficiency 
Syndrome Network Publ. cations, a Division of ETR 
Associates, Santa Cruz, CA , 1986 (RECOMMENDED) Teacher 
Reference (In 1987-88, available free of charge, one pe: 
senior high school, through a special project of Alberta 
Health Additional copies are available through the Learning 
Resources Distributing Centre ) 

TEACHING AIDS v^ooklet, 124 pp-) is a resource guide 
desiqned for teachers, youth leaders and health 
educators It provides worksheets and teaching plans 
covering the medical, social and legal aspects of AIDS 
and suggestions for talking about sexuality in the 
classroom, troubleshooting tips for teachers; staying 
updated on AIDS information; and AIDS resource 
listings 

Greig, James D A.LDS . What Every Responsible Canadian 
Should Know Published by Toronto Sun Publishing 
Corporation Ltd and Canadian Public Health Association, 
1987 (RECOMM.ENDED) Teacher Reference 

AIDS: WHAT EVERY RESPONSIBLE CANADIAN 
SHOULD KNOW has been approved as a teacher 
reference It includes explicit discussion of topics that 
may be sensitive to some individuals 

This Canadian publication offers a thorough explanation 
about AIDS through the foHowmq topics: testing; safe 
sex, government, women parents 3nd teachers; 
workplace; health care worker, and the citizen. The 
information is presented m a question/answer format It 
provides a quick reference for teachers and 
administrators 
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Should teachers wish additional assistance in teaching this 
module beyond the identified resources, they are encouraged 
to contact the local health units or Alberta Health 



2. Teacher Resource Manual - Optional Program 

This document includes a variety of activities design^^^J lo 
nssist teachers meet the objectives of the module 

3. School Support Networks 

If the Human Sexuality module is taught by more than one 
teacher in the school, it will be valuable to share ideas and 
resources, and to discuss issues If you are the only one 
teaching this module, you may want to contact teachers m 
other schools who are also teaching human sexuality 

Guidance counsellors and teachers of physical education, 
psychology, health services ana personal living skills courses 
may also provide support through team teaching, lesson ideas 
or resource materials 

4. Community Support Networks 

The following individuais/groups have assisted m the 
development of this curriculum ar.d expresi>ed willingnebS to 
assist teachers in implementing this module 

« Alberta Health: local health units - refer to the CALM 20 
Implementation Manual for the list of the health units 

• Reproductive Health and Sexuality Program, Health 
Education and Promotion, Albe-'ta Health (Edmonton 
427-4680) 
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• Calgary Health Serv*ce> SeAUjltty Dtv*SiOn (Calgary 
228-7400) 

• Sevually Trdn^mittt^fd DtSf Clif^fc (Eaniuriton 427-2834) 
5. Parental Support 

It ^s partKuiorly tmportani that parents .fe informed of the 
obje^tiveb, (.ontexl, unO rei>our^es Uiut Wiil be ui^ed this 
n^odule 

They need lo bt^ conhdent ifidt {heir values and decision^^ are 
respected if they are encouraged to become mvoi^/ed jh the 
CALM currKjIuTi (possibly as discussion leaders, guest 
speakers or resource people) or are well informed about what 
IS taught they can provide valuable support, encouraging the 
student to discuss topics at home One strategy for ensuring 
parents are mformed is to hofd a meetmg prior to the 
begmnmg of the school term or early m the school year 
Following is a suggested outhne for such a meeting 

P urpo se of Meetmq 

• provde an opportunity to meet the teach€r(s) 

« provtde an opportunity to leview di\(i/ot s<^lect esources 
o identify parental values and concerns 

• encourage parental support 

• outline programs on a unit/da^ly basis 

Procedure 

• Send out letters of mvitatton a^ leas! two u-yeef s ahead of 
time With a po^'tion to be returned stotmg A'bethe"^ or not 
the paref^t(s) wilf be* attending Tfus h^^lp> to tmure th.a 
the fetter is recetved ("^y parents and gives tne teacher an 
ide*j about the Ouiribtrr ot fu^r^ciou's ^< ' pfep^ift- 
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• Invite an administrator to be present. Since board 
approval is required to offer the program, having an 
administrator present gives the teacher support and helps 
parents recognize that the decision to teach about 
sexuality is a school board and system board decision, not 
just the teachers'. There may also be questions the 
parents want to ask, which would be more appropriately 
answered by this person. 

• Have a display of student and teacher resources. 

• Set an agenda (2 hours) 

- Introduction (10 minutes) 

- Overview of CALM Curriculum (10 minutes) 

- Overview of curriculum (15-20 minutes). A one-page 
handout might be helpful 

- How the course will be taught: methods, process 
teaching (10 minutes) 

- Sample activity and a discussion (20-30 minutes) 
Alternative: show a film or video from the 
recommended resources 

- Review of resources (10 minutes) 

- Questions and answers (20-30 minutes) 

(If teacher plans to use a question box for the students, 
this is an ideal time to intr' duce it. Give the same 
directions to parents that you would to students 
Parents, too, often feel threatened by asking questions 
directly,) 

- Wrap-up (5 minutes). 
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Future Meetings 

• Invite community groups to be involved, or have displays 
of their materials (e g , public health unit) 

• Have student-parent debate/panel. 
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OUTLINE OF LEARNING EXPECTATION'S 

SUB-THEME 1: SELF-MANAGEMENT 



LEARNING EXPECTATIONS 


LEARNING PROCESS 


RESOURCE CORRELATION 


NOTES 


distinguishes betwcer^ sex jnd ^cvuu'itv 

• recognizes tHjt 'nd'vidujts pc'^.i.f.'t.or. *ir^d t ^pfcv..^'n iif 
nridScuI*nit> iiiul tt-mm,'^.Ty ii.ftei 

uses dppfupf late v<Kat'uljry v^'*le" disvu*''**^^ «.exu.i'«Ty 




J r ' t-^t' ^ (' 





R M RecjH. U - Unoefstjpa"^q. i - if>vc-lvcme''iT - Sv'^T^'i'* 'S 

TEACHER NOTES: 



<3 fcfef, Tu Acti.'ity n *■ 'fby ard '.V I'^un ScjfUJ/if> tducjuon A Curriculum tor Aduh sa nrs 
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SUB-THEIV!E2: WELL-BEING 




LEARWING EXPECTATIONS 


LEARNING PROCESS 


RESOURCE CORRELATION 


NOTES 


The student: 








has accurate knowledge of anatomy, physiology and is able to 
apply terms appropriately when discussmg human sexuality 


R (abeiiing 


(2)p 91 
(2> p 89 
(Dpp 23-57 
a>pp 21 26 




recognizes the importance of making informed choices on 
personal health care, specifically in the area of reproductive 
health. 


U;l summarizmg, predic^.ng. 
deciding 


<D pp 43 46 
(D p 78-88 

<£> p 349 




* - unplanned pregnancy 
*- alcohol and drug usage 

* - sexually transmitted diseases 

* - contraception 




® p 350 
<D DP 47-55 
®p 329 

Q> pp 67-68 


(Appendix A; 


* identifies health practices for maintaining individual health 


l/S deciding, associating 


(Dpp 31-37 


(Appendix A) 



R = Recall; U = Understanding. 1 =. involvement, S = Synthesis 
TEACHER NOTE^- 



Resource correlations 



0 refers to Student Text - Sexuality A Resoonsible Approach 
0 refei^ to Activity in Kirby and V;(lson - Sexuality Education A Curriculum tor Adolescents 
G refers to Teacher Edition - Sexuality A Responsible Approach 
•Identifies those learnmg expectations which could be taught if human sexuality is included within the 3 credit cooise 
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SUB-THEME 3: RELATIONSHIPS 




LEARNING EXPECTATIONS 


LEARNING PROCESS 


RESOURCE CORRELATION 


NOTES 


The student. 








examines attitudes about social and sexual relationships (e g . 
Platonic, dating, extended family) 


1 describing feelings, 
preferring and valuing 


(D p 245 
0 pp 10-13 




identifies the range of behaviours that are encompassed by the 
term sexual activity 


U summarizing 


TRM 1-5 




* recognizes that social and sexual relationships involve: 

- different levels of intimacy 

- varvinQ commitments and pyopct;it«on<; 

- varying degrees of choice 

- responsible decision making 

- open communication 

- varying degrees of trust 


U comparing and 
contrasting 


TRMl-5 

©pp 8-9,17-19.44,90-91 

©p. 257 

® p 265 
©p 267 




identifies available support systems that deal with issues related 
to human sexuality- 


l/S deciding, associating 


©p 65 
©pp 10-n 




- peers 

- family 

- comniunity dgencies 









R = Recall, U - Understanding, I = Involvement; S = Synthesis 
TEACHER NOTES: 



Resource correlations © refer s to Student Text - Sexuality A Responsible Approach 

© refers to Activity in Kirby and Wilson - Sexualiry Education, A Curriculum for Adolescents 
•Identifies those learning expectations which could be taught if human sexuality )i included within the 3-Cfedit course 
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SUB-THEME 3: RELATIONSHIPS (continued) 




1 ' 

LEARNING EXPECTATIONS 


LEARNING PROCESS 


RESOURCE CORRELATION 


NOTES 


The student: 








distinguishes between friendship, infatuation and love 


I/U comparing and 
contrasting 


©pp 6-7, M2 




* examines the value of niaintaining a balance m one's 
relationships 


1 preferring and valuing, 
deciding 


©pp 10-13 
©p 243 
© p 244 




understands some of the factors/pressures that may lead to 
sexual activity 

internal pressures: 


U hypothesizing, predicting 


TRM 1-7 
©pp 45-46 
©p 305 
©p 307 




* - changes due to puberty {physical, emotional, mental) 

* - physical responses 




©pp 17-19 
© pp 42-43 
©p 38 




external pressu'^**s: 








*- peer pressure 

* - family/iOCie*c»i 

* - lifestyle choice 

alcohol and drug usage 


.J 







R = Recall; U = Understanding; I = Involvement; S = Synthesis 



TEACHER NOTES: 



Resource correlations © refers to Student Text - Sexuality ' A Responsible Approach 

© refers to Activity in Kir by and vVi Ison -SexuaZ/ty Education A Curriculum for Adolescents 
© refers to Teacher Edition - Sexuality A Responsible Approach 

*ldentifies those learning expectations which rould be taught if human sexuality is inriuded withm the 3-credit course 
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SUB-THEME 3: RELATIONSHIPS (continued) 



LEARNING EXPECTATIONS 


LEARNING PROCESS 


RESOURCE CORRELATION 


NOTES 


The student: 








develops an awareness of how sexual messages are 
communicated 


U comparing and 
contrasting 


Q)p 214 

TRM Act, .yl-3 

(Dp 309 




identifies ways lO cope with pressures that can lead to sexual 
activity 


S generating, applyini^ 


TRM 1-3 
(Dpp 46,77 




* evaluates the responsibilities and consequences that may result 
for Oneself and partner when a choice has been made to be 
sexually active. 

- contact STO 

- choice to use contraceptives 

- choice to marry 

- unplanned pregnancy 

- choicotocohabic 


1 deciding, preferring and 
valuing 


TRM 1-6 
(D pp 77-88 
0)9 353 
Q>p 335 
0p 81 
(Dp 14 


(Appendfx A) 



R = Recall; U - Understanding, I = Involvement, S = Synthesis 
TEACHER NOTES: 



Resource correlations O refers to Student Text - Sexuality A Responsible Approach 

® refers to Activity in Kirty and Wilson - Sexuality Education A Curriculum tor Adolescents 
'Identifies those learning expectations which could be taught if human sexuality is included wittun the B tredtt cuuise 
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SUB-THEME 3: RELATIONSHIPS (concjnued) 



LEARNING EXPECTATIONS 



The stude'it: 

builds techniques for communi<at«ng effectively and managing 
stress related to social or sexual reiatiunships 

- ending relationships 

- loneSmess 

- saying no 

recognizes the existence of sexual exploitation and discusses 
social/emoticoal effects: 

- sexual assault 

- pornogrnphy 

- family •lOlence 



R = Recall; U = Understanding; \ = Involvement, S - Synthesis 
TEACHER NOTES: 



LEARNING PROCESS 



generatmg 



R/U/idescribmg feeHngs, 

observing, comparing, and 
contrasting 



RESOURCE CORRELATION 



NOTES 



TRM 1 3, 1 4 
CDpp 13,16 

<i^pp 9,46,92 
0 p 1 1 



<!>p 271 
(i) pp 9S 10^ 

<i>pp 97 98 
0p 270 



Resource correlations. 



<2> refers to Student Text - Sexuality A Responsible Approach 

Q> refers to Activity in Kirby and WUson - Soy.uahty Education A Curriculum for Adolescents 



ERIC 



6i 



-29- 



Human Sexuality 



SUB-THEME 4: WITHiN THF WORKPLACE 



LEARNING EXPECTATIONS 


LEARNING PROCESS 


RESOURCE COkRELATION 


NOTES 


The student: 








* recognizes how sex stereotyping occurs 


U summarizing 


TP^Vl 1-8 

StiH Killing Us Soft/y (Videotape) 




* examines the impact oi sex stereotyping m the work 
environment and on career 


U^l summarizing, deciding 






develops strategies for resolving problems r .suiting from sex 
stereotyping and sexual harassment 


S creating, generdtmg 


Op 96 
(Dp 270 





TEACHER NOTES: 



Resource correlations: (D refers to Student Text - Sexuality A Responsible Approach 

<2) refers to Activity m Kirby and Wilson - Sexuality Education A Curriculum i or Adolescents 
^Identifies those learning expeciations which could be taught if human sexuality is included withm the 3-cred i course 
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SUB-THEME 5: CHOICES AND CHALLENGES 



0 



1 CARMIM/" CVDCr*TATinMC 
LcArilViiNu cArtV. 1 A 1 1 UN J 


1 CADMIM/: DDnr*CCC 


KtbUUK^t ^UKKcLA NUN 




Thestudem 








* recognut'i that Si?xuat decisions can dt*f mt* ufesty le 








identifies, options to unplanned pregnancy 








- marrtage 








- adc>pt»un(pr*v»iTe pub'it) 








- aborttun 








- Single part* nttntj 








- shared pafe^itifitj 








- cohabitation 








* recogntz^js the r^sponsibtJft^cs and comirr*) jtment mvoivi^d in 








parenting 




p JH/ 








s^i fo 




- impact on Itfostyte, caroof iit*:* pianotng 




p ^ f 




- needs 0< young children 




0 p 




- needs of pjrer»ts 




<>- p .^"/o 








w p ."uy 








o! p 













TEACHER NOTES: 



Resource coffe'dit.ons K'f feiff'. To Student Tex! ~ Sexua/ify A HtiponStbk AppfOdih 

(2 refers Vctuity ir> Kirbv and Wilson - Sexua/ity fdutafion A CuffaoLn) Ivt AuuU i<.er^r^ 
•identifies those learning expectations wh?ch could b*. ^jjqnt it human sexuality included '*vitf t ♦fi» ; trf<j*tM^fsi 
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SUGGESTED ACTIVITY 1-1 : ANALYSIS OF POPULAR :AUS\C 



Purpose: Curriculum Correlation: All Themes 

One of the most important facets of an adolescent's 
lifestyle is music. Since much of the music available is 
based on sexuality, love, infatuation, masculinity, 
femininity, and so on, this project will help them analyze 
some of the messages of their music. 



Materials: 



Time: 



Procedure 



record compact disk or tape player; tapes, 
compact disks brought by students 

20-30 minutes weekly throughout t^^e 
module 



1. At the beginning of the unit, tell the students to choose 
one song (limit of five minutes) that gives them a 
message about any of the themes in the sexuality 
module. The student must write out the words ahead of 
time and give them to the teacher. Over the course of 
the unit, a set time will be devoted to hearing and 
discussing t songs 

Also, the teacher will need to know ahead of time what 
songs are on tapes, recoras, or compact disk, so that the 
necessary equipment is available. 

As an alternative, at the teacher's discretion, videos of 
songs or poems could also be used In each case, the 
teacher should preview tlie material 



2. The students will listen to the songs and give their 
perception ot what the message is It is best to have a 
short discussion after each song rather than listen to the 
songs all at once 

Caution 

• Make sure you limit the time, or some enthusiastic 
students will hdve many songs 

• Reviewing the words ahead of time insures that 
inappropnate material is not u<^ed 

• If the teacher feels that discussion of each song 
would tc' e too long, a form could be used asking for 
the following information 

Name of Song 

f/iessage (your perception) - three lines 

How do you feel about the message? - three lines 

A discussion could be held at the end of the allotted 
number of songs, or the form coula oe submitted. 

Although hearing all the songs may take some time 
(average sonc lasts for three minutes), it does encourage 
students to be aware and critical of what they a.e 
listening to 



-32 



Human Sexuality 



ERLC 



Wo 



68 



SUGGESTED ACTIVITY 1-2: DEFINING MASCULINiTV AND FEMININITY 



Purpose: Curriculum Correlation 

Self-Management 

recognizes that individuals' perception and expression of 
masculinity ^.l^d feminmiiy differ. 

Materials: magazines, scissors and paper 



Time: 
Procedure 



40 minutes to do collages 
20-40 minutes for discussion 



U Tell students that from the magazine*; they are to cut 
words and pictures that express their views of 
masculinity and femininity. They should make two 
collages - one for each word 



2. After collages are comp'eted, students should be 
organized in groups of four or five (males and females 
mixed) to discuss their collages. After sharing withm the 
groups, the class should discuss where their ideas of 
masculinity and femininity come from. The teacher will 
want to elicit responses such as from the TV, movies, 
parents, siblings, friends, etc Are the perceptions 
accurate'' Fair? Why, or why not? 

Personal Reflection - for journals or as a hand-m 
assignment 

• Look at the 'ollage you have created for your sex 
Do you see yourself in this way? Do you want to be 
judged by these standards'' 

• Look at the collage you have created of the opposite 
sex Do the people you know look like this^ Do ihey 
'measure up' to your idea of itiasculmity or 
femininity? 

« Identify some characteristics from both collages that 
you see yourself as having or would like to have 
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SUGGESTED ACTIVITY 



Purpose: Curricuium Correlation 

Filatfonships 

develops an awarenesc of how sexual messages c/re 
communicated 

identifies ways to cope with pressures that can lead to 
sexua! activity 

builds techniques for communicating effectively and 
managing stress related to sot/a/ or sexual rel3tir,i:ii,*os 

Materials: Activity Sheet 1-3 "Pressure Lnes" (Sample 
Responses) 

Time: 40-60 mmutes 



Procedure 

Explain to students that one of the reasons people 
bometimes engage m sexual activJt*es is because, 
althougn they had not mtended on doing so, they d»dn'! 
tnow how to ^'ay no This {S particularfy of 
intercourse Tell thonn a iS »nnpcrtanT tha express 
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PRESSURE LINES 



their ^eelings constructively (Self-iVlanagernent - Sub- 
Theme 2: Feelings), Perhaps a review of what has been 
discussed in Sub-Theme 1 - Communication, will be 
necessary. If so, add that time to the 40 minutes 
allocated for this lesson 

2 Hand out the "Pressure Lines' artivity sheet Go over 
the examples Vvtth the students i ell them they w»li have 
15-20 minutes to work on the sh^'.ets individually 
Remind them of the advantages of being assertive 

3. \A/hen they have completed the exercise, put them m 
groups of four or five to share answers As a group, they 
could decide what is the b^st answer, or develop a nevv 
one I: combining some answers (20 minutes) 

4 Each gro'jp could then report to the class Since many 
answers wi'l be similar, have each group take turns 

e g , "Group 1, please g^ve your answer to tiie third 
pressure line Does any group have a different 
answ*^:''" 

Caution 

The teacher's response sheet shou'd noi be assumed to 
be the 'correct" answers Students may have as good as 
or better responses The teacher's sheet sf ou!d be used 
only as a i^st resort 




ACTIVITY SHEET 1-3: PRESSURE LINES 



:>AMPLEPRr"^SURE LINES 



POSSIBLE RESPONSES 



1, 



Everybody's doing it 



2. 



If you love me, you'll have sex with me. 



2 



3. 



If you won't have sex with me, I won't see you anymore 



3. 



4 I know you want to do It You're jjst afraid of what people 4 
will say 

5. Come on! Grow up! You can't be 3 k'd forever. 5 

6. Let's do it. You know I want to marry you someday 6 

7. Wehadsexoncebefore, so what's the problem now*? 7 

8 You don't want people to think you're not a real man 8 
(woman). 

9. Don'tyou wanttotry ittosee whatit'shke'^ 9 

10 But I have to! save It! ^0 

11. If you want to be popular with the kids at school you'i 
do it. 

12. Ifyo n pregnant J'll marry you ^2 

13. Y ant it as much as I do. ^3 

14 You've gotten mean excited. If you love me, prove 't 14 

15 Come on Try me I'll be the best vou've ever had ^S 

16 Come on, take a drink It will get yo j in the mood ''6 
17. If you don't, someone else will 17 
18 A lot of your friends are doing It You're just not with it 18 
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ACTIVITY SHEET 1-3: PRESSURE LINES (Sample Responses) 



SAMPLE PRESSURE LINE S 

1. Evervbody's doing it. 

2. If you 'eve me, you'll have sex with me. 

3. If you A/on't have sex with me, I won't see you anymore 



4. I know you want to do it. You're just afra'd of what people 
will say. 

5, Come^^n' Grow up' You can't be a kid forever 



C. Let's do it. You know I want to marry you someday. 



7. We had sex once before, so what's the problem now? 



8. You don't want people to think you're not a real man 
(v>/oman^ 

9 Don't you want to try it to see what it's like? 



10. Bu* I have to have It! 



POSSIBLE RESPONSES 

1. "Well, I'm not everybody, I'm Tie. Besides, I don't redlly 
believe e^'erybody isdomg it 1 thmk it's a lot of talk." 

2. "If you love me, you'll respect my feelings and not push me 
into doing something I'm not ready for " 

3. "Well, if that's the way you feel, I'm going to miSS seeing 
you, but that's the way it's gotta be " 

4 **lf I wanted to do it, 1 wouldn't be arc^ jmg with vou about 
It " 

5 "Having se doesn't mean you're grown up To me, being 
grown up means deciding what I believe and then sticl^mg 
to those beliefs." 

6, "Marriage IS a long way off for me. i don'c know who I'll 
want to marry " 

7. "I have a right to change my mind I've decided to wait 
until I'm orJer to have sex again " 

8 "Having sex doesn't prove you are a m^n (woman) It's not 
forme right now " 

9 "I thinK that's a pretty poor reason to hd^iQ sex There are 
too many risks just to find out what ft's Irke No thanks " 

10 "No you don't 1 know that nothing will happen to you if 
you don't h. ve sex If 1 can wait, so can you " 
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ACTIVITY SHEET 1-3: PRESSURE LINES (Sample Responses) (continued) 



SAMPLE PRESSURE LINES 

IK If you want to be popular with the kias al<iChool . . you'll 
doit. 

12. If you get pregnant, I'll marry you. 



13. You want It as much as I do« 

14. You've Qv^cten me all excited^ If you love me, prove it. 

15. Come on. Try me I'll be the best you've ever had 
1G. Come on, take a drink. It will get you in the mood. 

17. Ifyou don't, someone else will. 

18 A lot of your friends are doing It. You're just ne t vvit(^ 



POSSIBLE RESPONSES 

11 "I don't have to depend on sex to be popular People like 
me b^icause of the kif^d of person I arn." 

12. "I don't want to risk getting pregnant, and I'm not ready to 
get married." 

13. "No, I really don't. When did you start reaamg minds? I've 
got a lot of plans for my life and I don t want to mess 
th'ogs up by getting pregnant " 

14 "Having sex doesn't prove you're m love I don't want to 
have sex nght now 

1 5 "The best for me, right now, would be to w {\i " 

16. "No thanks. I don't want to get drunk and not know what 
I'm doing " 

17 "OK I guess you should go and find that person!" 

1 8 "What my friends decidr lo do is their business. I've 
decided to wait That's my decision " 
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SUGGESTED ACTIVITY 1-4: HANDLING RELATIONSHIPS 



Purpose: Curriculum Correlation 
Relationships 

builds techniques for communicating effectively and 
managing stress related to social or sexual relationships: 

- ending relationships 

- loneliness 

- saying no. 

Materials: Activity Sheet l-4 "Role Play Situations" 

Time: 60-80 minutes 

Procedure 

1 Introduce the difficult nature of the task (purpose) One 
of the hardest things for anyone to do is to end a 
relationship with the least possible pain and hurt A 
review of the skills from other mo'^ules would be helpful 
(i e , Self-Management - constructive expression of 
feelings and relationships; cor itructively resolving 
conflict) 

Since relationships are based on mutual respect and 
trust, It can be very difficult to change the n^lationship 
and at the same time ensure that respect is still intact 
The role plays will give you an opportunity lo practise 
dealing with this issue 



2 Have students role ploy the situations on Aciivay Sneet 
1 -4 This can be done m various ways 

• Students could be placed in bmali groups wah eoch 
small group selecting or drawing one sauat.on jnd 
role playing it 

o Teacher could read out each i>auutton and, 
individually, students could write down what th3y 
would do These re$poni>es could be shared m 
large group 

Follow-Up 

Students could use the "Anjlysii of Clat.t»room Activity ' 
(Teacher Resource Manudi - Core Ptogtam, p 45) 

Select one or two students lo evaluate ea<«h rote pidy ^^\e 
evaluators' comments wHl gtve ine teacher und !ho*e 
involved m the role play an idea of ho^^j well hey pfoje* te :i 
their Views 

Have stu'ients write some additioncjl rote p'ay^ ihat could be 
used for situations 



t J 

O Ok 
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ACTIVITY SHEET 1-4: ROLE PLAY SITUATIONS 



1- Your best friend has been flirting with your girl/boy 
friend any time the three of you are together You feel 
uncomfortaule and decide to talk to your best friend 
about this 

2. Someone you met in your CALM class is giving you non- 
verbal messages that they are interested m you. You hke 
them as a person but do not want to date them How 
can you convey this"^ 

3. You have been dating someone for two months and 
have found you are bored with their company You 
realize continuing to see them isn't fair as this person is 
getting more serious 

4. You had a crush on 'this person' for several months and 
they finally asked you out After five dates you realize 
you would like to become more closely involved 

5. You have been dating someone for awhile and he/she 
Suggested they want to date you exclusively. You do not 
want this 

6. A person y u like very much would like to be sexually 
involved Wi.h you (which would include intercourse) 
This IS not what you want. 



7. In a prevtous relationship, you were sexually mvolvec. 
ThiS was not a positive experience for you and the 
relationship ended Your current boy/girl fnend is aware 
of what happened and is now putting pressure on you to 
be sexually involved You like this person but do not 
want that level of involvement or commitment. 

8. You have tried to break up with your current boy/gtrl 
friend Every vme you mention it they plead with you to 
reconsider You don't want to hurt them, but they are 
so suspiCiOus and possessive, you feel you have to end 
the relationship 

9 You broke up with your boy/girl friend a month ago. 
Since then you have felt very lonely because you were a 
'couple' for a year and didn't see much of your other 
friends Your ex has called a couole of times and you 
know he/she is still interested in you. This is not really 
what you want You decide to talk to your closest fnend 
about It. 

10 You were involved in a relationship in which you felt 
used. You liked the person but realized there was too 
much fighting and the relationship wasn t worth it. You 
ended the relationship, but now that person is calling 
you asking for another chance They tell you they'll 
change You have doubts, because they have said this 
before many times 
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SUGGESTED ACTIVITY 1-5: SEXUAL BEHAVIOUR 



Purpof^: Curriculum Corr^riation 
Relationships 

identifies the range of benaviours that are encompassed 
by the term sexual activity 

recognizes that social and sexual relationships involve 

- different levels of intimacy 

- varying commitments and expectations 

- varying degrees of choice 

- responsible decision making 

- open communication 

- varying degrees of trust 

Materials: large sheets of paper (if done in groups) 
blackboard (if done as a whole class) 

Time: 40 minutes 

Procedure 

1 Have studenVj brainstorm the behavrours they see as 
encompassed by the term sexual activity (eg,, kissing, 
petting, mtercoi'Pse, masturbating) 



2 Have <iudent$ bratnsto^'nn or list different types of 
Situations > which those behaviours (e g , casual dating, 
ooing s* idy, engaged, married, alone) would be 
displayed. 

3 Have students individually list each behaviour and the 
Situation in which they might see themselves engaged 
(e g , petting if they were going steady, intercourse if 
they were married). Note that they should feel it is 
acceptable to say they would not be involved in certain 
behaviour 

Personal Reflection 

« What does this tell you about yourself? 

® What do you want out of a relationship? 

^ What commitment do you want frcm the other person 
for each of these behaviours? 

o What expectat.or j might the other person have of you if 
you engage m this sexual activity"^ 
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SUGGESTED ACTIVITY 



Purpose: Curriculum Correlation 

Relationships 

evaluates the responsibilities and consequence^^ thai jy 
result when a choice has been made to be sexually active 

- contact STD 

- choice to use contraceptive. 

- choice to marry 

- unplanned pregnancy 

- V j/ce to cohabit. 

Time: 30 Minutes 



Procedure 

1. If the class is equally divided between males and 
females, this is a good opportunity to assign "couples" 
one area to look at. Each percon will evaluate how they 
will be affected by this particular situation. In a class 
that is largely made up of one sex, randomly assign male 
and female roles and then "couple" them 



-6: DECISION MAKING 



2 'mce more than ore couple will look at each urea, the 
coupler could become groups and share ide. s 

3 The groups can then make a presentation to the whole 
group 

Discussion Points 

« What are the consequences of sexually active behaviour? 
• What are our responsibilities to each other? 

Alternative Procedure 

Assign roles individually and have students look at the 
consequences and responsibilities" 

e.p , Mak * You have discovered you have gonorrhea. 

Female - You would like to be on the birth control 
pill 
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SUGGESTED ACTIVITY U7: PRESSURE POINTS 



Purpose: Curriculum Correlation 

Relationships 

understands some of the factors that may lead to sexual 
activity 

- imernal pressures 

- external pressures. 

Time: 40 minutes 
Procedure 

1. Brainstorm internal and external pressures that may lead 
to sexual activity. 

Examples of Pressures: 

Internal - emotional, physical, mental 
External - peer pressure, family/society, lifestyle choice, 
alcohol and drug use. 

Divide the class into six groups, assigning -^ach group 
one internal or external pressure that may leaa to sexual 
activity. Ask them to identify as many as possible of the 
real causes of the pressure. Thr'r answers should be put 
on large pieces of paper that can later be pinned to tlie 
wall 



2 After the group work, tape the sheets of paper around 
the room so that everyone can see and discuss them. 

3. After the group activity and personal reflection, a 
Summarizing discussion on the effect of these pressures 
on one's self-e<^teem would be appropriate. 

Personal Reflection 

Have each student read the sheets and then write responses 
to the following questions (journal): 

• In areas other than sexual activity, how have I allowed 
some pressures to influence my behaviour'' Give 
examples 

« What pressures might cause me to be more sexually 
active than 1 might want to be? 

• What enect would this have on my self-esteem? 
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SUGGESTED ACTIVITY 1-8: SEX STEREOTYPING 



Purpose: Curriculum Correlation 

Wtthin the Workplace 

recognizes bow sex stereotyping occurs. 
Time: 30 minutes 
Procedure 

Give students a list of chores that are done around the home 
(as shown to the nght). Encourage them to add additional 
chores that are done in their homes. Have them check off 
who does those chores in their home. Ask a parent fo'' this 
same information: Who did these chores \n their home when 
th«y were teens? 

Discussion Points 

• How do things that happen at home affect sex role 
stereotyping? How would this affect our ideas of sex roles 
at work? 

• Do you think things have changed over the last 
generation? 

• Will these changes in the home affect sex stereotyping at 
work? If so, what change would you anticipate? 



Chores 


Your Home 


Parents' Homes (when 
they were teens) 


Male 


Female 


Male 


1 ^ 1 1 1 vll vT 












Do laundry 










Mow [awn 










Vacuum 










Wash floors 










Clean bathrooms 










Churigeoih .car 










Clean garage 










Take out garbage 










Buy groceries 










Oust 










Water plants 










Shovel snow 










Garden 










Keepdccout.t- 










Pay Dills 
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SUGGESTED ACTIVITY 1-9: LIFE SPAN AND SEXUAL '."iECISION MAKING 



ERIC 



Purpose: Curriculum Correlation 

Chokes and Challenges 

'ecognizes that sexual deasions can define lifestyle 

recognizes the responsibilities and conimitment involved 
in parenting: 

- impact on lifestyle, ^areer and life planning. 
Matei ,(! page in their notebook 
Time: 4'.Mnmutes 
Procedur'} 



1. 



2. 
3. 



4. 



5. 



Students should take a page from their notebook and 
write m their birth date and the age at wfiich they think 
they will die. According to the Insurance Bureau of 
Canada, life expectancy is 73 years for males, 80 for 
females. 

Have students mark off age brackets in equal blocks. 

Students then identify their current age on the life line. 
As each of the following additions are made to the life 
lint, it is important that they share answers with the 
whole class. It gives students a different perspective on 
others' plans, goils, ond so on. 

Mark the age at which they intend to finish their 
schooling and when they will begin the job they hope to 
have. 

Identify the age at which they might choose to marry 
(not everyone will choose to marry) 



• 
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6 Identify tho age when they wojld like to have their first 
child and their last child. Identify how many children 
they would like to have Block off this time 

7 Have them namtf one special thing they would like to do 
in their lifetime? Mark off the age at which they would 
prefer to do this 

8 Finally, have them wnl>3 in the words "I a ^ a parent" at 

16 en the i/*^ span chart Have students individually 
answer the following questions: 

• What would this do to your projected life line > 
^ What immediate changes can you anticipate'^ 

• Which things might be delayed or not happen at all? 

• How would you feel if this happened to you*^ 

• How might you feel at age 32 and you have a 16- 
year-old child*^ 



Sample 
Life Line 



gQ - (expecteu lifespan) 

70 - 
60 - 
50 " 
40 - 
SO - 

2Q - (current age) 
10 - 

Q J 



.BIRTH DATE 
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ADDITIONAL SUGGESTED ACTIVITIES 



SUB-THEME 1: SELF-MANAGEMENT 

^ One of the most difficult tasks when discussing sexuality is 
to encourage students to use the proper terminology 
without a lot o^ giggling, snide remarks » . rude jokes 
One way of doing this is to acknowledge that you are 
aware of all the slang terms that are used 

Point to your elbow or your head or fool and ask students 
to tell you what word is used to describe that part of the 
body You may y<^i iwo or three words Then tell the 
students that, for som^? reason, when we refer to the 
reproductive organs or sexual intercourse, there are many 
other terms used. Tell them >ou will be passing out three 
sheets of paper, each having a word on it- vagina, penis, 
intercourse. They can write aU the words they have heard 
or are commonly used as slang that mean or refer to that 
word 

When all the sheets have gone around the room, you will 
collect thenr with the class There wilt be a lot of giggling, 
and laughing as the exercise is being done, and when you 
read the other terms out. At the completion of the 
reading, make a statement to the effect. "These words 
are used sometimes because we don't fee! comfortable 
using the correct terms In this class, they are not 
acceptable because they ure sometimes degrading (give 
examples) and sometimes don't accurately describe the 
activity (give examples) In class, we will use the correct 
terms so everyone will know exactly what we are 
referring to Furthermore, this will allow u<i to 
communicate more effectively and help us feel more 
comfortable with our own sexuality. 

This may seem an unorthodox way of d'^aling with the 
subject matter, but im the long run it cuts down on rude 
remark:, jokes, and so forth 




• Hove students complete the tollovv/mg sentences 

Sexuality »<. 
Sex IS 

To be a man is 
To be a woman is 
My sexuality IS 

• QUESTION BOX - In order to develop a comfortable, 
trusting environment, students need to know that they 
can ask questions However, in this module, students 
often feel uncomfortable asking questions m class 
because they do not want to appear foolish to their pee^s 
If they have the opportunity to ask questions 
anonymously, they may feel more comfortable. At the 
end ol each class, or as often as the teacher fee^s it is 
necessary, the students are asked to write any questions 
that they have about that day's lesson. It should be 
required that a\\ students write something down and 
hand \\ m Those vvho don't have any questions may write 
what they learned th<?t day that they hadn't known 
before Those who claim to know everything can make a 
statement, m writing, that reinforces something they 
already knew This way, those who have questions will 
not be readily identified 

The teacher collects and reviews all pieces of paper m the 
box The next day's lesson can begin with answering the 
questions and mahng comments about the th ngs 
students learned For those questions that did not 
concern that day's If'sson, or will be covered later, a 
comment should be made ^uch as. "There were a couple 

of questtons about ^ (S T D 's. anatomy, birth 

control. c»nd so on) and we will soon be having lessons 
specifically about these However, if you fpel this 
question has to be answered immediately resubmit it in 
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today's question box. Put URGENT on tt, and \ will deal 
with It You may aJso come to see me after class (or at 
noon-hour or whenever is convenrent) and i wjU anwv'er it 
personally** 

As the unit progresses, the teacher will find that the 
students will feel more comfortable and are more willing 
to ask questions m class. When this stage is reached, there 
will be less questions m the question box However, 
continue to use it for t.. se questtons that aren't as^ed m 
class It also gives the teacher an idea of the concerns 
students stii; hove 



SUB-THEME 2: WELL-BEING 

• Divide the oass mio groups and assign ihem one the 
following areas 

- unplanned p'-egnancy 

- alcohol and drug usage 

- sexually transmitted diseases 

- contraception 

Have them identify some of the health concerns Have 
them Suggest where people can go for help (community 
resources) and how some of these problems could be 
avoided (preventative measures) 

o Arrange for guest speakers and/or panel discusbions 
(family planning, parents, sexually transmitted diseases, 
f^ .1 alcohot syndrome, unvv/ed mother<:^ 

Although some students will have learned about S T D 's 
and contraception in Theme V of the Grade 9 Health and 
Personal Lite Skills curriculum, this will not be true for all 
students In this event, such a question sheet similar to 
those used m that curriculum would be helpful Pirter to 
the Health and Personal Life Skills Teacher Resource 
Manual (Contraceptive Information p 207; Sexually 
Transmitted Diseases, p 211), 




The information couid be p'-esented m several ways 



- by guest speaker 

- by the teacher as a lecture 

- by haviAc,- students research ar>wers, individually or m 
groups 

SUB-THEME 3: RELATIONSHIPS 

• Have students brainstorm the things that are important m 
their life right novv' Get at least twenty responses (school, 
job, fnends, hockey, dancmg, part-time job, boyfriend, 
girlfriend, being engaged m sexual activities) Have 
students pjck out and hand m anonymously the five most 
important things to them as individuals From the student 
re:>ponses, the teacher should make a list of five or six 
most common responses and add these, being involved 
m sexual activities (This will not usually be a common 
response ) 

The next class, the teacher writes the list on the board or 
gives students a sheet with the ones she/he has chosen 
and asks them to arrange them individually m order of 
priority Students need not indicate their names, but 
should identify whether the response is from a male or a 
female. The teacher can then tabulate the results from 
the class and present the findings 

Generally, being involved m sexual activities is low on the 
list of priorities (often last for girls) A discussion co'jid 
then be held as to why the activities were so ranked. 
(Self-Management. Sub-Theme - Choices and 
Challenges ) 

® H,. e students watch a television show of their choice and 
evaluate the sexual messages communicated by the actors 
and actresses The evaluation could be based on the 
following questions: 

- How do the rnain characters react to each other'' 

- Do they relate a sexual message to you in terms of their 
behaviour, speech, body language'^ 
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SUB-THEME 4: WITHIN THE WORKPLACE 

• Divide the class into males and females. Have each group 
brainstorm what they would consider to be sexual 
harassment, if these behaviours were directed at them 
Once the behaviours are identified, what can they do 
about them? What would be some of the best wa.s to 
handle them? (This could be done as role plays ) 

Teacher. Contact the Employment Standards Branch of 
Alberta Labour and find out how these 
problems can be handled Ask for copies of 
relevant laws or rulings that would be helpful 
to students 



SUB-THEMES: CHOICES AND CHALLENGES 

• Have a panel of parents discuss their views of parenting. 
Try to have parents with a variety of parenting 
experiences, e.g., parents with babies, parents with 
young children, parents v^/ith school-age children, parents 
of teenagers, parents of adult teens, grandparents, smgle 
parents. Give the parents a few suggestions ahead of 
time 

Examples: 

a) What IS the most difficult thing about parenting 
children of this age"^ 

b) What is the most rewarding? 

c) What do you see as your most important responsibility 
in parenting this age group? 

d) If you had one word of advice for parenting this age 
group, what wou^d it be? 

An alternative is to have students mtervtew parents of 
children of different age groups Grve them que^^tions to 
ask. Similar ?o those abow. 




o Guest speakers, someone who teaches parenting classes, 
prenatal Classes someone who works tn ado^jtion 
services 

• Research topics of inter<i;Sts Students should present 
factual information as well as attitudes toward the tc^k. 
The research should present all sides of the issue. 

This IS a good opportunity to involve the school librarian and 
teachers of other subject areas {English, soc»al studies, law) 
The librarian could help students with research materials The 
English teacher could provide an outline for evaluating 
research papers that could be adapted by the CALM teacher. 

o Students can work individually, m pairs, or in small 
groups. 

• Have them select and research a topic. 

• Teacher should outline expectations (length, references, 
bibliography, format), how marks will be distributed, class 
time and due date (Refer to the Teacher Resource 
Manual - Core Program, p 69 ) 

TOPIC SUGGESTIONS" 

Abortion and the Law 

Day Care. Whose Respor.sibility is \0 

History of Birth Control 

Onset of AIDS 

Pornography and the Law 

Prostitution and the Law 

Sex Education m Alberta 

SexudI Harassment and the Law 

S 0 Wf ic»t ft) Beit\g Done tn Cuoddu'^ 

""cen Pregnan^'y m AiDertc. in th^ Last 40 Year-; 

Wo'^ie'^ t', fhn Vvori- picfCt tqu^j! Wort- lor Equal Pay 
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SAMPLE EVALUATION: HUMAN SEXUALITY 



SUB-THEMES 1 and 2: SELF-MANAGEMENT AND WELL-BEING 

Because these sub-themes contain a great deal of information 
that should be learned through the process of recall, the 
•recommended resources all contain numerous suitable test 
questions. 

The following are good examples of a vartetv of evaluation 
techniques from these sources 

1, Anatomy and Physiology 

Sexuality A Responsible Approach Teacher's Guide, 
pp. 25-28 

2. Contraception 

Sexuality, A Responsible Approach Teacher's Guide, 
pp. 69-72. 

Sexuality Education: A Curriculum for Adolescents, 
pp, 327-328. 

3 Sexually Transmitted Diseases 

Sexuality: A Responsible Approach Teacher's Guide, 
pp 40-43 

S T.D - Teaching Outline and Resource Guide Alberta 
Health, Pre- and Post-test, pp 32-35. 



SUB-THEME 3. RELATIONSHIPS 
Type Short Answers 

1 What are five reasons unwed people might choose to 
have intercourse'^ 

2 What a-'e the four stages of physical response to sexual 
stimulation'^ Explain each briefly, 

3 How might the following influence your decision to be, or 
not to be, sexually active'' 

a) peers 

b) paients 

c) use of drugs/akohol 

4 If you and your partner have chosen not to have sexual 
intercourse, what are three things you can do to he^p 
ensure this doesn't happen? 

5 if you suspected you had an S T.D., what are thiee things 
you could do to snsure your health and that of others? 

6 How can being abstinent be a good decision from the 
following points of view'' 

a) your health (two ways) 

b) your career plans 

c) your self-esteem 
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SAMPLE EVALUATION: HUMAN SEXUALITY (continued) 



7. If you and your partner had decided to use birth control, 
what are some of the risks involved m the following 
methods? 

a) rhythm method 

b) vaginal spermicides 

c) condoms 

d) diaphragm 

e) birth control pill 

f) LU D 

g) withdrawal 

8. If you were to have an unplanned pregnancy, what are 
four alternatives you might consider and what are the 
pr je and negative consequences of each'' 

9. If yoj were a victim of one of the following, where could 
you go for help"? 

a) sexual assault 

b) incest 

c) unsolicited pornographic materials 

d) sexual harassment by your employer 

e) job refusal because of your sex 



SUB-THEME 4: WITHIN THE WORKPLACE 
Type: An Advertisement Analysis 
INSTRUCTIONS 

1 You are to examine magazine advertisements to 
determine what the advertiser js seilmg through drrect 
and indirect messages 



2 You Will use three different advertisements from three 
different magazines, eg, teen, sports, women's, news 
magazines 

The assignment will be m four parts, with marks assigned 
as follows. 

2 per ad 1 Paste the od on a sheet of paper and identify 
6 (total) the magazine m which rt was found Then 

answer the following questions about each 

advertisement 

2 per ad 2 What qualities of the product is the 
6 (total) advertiser emphasizmg*? 

2 per ad 3 To v>/hom is the advertiser directing the 
6 (total) message'' To men, women, a particular age 
group, a particular occupation'' From the 
advertisement, what ideas might appeal to 
that particular group'' 

4 per ad 4 What two sex role stereotyping messages are 
12 (total) suggested in the advertisement'' 
Guidelines for this: 

a) What are the men in the ad doing'' How 
are they dressed'' What are the women 
domg m the ad'' How are they dressed'' 

b) What does the product sav about 

mascufinity'' Femmimty'' 
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MODULE 2: DEALING WITH CRISES 



BACKGROUND INFORMATION 

Fhroughoul our iives, we ail encounter numerous crises that 
we must learn to deal with Some of these are natural, 
predictable and part of the life cycle (ufe span cr»ses) wh.ie 
others are unexpected and brought about by different events 
and relationships! iour^ ,es (situational crises) 

The Chinese symbol for crises shown on the previous page 
consists of two characters; one represents danger and the 
other opportunity The ability to anticipate and prepare for a 
crisis may allow individuals to change what could be a 
"dangerous" situation into an "opportunity" for grovv^th and 
improved well-being The outcome and long-term effect ot 
the crisis will be largely dependent upon the individual 

Although all people experience similar cnses, especially life 
span crises, we all react and cope with these m a different 
manner A crisis for one person can be a challenge to 
another 

Students leaving school now will probably have to face more 
change and situational crises due to high unemployment 
rates, fewer opportunities tor technical and post-secondary 
training, and a rapidly changing work environment 

For students, the ability to cope with the many crises they wifl 
encounter and to use some of these as a "turning pomt or 
opportunity for positive gam, is essential tor their future 

Students also have to deal with more personal crises (divorce, 
financial difficulties, jnemployment, peer pressure) than ever 
before. Evidence of students' inability to deal with crises is 
demonstrated in the incidences of teenage suicide jlcohol 
and drug abuse, juvenile cnme and violence 

lOo 



Students need to be able to identify some of the life span 
crises that will b^ stressful to them and for which they will 
need to prepare By developing and practising approonate 
skills and techniques, they w»ll be able to transfer skills 
developed to cope w»th life span cr.ses to the situational cnses 
that they may experience 



DEFINITIONS 



1 CnSiS 



2 Lifespan Crises 



3 Situational Crises 



An emotionally Significant event or 
radical change of status in a person's 
life A turning point 

Crises that are predictable or 
anticipated and that occur as part of 
the life cycle (birth, puberty, death) 

Crises that are unexpected and occur 
as a result of changes in the 
economic, social or political 
environment (unemployment, 
natural disasters, family problems, 
school conflicts, illness) 



MODULE OBJECTIVES 

The student 

1 develops strategies to cope positively with i*fe span cnses 

2 develops strategies to cope positively with situational! 
crises 



-53- 



ERLC 



Dealing With Crises 



3. recognizes the significance of self-management in 
dealing effectively with change and crises. 



4 recognizes that as crises occur throughout hfe, 
individuals will be affected differently and respond 
differently. 

5. develops an ability to recognize situations that can act as 
turning points in one's life. 

6. recognizes that one's response to change and crisis will 
affect others. 

7. identifies sources of support that can assist individuals to 
cope with frustrations and pressures 

8. recognizes the importance of providing support for 
others. 

9. builds confidenc in tli€ ability to communicate 
concerns. 

10. acquires a knowledge base sufficient to recognize a crisis 
situation in self and others. 

OVERVIEW OF SUB-THEMES 

Sub-Theme 1: Personal Control and Self-Management 

Students, by reflecting back on their individual skills, interests 
and aptitudes identified in the Self-Management theme and 
reinforced throughout the four other themes, learn that they 
have the resources and ability to cope with the many changes 
and challenges that they will encounter within their life span 
By recognizing that individuals respond to crises in a variety 
of ways, students can learn alternative ways of coping and 
develop confidence in their own ability to deal effectively 
with stress and crises. 




Sub-Theme 2; Pressure Points 



Students will understand that as individuals qrow and 
develop they will encounte- crises that are predictable and 
inevitable and crises that are unexpected Different stages of 
their lives will produce different cnses and challenges, some 
over which they will have no control 

Sub-Theme 3: Maintaminq Balance 

Students will recognize that the change, risk, loss, frustration, 
opportunity, success and challenge associated with crises is a 
natural part of their life cycle However, they must learn to 
balance the various elements of their lives and express 
themselves effectively in order to reduce stress or allow 
personal issues to remain unresolved 

Sub-Theme 4: Maintaininq Control 

Although many crises are shared by all people the ability to 
cope with and go on from these points in our lives wili differ 
Ways of coping with these crises will be considered and 
students will have the opportunities to develop and practise 
these techniques and skills. 

Students will also have the opportunity to consider some 
sources of support and to identify a support system, both 
personal and professional, that they can access when needed. 

Sub-Theme 5. Choices and Challenges 

Students will identify some of the cnses discussed that would 
be stressful for them They will then develop an action plan 
to deal with one or two of these both m the short-term and 
the long-term This would involve considering differing ways 
of coping With the life span cnses and developing their own 
personal support networks 
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IMPLEMENTING THE MODULE 

1. How Can This Module be Presented? 

The Dealing with Crises module can be presented in various 
ways. Schools/teachers should use a strategy that ts most 
suited to student needs and resource support It is 
recommended that the sub-themes outlined m the Deali.»g 
with Crises module be integrated into the required themes of 
the core Career and Life Management course as appropriate. 

NOTE. It is not recommended that this module be presented 
through independent study. Individuals should work 
through the learning expectations and activities with 
peer and teacher support. 

2. How Dees This Module Relate to the CALM Cere 
Curriculum? 

This module is designed to complement the compulsory, 3- 
credit Career and Life Management course. 

All of the themes in the core portion of the Career and Life 
Management course include learning expectations that 
complement this module. 

Theme A: Self-Management 

As students assess their attitudes and aptitudes they will be 
able to recognize that they have and can improve personal 
skills to help them deal with crises they will face. A student's 
skills, ability to deal with feeling, understanding of self, and 
decision-making skills are critical to their ability to cope with 
stress and handle crises. 

Theme B: Well-Beinq 

Students will develop strat^^gies that will allow them to 
recognize the importance of personal health and a balanced 
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lifestyle in building the capacity and flexibility to cope with 
Crises that may occur. 

Theme C: Relationships 

Developing skills m deaimg with others will help students 
cope with Crises by improving interpersonal interaction as 
well as recognizing potential support when crises occur. 

Theme D. Careers and the World of Work 

As students begin to prepare for future occupations and enter 
the world of work, they need to develop an awareness of the 
importance of maintaining a reasonable balance in work and 
leisure and to identify strategies that help them deal with the 
stress of the workplace, and career development. 

Theme E: Independent Living 

When a student is moving toward an independent lifestyle, 
management of personal and financial resources can be a 
source of sfess and crises. 

3. How Does This Module Relate to Other School Courses? 

Some topics or issues in this module may have been 
introduced in the Junior High Health and Personal Life Skills 
course In particular, students in Grade 9 cover such topics as 
suicide, unexpectt. family events, rjnning away and drug 
abuse It is impor that teachers be aware of what is being 
taught m this course m order to determine students' entry 
leveL 

Other high school courses include topics introduced in this 
module and will provide students with the opportunity for 
further study (refer to Appendix A, page 219): Personal Life 
Skills 10-20-30, Personal Psychology 20, and Religious Studies 
15-25-35, 
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4. Suggestions for Presenting Dealing with Crises 



• Reinforce concept that everyone experiences crises 
throughout his or her life span. 

• Recognize that while change can be stressful it can also 
be a window of opportunity. 

• Incorporate humour as much as possible 

• Recognize ano respect personal sensitivities and the need 
to maintain privacy 

• Be sensitive to individual students who may be m a 
stressful situation. 

• Request professional assistance when appropriate. 
SOURCES OF SUPPORT 

1 . Authorized Resources 

Mills, James W Coping with Stress: A Guide to Living. John 
Wiley and Sons, 1982. (RECOMMENDED) Teacher Reference. 

This comprehensive, 151-page book, describes 20 stages for 
identifying and reducing stress and how to apply them at 
home, at work and on social occasions. 

Many resources authorized for the core curriculum will also 
provide assistance with this module Refer to the Teacher 
Resource Manual - Core Program for further information on 
these resources 

2. Teacher Resource Manual - Optional 

This section includes a variety of activities designed to assist 
teachers to meet the objectives for this module. 
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Professional Resources 



The following ledrnmg resources and/or professional readings 
have not been evaluated by Alberta Education for tolerance 
and understanding. Their Iistmg is not to be construed as 
explicit or implicit departmental approval for use. The titles 
are provided as a service only, to assist teachers to identify 
potentially useful support materials for the topics The 
responsibility to evaluate these resources pnor to use with 
students rests with the local jurisdiction The resources 
designated as BASIC and RECOMMENDED have Alberta 
Education evaluation criteria. 

Books/Articles 

Brooymans, Mary Ann, Karen Day, Donna Ridge "Adolescent 
Suicide Awareness Training Program." London, Ontario: 
Canadian Mental Health Association, 1985. 

COSAD and Four Winds Hospital "Teenage Suicide Preven- 
tion Intervention Response: A Handbook for Schools", 
1984 

Fairfax County School Board "Adolescent Suicide Prevention 
Program: A Guide for Schools and Communities." 
Fairfax, Virginia. The County School Board of Fairfax 
County, Januarys, 1985 

Gordon, Sol When Living Hurts New York: Union of 
American Hebrew Congregations, 1985 

A I D Directories 
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Joan, Polly. Preventing Teenage Suicide New York. Human 
Sciences Press, Inc., 1985. 

Ryerson, Diane M., M.S., A.CS.W. "'ASAP'- Adolescent 

Suicide Awareness Program." South Bergen, New Jersey. 
Lyndhurst and Hackensack, n.d 

Suicide and Crisis Centre, The "Suicide Prevention Curriculum 
for Adolescents/' Dallas, Texas, 1984. 

Audio-Visual 

« Before IVs Too Late, A Film on Teenage Su/c/de/Walt 

Disney Studios. 
9 Suicide. The Warn/ng S/gns/Centron Films. 

• Urgent Messages/Magic Lantern. 

» Teenage Suicide The Crime Families Never forget/Visual 
Education Centre. 

Pamphlets 

• "Living Through It." Suicide Prevention and CriSis Service 
(Ithaca, NY). 

e "Suicide in Youth and What You Can Do About It," A 
Guide for School Personnel A Guide for Students, Merck 
Sharp and Dohme. 

® "Suicide - It DG?sn't Have to Happen." Merck, Sharp and 
Dohme 

o "Suicide Prevention in the Classroom - A Teacher's Guide 
to Curriculum". 

o "Suicide and How to Prevent It." Merck, Sharp and 
Dohme. 



3. School Support Networks 

It IS recommended that the school counsellor be contacted 
and encouraged to become involved when this module is 
presented. This module is not in .nded as a group 
counselling experience The teacher should be sensitive to 
Situations that may arise and which require professional 
counselling assistance. 

4. Community Support Networks 

Students should be aware of the many government private 
agencies and professional groups that provide support to 
individuals during times of crisis Such groups may be willing 
to share materials, and respond to teacher questions and 
concerns. In addition to those agencies and associations listed 
in the Career and Life Management Manual for 
Administrators, Counsellors and Teachers, teachers may wish 
to contact the Suicide Information and Education Centres 
(SIEC) . 

Regional Suicide Information and Education Centres (SIEC) 
201, 1615- 10 Avenue SW 
CALGARY, Alberta 
T3C0J7 

Phone (403) 245-3900 

Suicide Prevention Programs 

FORTMCMURRAY 
203, 971 5 Mam Street 
T9H 1T5 

Phone (403) 743-8605 
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GRANDE PRAIRIE 

201, 10118-101 Avenue 

T8V OY- 

Phone (403) 539-6680 



RED DEER 

Box 640 
T4N 5G6 

Phone (403) 342-4966 

Canadian ^ylental Health Associations 

CALGARY 

201,723- 14 Street NW 
T2N 2A4 

Phone (403) 283-7591 

EDMONTON 
9th Floor 
10050- 112 Street 
T5K2J1 

Phone (403) 482-6091 

LEThBRIDGE 

200, 505 - 7 Street South 

T1J2G8 

Phone (403) 329-4475 

MEDICINE HAT 

379 Aberdeen Street SE 

T1A0R2 

Phone (403) 529-6011 

RED DEER 
2,5015-48 Street 
T4N 1S9 

Phone (403) 342-2266 



Community Service Connection 

EDMONTON 

203, 10711 - 107 Avenue 
T5H 0W6 

Phone (403)424-3242 
Other 

Hospices Societies (Bereavement) 
Crises Lines 

Child Abuse Hotline, Zenith 1234 
Flying Squad 
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OUTLINE OF LEARNING EXPECTATIONS XT? 



SUB-THEME 1 : PERSONAL CONTROL AKiu S^LF-MANAGEMENT 



LEARNING EXPECTATIONS 


LEARNING PROCESS 


RESOURCE CORRELATION 


NOTES 


The student 








hj'^'iomes aware that ind»vidua»s respond ditterv'ntiy to 
Ciiange ard challenge 


V. t tumpanrKj and contrasting, 
d-'SCf y 


Reaching Out pj* <4i-<'4h 
Coping With Stress pp 26 j9 


show dif tefencev n lesponding to different 
cn^UengeS and chjnge, Cite examples from 
rtewspaper, CdSe studies, student reactions to 
varying situations (e g . change of home, 
cnailenge oi new jOb) 


identifies personal sktils, charattensucs and knowledge 
that can be applied to resolve problems and to cope 
with difficult Situations 


i S Oet.diog OS oc at^ng, generating 


Cuping witr, btie'.s pp 6t 
Reaching Out pp 96 97 


review abilities, attitudes, communication 
skflis thmkmg skills from self>managemenv 
theme and consider how they can ass>st *n 
d»Hicult Situations 

explore how special ./(ills, characteristics and 
knowledge (e g , assertiori skills, sense of 
humour, infoimation about problem 
Situation) wiH dss*st 

develop a persortal inventory of Sk <Us 
characteristics to cope 


recognizes that aii individuals can have personal powe^ 
to adjust to change, and to cope with probtems 


R observing 


Coptng Wtth Stress pp 1 1 


through st»ur*r<g u< previous learning 
expectations students realize ways of 
<mprovir»g their dbifity to copejnd to change 

review concepts discussed *n seif^management 
and relatJonshtps m regards to change and 
positive attitudes 


understands that *nd»vjduals identity and deal with 
stress and crisis m personal terms 


u (.umparmg and conttasttr.g 


Copmg Wtth Stress pp 11 17 

*See dho Adiltt*unal Suggested 
Activities for the sub thenrte, p 
4S 


a situation can be positive or negative 
dependeru upon an individual s attitude and 
reaction 

Cite examples among itudents 



ft ~ Recall; U= Understdnding, I - invoWement, i = iyn"ie'.'S 



TEACHER NOTES: 
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SUB.THEME2: PRESSURE POINTS 
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LEARNING EXPECTATIONS 


LEARNING PROCESS 


RESOURCE CORRELATION 


NOTES 














SISC Rt'suuftt:' Centrnv CMhA 


»nfanty thiiclhortd <Jdo^*^<,ci>n<e, yttunt, adult. 
rTi»<jdfeyt^af'. **yntoryedis 


» . <'M>"u*f s t + ..iT H.H h lift- sttige inviiivKS di*ff r^it 
I ' <s'\ fg*. <i p< ♦tf'ittdt <.f Vi^^ikK mjy or mjy not be 
rarrrolKthU^ t^y The tndwrduO? 


U I (ompiU'nq (jnd contr^istinr', 




infdaty (lUafS^, decadent, dbu^t*. workinq 
pdft^nts, dlVO^t^^. smqlf pdrifoU) 
Childhood (itin*?$$ accident, abuse school 
tj<ff*cultjf \, physitdf, mtr-ntdl. emot*ondi 
accomplj^^mtfnis) 

ddofnuencf (nubHfty. datmq. qradudtion. 








sthooJ difii(.ulti^s, alcohol dnd drug abust*. 
career planning) 

yuunq adu!t {univtMS'ty. tt»chnjca? tfam.nq. 








rridf riaq^, ^.df^^^^f ddvdntum^ffit, l^fdving home, 
travel, mdependence, fmancrai independence) 
fTJ idd Ji* _yed ^ S (pfecjiOdnty, divorce, dedtb yf 
spou'A*. (nijvinq house, career advancement, 
changevee?) 

^eiHur^ear^ {ret»remefi! sef^lity, i*,uldt«un, 
agjnq) 


• • 1 ■ ' " ( , .f^'-^ '^nr.f»'«r<'r»at!i»* nature* 






family (nfffh^t stbuu' pri.jblem*i 
envifonmi^nfa^ di«;a'<ter', break uprjf 
fri»-rtdship pr^ tblem w*th law m*nor itlnesv 
druq us^1^^f nridk inq a ^cHoul teant 








TEACHER NOTES: 
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SUB-THEME 3: MAINTAINING BALANCE 



LEARNING EXPECTATIONS 


LEARNING PROCESS 


RESOURCE CORRELATION 


NOTES 


The student 








recognizes that ute involves change, success, challenge, 
nsk, opportunity, frustration anci loss 


u observing, hypothesizing 


Coping With Stress pp 18 32 
TRM2-6 


ii individuals are to grow and mature it is 
necessary to experience all, consider why risk- 
takmg, change, frustration are necessary a 
how these can be positive 


»dent»f les appropriate balances among various elements 
oi one s hie 'physical mental, spirttuat socral) 


i deciding 


Coping with Stress pp 33 47 
TRM 2-7, 2^12 


review well being aad elements of well being 

reflect on own balance 

Cite examples of appropriate balances 


recognizes the serious nature of consequences when 
inappr prrate stress arid unresolved personal issues are 
allowed to continue 


U predicting 


Reaching Out pp 264-2b5 
TRM 2-8 


vonsider broad range of consequences 

family conflict, illness, disease, alcoholism, 
drug abuse, child and v^/ife /husband abuse, 
depression, insomnia, suicide, not achieving 
potential 

select some of these consequences of specific 
interest and explore m greater detail 


uses effective communication skills to express concerns, 
problems and feelings 


S applying 


Reaching Out pp 7S-108 
Reaching Out pp 116-129 
TRM 2-8 


review communication sk ills from self- 
manaoement and relationships 

practise skills through role plays, case studies 



« - Pecatl, U - Understandnig, I - uivolvement; S ■= Synthesi. 
TEACHER NOTES: 
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SUB-THEME 4: MAINTAINING CONTROL 




LEARNING EXPECTATIONS 


LEARNING PROCESS 


RESOURCE CORRELATION 


NOTES 


The student; 

identifies sources of support and/or resources that offer 
assistance to individuals and/or groups in dealing with 
Crises 

identifies a personal and professtOnal support network 
that can be referenced when needed 

develops personal strategies that can be applied to deal 
with Crises 

- assertion skill development 

- coping 

- stress management 

- time management 

- communication skills 


U I deodmg 

l/S deciding, generating 

S creating, applying 


Reaching Out p 273 

Cuping With Stress pp 13B-141 

TRM2-1,2-3.2-9 

TRM2-1,2-9 

AID Directories, Sl£C CMHA 
SuJCfde Prevention Programs 

TRM2-1, 

Reaching Out pp 243-275 
Coping with Stress pp 66-73 
Coping With Stress pp 93 104 

*See aiso Additional S jqqested 
Activities, p 100 


general sources of support (agencies, people, 
organizations) AADaC, Canadian Mental 
Health. Crisis Hotlines, provincial and federal 
agencies 

students identify personal support networks 
and list specific people, note community 
agencies and phone numbers 

assertion skills 

~ what isassertion'^ 

- assertion/submission/aggression 

- assertive rights 

- practising assertion 

coping: 

- anticipate, prepare, develop skills, resolve 
conflicts 

stress management (refer to The Two Stress 
Cycles, p 96) 

- whatisstress> 

- identifying stressors 

- symptoms of stress 

- coping with stress (relaxation, exercise, 
biofeedback, meditation, visualization, 
statements, communication, nutrition, 
assertion, self-management) 



R = Recall, U - Understanding, \ -= involvement, S - Synt^es»s 



TEACHER NOTES: 
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SUB-THEMES: CHOICES AND CHALLENGES 



\^3 



LEARNING EXPECTATIONS 


LEARNING PROCESS 


RESOURCE CORRELATION 


NOTES 


The student 








identifies positive and negative crises which may be 
personally stressful 


t deciding 


TRM 2-10, 2-11 

SiEC Resources Centres 

Host Agencies 

CMHA 

Crisis Lines 


identify some currerUiy experienced crises, 
some anticipated, 

- Within SIX months 

- Within One year 

- Within five years 

- Within twenty years 


develops an action pian to deai with one or more 
stressful situations 

- short-term 

- long-term 


S creating, applying 


TRIV12-10 


from those identified above, develop plan. 
- Suggest Support network, skills 

developmt'^t, preparation and planning, 

decision making skills 



R = Recall: U= Understanding; I = Involvement; S = Synthesis 
TEACHER NOTES: 
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sue GESTED ACTIVITY 2- 



Purpose: Curriculum Correlation 

Personal Control and Self-Management 

becomes aware that individuals respond differently to 
change and challenge 

identifies personal skills, characteristics and knowledge 
that can be applied to resolve problems and to cope with 
difficult situations 

recognizes that all individuals can have personal power to 
adjust, to change, and to cope with problems. 

Maintaining Control 

identifies sources of support and/or resources that offer 
assistance to individuals and/or groups in dealing with 
crises 

identifies a personal and professional support network 
that can be referenced when needed 

develops personal strategies that can be applied to deal 
with crises: 

- assertion skill development 

- coping 

- stress management 

- time management 

- communication skills. 

Materials: Activity Sheet 2-1(a) Youth Adaptation 
Rating Scale 

Activity Sheet 2-1 (b) Life Change Index for 
Young People 

Time: 2 x 40-minute periods 
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YOUTH ADAPTATION SCALE 



Procedure 

1 Distribute an activity sheet to each student 

2 Ask them to consider and rate each situation. 

3. Ask each student to star {*) the three situations/events 
most critical to them. Have them tick (V) the three least 
stressful to them, 

4 In small groups, have students reach a consensus on the 
most stressful and least stressful situations and provide 
reasons for these. 

5. Have each small group report back to the large group. 

Discussion Points 

• Why are some situations stressful to some students but 
not to others? 

• Some crises we will all share, yet respond and react to 
differently. What are some of these differences? 

o Brainstorm ways to cope with the three stressors 
identified in No, 3 above. 

• Is there a difference between male and female responses? 
If so, why*? 

® Is there a difference between responses from different 
age groups? 
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Variations 

• Teacher or students calculate a class rating for each item 
Rate in order from most stressful to least stressful 
Discuss. 

• Before completing the form, have students predict the 
most and least stressful. 

• Have students' parents complete the form as if they were 
students and then have them discuss it within the family. 

• Reduce number of items. 

• Use the Life Change Index for Young People Activity 
Sheet. 

• As an alternative, instead of distributing a list, ask 
students to develop their own. (A sample number of 
questions [5-6] might be used as a starting point. Later, a 
comparison between the students' lists and the,* "Activity 
Sheet 2-l(a) \'outh Adaptation Rating Scale" could be 
made.) 
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ACTIVITY SHEET 2-1{a): YOUTH ADAPTATION RATING SCALE 
Instructions: Consider each of the following sauationv'events Rate how ^ueii^sful e.Kh of ♦he^e wo jlcl be using the following scale 
5 = critical event; 4 = semi-critical event, 3 = moderately cntica!, 2 = semi-rrodeMte. l = mild stress, 0 not stressful at all 

Categoric^ for Dcscnbmg Dogroos of Adnptntton 



5 = Critical event in the life of a teenager very stressful Totally doMKindrnq 

This would require a ma|or changt* in one s life 
4 = Semi. critical event Stressful This would require <i SiiqnifiCant 

adjustment in one's life 
3 = Moderately critical This event causes stress but docs not re<iu"r»' too 

great a change m one s hfo 



/ - So»ni niodtr»)io Stress cvrdcnt but thi» uvont doos not require a 
tfifticuii .idju^tniont or involve qrO.it deal r>t mental emotional or 
physic. il str.nii 

1 - M»id stress H iidiy o»«V ^tre^v. m Thts A'ould requir*- inmor changes 
wtthoul much ellort 

Not st»e'.%u«} M fU Tins wofiid prob.ibfy n-qiuro no Cluiiqe *)t all 



YOUTH ADAPTATION RATING SCALE 



Graduation 
Pet Dies 

Fights with Parents 

Getting Pressure About Having Sox 

Caught Cheating or Lying Repeatedly 

Getting a Major Illness/lnjury/Car 

Accident 

Becoming R-^igious or Giving Up 
Religion 

Referral to the Principars Office 

Getting Acne/Warts 

Trouble Getting a Date When It Was 

Not a Problem Before 

Problems Developed with 

Teachers/Employers 

Making Career Decision (College. 

Majors, Training, etc.) 

Starting to Go to Weekend Parties/ 

Rock Concerts 

First Day of School 

Going on First Date/Starting to Date 

Death of a Parent^Guardian 

Not Getting Promoted to Next Grade 



Getting Caught Using Drug^ 

Getting Attacked^Raped'Beaten Up 

Gett,ng a Ticket or Other Minor 

Problems with the Law 

Parents Getting a Divorce Separation 

Getting Expelled/Suspended 

Fad Pressure 

Breaking Up with Boy Girlfriend 
Getting Minor Illness (Cold, Flu. etc.) 
Arguments with PeerS'Brothers 
Sisters 

Starting to Perform (Sp'-2chos. 

Presentations, Musical or Drama 

Performances) 

Getting Fired from a Job 

Going into Debt 

Being Stereotyped Discriminated 
Against Having Bad Rumours Spread 
About You 

Death of a Close Family Member 
Death of a '"oy Girlfnencf Close Friend 
Getting V D 

Getting Someone Pregnant Getting 
Pregnant 



Taking Finals 

Moving to a Different Town/School/ 
Making New Friends 
Getting a Car 

Trymg to Get a Job/Job Interview 

Getting an Award, Office, etc. 

Makin a Team (Athletic, Debate) 

Ge:ting Married 

Getting Beat Up By Partners 

Taking the Driver Licence Test 

Getting a New Addition to the Family 

Going to the Dentist or Doctor 

Going to Jail/Reform School 

Starting to Use Drugs 

Getting Braces 

Going ^11 a Diet 

Losing or Gaining Weight 

Changing Exercise Habits 

Pressure to Take Drugs 

Moving Out of the House 

Falling in Love 

Getting a Bad Haircut 

Getting Glasses 

Family Membei Moving Out 

Getting a Bad Report Card 



Source Beall, S , Schmidt, G . Development of Youth Adaptation Scale, Journal ot School Health, No 5, May, 1984, p 198 
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ACTIVITY SHEET 2-1{b): LIFE CHANGE INDEX FOR YOUNG PEOPLE* 

Instructions. Consider each of the following events/siludtions T*ck any that you have encountered m the laM six months in small groups, 
compare your results. 



Death of a parent (or parents) 


50 


Death of a family member (relative) 


40 


Loss of a parent through divorce or separation 


35 


Death of a close friend 


30 


Death of a well-loved pet 


28 


Parents fighting and/or having financial troubles 


28 


Serious health problems: surgery, pregnancy or illness 


25 


Engagement or marriage 


25 


Loss of best friend 


23 


Conflict with parents 


23 


In trouble with the law 


22 


Drug problems or serious behaviour problems 


20 


Depressed, unemployed, in serious financial trouble 


19 


Break-up with boy or girlfriend 


19 


Applying for and starting a new job 


18 


Insecurity or unsure about the future 


18 


Sexual difficulties 


18 


Not part of a crowd 


16 


Lack of privacy 


15 


School pressures, deadlines, or exam pressures, expuls.on 


IS 


Difficulty in making decisions or m setting educational go^ls 


14 


Concerns about weight, appearance or identity 


IB 


Recent move to a new community 


11 


Minor law violation 


10 


Lack of recognition 


9 


General feelings of frustration 


8 



TOTAL POINTS 



*Developed by Action, B C, 1600 West 6th Avenue, Vancouver, B C, V6J 1R3 
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SUGGESTED ACTIVITY 2-2: ASSERTIVENESS 



Purpose: Curriculum Correlation 



Follow-Up 



Maintaining Control 



1 Have students select three different situations m which 
they rated themselves low. 



develops personal strategies that can be applied to deal 
with crises: 



2 Have students develop an action plan to be more 
assertive 



- assertion skill development 

- communication skills. 



3 Have students record m the next week any time they 
managed to progress with their action plan 



Materials: Activity Sheet 2-2: Assertiveness Questionnaire 



Time: 



40 minutes 



Procedure 

1. Students should have prior understanding of differences 
between aggression, assertion, submission, and of 
assertive rights. This should be reviewed and discussed 

2. Have stude..ts look at the questionnaire and sucoest any 
other assertive rights that they would like to aou to the 



3. Have students individually complete the Activity Sheet. 
Assertiveness Questionnaire. 

4 In small groups, have students compare their 
questionnaires and determine one common situation in 
which they feel they have difficulty being assertive Have 
them suggest ways of becoming more assertive in this 
situation. 

5. Role play the situation to the class 



list. 
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ACTIVITY SHEET 2-2: ASSERTIVENESS QUESTIONNAIRE 

Instructions. Consider each of the following Situations and rate ho^A/ assertive you feel you are \A/ith each person. Rate yourself on a scale of 
0-10 (0 meaning you are totally unable to assert yourself) 



SITUATIOhl 


BOYFRIEND 
GIRLFRIEND 


TEACHER 


EMPLOYER 


PARENT 


BROTHER/ 
SISTER 


FRIEND 


1 STANDING UP FOR YOUR RIGHTS 














2 SAYING "NO" WHEN 
APPROPRIATE 














3 ASKING FOR ASSISTANCE-HELP' 
INFORMATION 














4 GIVING CONSTRUCTIVE 
CRITICISM 














5 GENFRALLY EXPRESSING YOUR 
FEELINGS 














6 DISAGREEING WITH 














7 ADi^lTTING YOU WERE WROr:G 
OR YOU DON'T KNOW 














8 














9 














10 
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SUGGESTED ACTIVITY 2-3: SUPPORT NETWORK 



Purpose: Curriculum Correlation 

Pressure Points 

identifies and defines various situational crises of an 
extraordinary and unpredictable nature. 

Maintaining Control 

identifies sources of support and/or resources that offer 
assistance to individuals and/or groups in dealing with 
cises. 

Materials: large sheets of paper, Activity Sheet 2-3: 
With a Little Help from My . . . 

Time: 40minutes 

Procedure 



3. Have each large group select one category, research this 
and determine: 

• suggestions for coping with that type of crisis 

© people who could assiSt that student (friends, family, 
etc.). and inwhatway 

• community agencies/organizations that could help and 
in what way 

• personal resources (financial, time). 

Allow class time and homework time for this. 

4. Report back to large group. 

5. Individually, students select five items from the class list 
that they feel would be most stressful and 'Cientify their 
own personal support system. 



1. In small groups, have students brainstorm as many 
situational crises as possible that they might encounter in 
the next year. 



2. Each small group shares with class and a class list is drawn 
up. As a large group, organize into categories (e.g., 
social, psychological, physical, environmental, or family 
crisis; financial crisis; career cnsis; school crisis). 
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ACTIVITY SHEET 2-3: .ITH A LITTLE HELP FROM MY . . . 



POSSIBLE 
SITUATIONAL 
CRISES 


FAMILY (WHO AMD 
HOW) 


FRIENDS (WHO AND 
HOW) 


AGENCIES (WHO,WHtRt, 
TELEPHONE NUMBERAND 
HOW) 


COMMUNITY (WHERE 
AND HOW) 


PERSONAL RcSOURCtb 
(MONEY, TIME AND 
CHARACTERISTICS) 


1 












2 












3 












4 












5 
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SUGGESTED ACTIVITY 2-4: DANGER OR OPPORTUNITY? 



Purpose: Curriculum Correlation 

Personal Control and Self-Management 

becomes aware that individuals respond differently to 
change and challenge 

identifies personal skills, characteristics and knowledge 
that can be applied to re^o/ve problems and to cope with 
difficult situations 

recognizes that all individuals can have personal power to 
adjust, to change, and to cope with problems 

understands that individuals identify and deal with stress 
and crisis in personal terms. 

Materials: Activity Sheet 2-4: Danger or Opportunity? 

Time: 40 minutes 

Procedure 

1. Have students consider the word crisis as being either a 
dangerous situation or a turning point. 

2. Discuss how different people react differently to similar 
crises. 

3. Have students complete Activity Sheet 2-4: Danger or 
Opportunity? 

4. Discuss in small groups. 
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ACTIVITY SHEET 2-4: DANGER OR OPPORTUNITY? 

Insiruciions. Consider each of the following crises - suggest ways m whiCh you rrngfu lei eucfj be d dangerous, slres:)ful outcome (negative 
reaction) or a turning point or opportunity (positive reaction). 



CHANGE 


REACTION (NEGATIVE) 


REACTION (POSITIVE) 


Lose your part-time job 


Depressed, tack of conf.dence, waste of 
time 


Use time to improve school work. 
Consider other areas of work, 
oei a Deiier, more inieresiing jod 


Mom goes tov^ork 




Improve my cooking skills. 


Best friend moves to Toronto 


Withdraw; stay at home 




Marks not high enough to get into 






Classmate dies 






House destroyed through fire 






Break 'eg si ing - hospital two months 






Elected to the Siuden. .* Cou'X'l 






Break-up vjth boyfrienu/girlfriend 






Get accepted on an exchange program 






Other 
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SUGGESTED ACTIVITY 2-5: LIFE SPAN CRISES 



Purpose: Ci wiculum Correlation 

Pressure Points 

identifies stages in the life cycle that produce change 

recognizes that each of the life stages involves different 
challenges and potential crises which may or may not be 
controllable by the individual. 

Materials: Activity Sheet 2-5: Life Stages— Challenges 
and Crises 

Time: 40 minutes 

Procedure 



1. 



Although the topic life stages was taught m Junior High 
Health and Personal Life Skills, there will be a need to 
review the concepts. 



2. Indicate that a person's life usually seen as a series of six 
stages, the first of which is "Infancy" 

3. Ask students to discuss and decide on the other five stages 
(Childhood, Adolescence, Young Adult, Middle Years, and 
Senior Years). 

4. Ask them to consider whether or not there might be an 
age or event that would nark the beginning or 
conclusion of each stage (i.e., starting to talk, puberty, 
age eighteen, first job, age forty, retirement, etc) Is 
there a consensus? 



5 Distribute ActJvity Sheet 2-5. Life Stages— Challenges 
and Crises 

5 Have students complete the chart individually or in small 
groups 

7 ui^cuss the results, asking each student to add new ideas 
to individual charts 

8 In the column to the right of each category (C/U), ask 
them to write the letter "C" ' they feel they could control 
this Situation, "U" if they oo not 

9 Discuss the choices Is there agreement on those items 
that are controllable or non-controllable? 

Follow-Up 

1 Ask Students to disCuss this activity with a parent or 
grandparent: 

a) What additions would they make to the chart 

b) Could they identify a "favourite age" or a "best time" 
in their lives'? 

2 Ask students to list and explain three future opportunities 
or challenges they are looking forward to 

3 Ask students to list and explain two future changes that 
they might find particularly stressful (positive or 
negative) 
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ACTIVITY SHEET 2-5: LIFE STAGES -CHALLENGES AND CRISES 



On the chart below: 

a) in Column A, place the title of each of the life stages 

b) in Column B, write three new opportunities or challenges for each life stage 

c) in Column C, write three new crises which may occur during each life stage. 



A. LIFE STAGE 


B. CHALLENGE/OPPORTUNITY 


c/u 


C. CRISES 


C/U 


Infancy 


Learning to talk 




Left with sitter 






: ^ 
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SUGGESTED ACTIVITY 2-6: PERSONAL LIFESTYLE 



Purpose: Curriculum Correlation 

Maintaining Balance 

recognizes that life involves change, success, challenge, 
risk, opportunity, frustration, and loss. 

Materials: Activity Sheet 2-6(a): A Persona! Life Cycle 
Inventory 

Activity Sheet 2-6{b). Lifestyle Interview 

Time: 1 5 Minutes (Class Time) 

40 Minutes (Homework) 
40 Minutes (Class Time) 

Procedure 

In preparation for full class discussion: 

1. Distribute Activity Sh€"t 2-6(a): Personal Life Cycle 
Inventory 

2 Have students individually complete the unfinished 
sentences in preparation for discussion next day. 

3. Distribute Activity Sheet 2-6(b): Lifestyle Interview 
(Homework) 

- Briefly read over instructions with the class 
Dfscussion Points 

• In small group discussion, ask the students to shaie 
answers to Activity Sheet 2-6(a): Personal Life Cycle 
Inventory. 



• Ask them to look for common elements in their responses. 

• In the class, have groups share the results of their earlier 
discussions. 

^ Discuss the results of the homework assignment based on 
Activity Sheet 2-6(a): Lifestyle Interview. 

- Randomly select "reporters" to share information from 
the interview, dealing with one question at a time 
(nght to privacy must be taken into account), 

- Ask students to look for common themes in the 
answers (feelings of nostalgia, regrets, excitement) 

• Re-emphasize the concept that even though their nature 
may vary, change, risk, success, loss, frustration, are a part 
of life at all stages of the life cycle. 

• Discuss: "Change, frustration, dealing with loss, and 
taking positive risks are all a part of the life cycle and can 
become a positive experience for each person " 
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ACTIVITY SHEET 2-6 (a): A PERSONAL LIFE CYCLE INVENTORY 



Please completf=: the following unfinished sentences related 
to your personal life stage: 

1. Looking back, I think that one of the uiggest changes in 
nny life was 



8. I feit a real sense of loss when 



9. A time when I tool; a positive risk was 



2. Looking ahead, I am especially looking forward to 



3. One area of my life in which I have experienced success is 



10 If I could do one thing over again, I'd 



1 1 A derision I've made for myself is 



4. One of my greatest challenges has been 



5. "Opportunity knocked" for me when 



6. ' am sometimes frustrated by 



7 Something I would like to change is 
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ACTIVITY SHEET 2-6 (b): LIFESTYLE INTERVIEW 



You are a reporter for the lIFESTYLE section of a local 
newspaper /s part of a feature article on "Lifestvle^ of the 
Not-so-Rich and Famous", you have been asked to interview 
an adult you know. Please use the following questions as a 
guide to the interview. 

BEFORE BEGINNING THE INTERVIEW. Please mform the 
person you're interviewing that this is part of a class project 
on life stages. Ask them for permission to share their answers 
with the class, and respect their request to keep some or all 
responses private. 

For convenience, record answers on a separate sheet of 
loose-leaf. 



NAME OF PERSON: 
AGr. 



1 . How would you comparv? your life as a teenager to the life 
of the teens you know today? 

2. How would you describe the differences between yourself 
now and as a teenager? 

3. What two evonts in your life have been most important to 
you? 



4. In terms of personal success, what accompli?^'' .ents or 
activities are your greatest source of pnde? 

5. Have you ever had to face and overcome a iTiajor 
^ allenge'^ Explain 

6. Has "opportunity knocked" for you? Did you "answer"? 

7. If you could go back and do som^nhmg over, is there 
anything you would do differently? 

8. If you could be any age, what age would you choose? 
Why? 

9. What advice would you give high school students as they 
prepare to face the next stages of their lives? 

10. May I share i f all of your answers in a class 
discussion? 
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SUGGESTED ACTIVITY 2-' 

Purpose: Curriculum Correlation 

Maintaining Balance 

identifies appropriate balances among various elements 
of one's life (physical, mental, spiritual, social). 

Materials: Activity Sheet 2-7: Life in Iheualance 

Time: 40 Minutes 

Procedure 

1. As a discussion starter, place the word "WORKAHOLIC" 
and the phrase, "All work and no play makes X a dull 
person", on the chalkboard. 

2. Ask students to define the woi . WORKAHOLIC ^d 
comment on the phrase. 

a) Do they agree? 

b) Wriat if the phrase were reversed, "All play and nc 
work makes . . How would they complete it? 

3. Divide the class mto five discussion groups. Assign each 
group one category (PHYSICAL, EMOTIONAL, SOCIAL, 
MENTAL, or SPIRITUAL). 

a) Ask each group to identify ways in which an 
individual could develop a healthy lifestyle within the 
one category they havp been ass'gned. For example: 

- PHYSICAL: balance.! diet 

- EMOTIONAL: learn to express emotions 

- SOCIAL: cultivate present friendships 

- MENTAL: engage in a hobby 

- SPIRITUAL: worship/meditate. 
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A BALANCED LIFESTYLE 

4. Share the results of the small group process, adding 
further ideas from the whole class. 

5. Brainstorm possible negative consequences of leading a 
lifestyle without balance ("burnout", ulcers, health risks). 

6. Distnbute Activity Sheet 2-7: Life in the Balance. 

7. Completed activity sheets might be used in a follow-up 
discussion, or collected for individual communication 
between teacher and student. 

Discussion Points 

Possible discussion questions related to Activity Sheet 2-7: 
Life in the Balance, might include: 

1. Which section of the questionnaire represents your 
highest level (as a percentage of possible score)? 

2. Which sections, if any, are in need of personal 
improveTient^ 

9 Outline some possible steps you might take to heyin 
the process of personal improvement in "hot section. 

o Who could help you in deciding on an action plan? In 
ccrying out that plan? 

3. It is possible to circle a numbei that is less than "3", yet be 
quite content with that answer, preferring not to change 
the situation. 

• Can you identify any examples on your own chart? 
Explain. 
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4. List three items from *he chart for which you circled more 
than "3". 



• How are you able to maintain such a high positive 
level? 

0 Do you anticipate continuing this high level into your 
adult years? Explain. 

Follow-Up 

1. As a variation of the questions above, the class might 
discuss the chart and results in ge»ieral terms, selecting 
two or three items from the chart and brainstorming ways 
to improve/enhance each item. 

2. In small group discussions (each group might be given 
responsibility for one or two items), follow the process 
suggested m No. 2, and report their ideas to ihe aa^s 

3. Collect newspaper or magazine articles that emphasize 
positive lifestyle choices. Make a bulletin board display of 
Items collected, using the categories in this lesson as 
board divisions. 

4. Invite the recreation department, family and community 
support services (or similar organization), AADAQ and the 
local or regional health unit to set up displays in the 
school library describing healthy/balanced lifestyle 
choices. 

5. As an alternative, develop the displays suggested m No 3 
as a class project. 
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ACTIVITY SHEET 2-7: LIFE IN THE BALANCE 



Using the answer key which follows, respond to each of the statements m the chart 

5 = ALWAYS 4 = FREQUENTLY 3 = OCCASIONALLY 2 = SELDOM 



1 = NEVER 



STATEMENT 


YOUR ANSWER 


A. PHYSICAL LIFESTYLE 




1. 1 EAT BREAKFAST EVERY DAY. 


1 2 3 4 5 


2. EXCEPT FOR FRUIT/VEGETABLES, 1 SELDOM SNACK BETWEEN MEALS. 


1 2 3 4 5 


3. 1 EAT A WIDE VARIETY OF FOODS FROM THE FOUR FOOD GROUPS 


1 2 3 4 5 


4. 1 CHOOSE FOODS LOW IN SALT, SUGAR AND FAT. 


1 2 3 4 5 


5. 1 PARTICIPATE IN AEROBIC EXERCISE (WALKING, JOGGING, CYCLING, SWIMMING, 
ETC ) REGULARLY 


1 2 3 4 5 


6. I PARTICIPATE IN SOME OTHER TYPcS OF SPORT OR EXERC ^E TWO TO THREE 
TIMES PER WEEK. 


1 2 3 4 5 


7 ' MAINTAIN MY BODY WEIGHT WITHIN 5kg (10 pounds) OF MY IDEAL WEIGHT 


1 2 3 4 5 


8. 1 INCLUDE TIME FOR RELAXATION, YOGA OR MEDITATION IN MY SCHEDULE. 


1 2 3 4 5 


9 1 GET fcNOUGH SLEEP AND FEEL WELL RESTED EACH DAY 


1 2 3 4 5 


10 1 AVOID THE USE OF ALCOHOL AND OTHER DRUGS. 


1 2 3 4 5 


11,1 MAKE REGULAR VISITS TO MY DOCTOR, DENTIST AND OPTOMETRIST 


1 2 3 4 5 


12 1 AM AWARE OF PHYSICAL CHANGES IN MYSELF, AND WOULD SEE MY DOCTOR 
ABOUT UNEXPLAINED CHANGES OR PROBLEMS. 


1 2 3 4 5 



I YOUR SCORE 



/60 



ERIC 



15? 



■8'- 



Dealing With Crises 



158 



ACTIVITY SHEET 2-7: LIFE IN THE BALANCE (continued) 



STATEMENT 


YOUR ANSWER 


3. MENTAL-EMOTIONAL LIFESTYLE 




1. IVIY 1 llvit li (JKCjAIMIibU AND 1 DO NO 1 FcEL UNDER PRESSURE TO GET THINGS 
DONE. 


1 2 3 4 5 


2. 1 CAN LAUGH AT MYSELF; 1 HAVE A TOLERANT ATTITUDE TOWARD SELF AND 
OTHERS 


12 3 4 5 


3. 1 DO NOT OVER-ESTIMATE OR UNDER-ESTIMATE MV ABILITIES; 1 HAVE A 
REALISTIC VIEW OF SELF 


'2 3 4 5 


4. 1 GET A LOT OF SATISFACTION OUT OF DAY-TO-OAY LIFE 


12 3 4 5 


5. 1 TAKE LIFE'S CHALLENGES AND DISAPPOINTMENTS IN STRIDE 


1 2 3 4 5 


6 1 LIKE AND TRUST OTHERS IN GENERAL, AND BELIEVE OTHERS FEEL THE SAME 
ABOUT ME 


1 2 3 4 5 


7 1 ACCEPT RESPONSIBILITIES 


• 2 3 4 5 


8. 1 TRY MY BEST AT WHATEVER 1 TAKE ON, AND ! FEEL A SENSE OF SATISFACTION 
FROM ACCOMPLISHMEfJTS 


1 2 3 4 5 


9 1 RESPECT MYSELF AS A PERSON 


1 2 3 4 S 


10. AS PROBLEMS DEVELOP FOR ME, 1 TAKE THEfv ON AND L'<OK FOR POSSIBLE 
SOLUTIONS 


1 2 3 4 5 


1 1 1 WORK TO MAINTAIN A BALANCE BETWEEN SCHOOL, OUTSIDE INTERESTS. AND 
RELAXATION 


12 3 4 5 


12 lA-.l HAPPY MOST OF THE TIME 


12 3 4 5 


13 1 ENJOY PIANNING AHEAD.AND AM LOOKING FORWARD TQMY FUTURE 


1 2 3 4 S 



VOUR SCORE /65 
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ACTIVITY SHEET 2-7: LIFE IN THE BALANCE (contip'tedj 



STATEMENT 


YOUR ANSWER 

1 \J Kj W AA 1 V V V 1 \ 


C. SOCIAL LIFESTYLE 




1, 1 tNJOY MY FAMILY AND RECEIVE SATISFACTION FROM INVOLVEMENT WITH IT 


1 2 3 4 5 


2 1 PARTiriPATF IN HOBBIES SPORTS OR OTHER PASTIMES 


1 ? ^ d ^ 

1 ^ O *T J 


^ 1 TAKF AM ATTIVP PART IM ^rHOni 1 IPF AMH ArilWITfP*^ 


1 9 ^ Zl ^ 


Zl 1 AM AWARE OF FVFMTS A ROIIMD MF A\jn TRY TO KFFP IN FOI :rw WITH 
WORLD/COMMUNITY NEWS. 


1 9 ^ J. ^ 


5 1 HAVE SOME GOOD FRIENDS TO WHOM 1 TAN CONFIDF MY THOUGHTS WORRIES 
OR FEARS. 


1 2 3 4 5 


fi GFMFRAMY 1 HA\/P A f^Onn RFI ATIOM^HIP WITH MY PARFMTf*>1 
NJ I- IV L i\AAi-i- i , 1 n/-\vt AA \j\j\Ji/ ixt laa iiwivjnii vvi i n ivi i rAArxciv * \-Jf 


1 9 J ^ 
1 Z O " J 


1 1 RESPECT DIFFERENCES IN OTHERS AROUND ME 


1 2 ^ d R 


8. 1 ACT ASSERTIVELY WHEN DEALING WITH ISSUES AND PRESSURES FROM THOSE 
AROUND ME. 


1 2 ^ 4 S 

' J *T J 


9. 1 FEEL LISTENED TO BY OTHERS, AND TRY TO PRACTISE GOOD LiSTLiMING SKILLS 
MYSELF. 


1 2 3 4 5 


10. I OFTEN FEEL PART A GROUP. 


1 2 3 4 5 


11. 1 MAINTAIN A BALANCE OF 1 IME BETWEEN HOME, SCHOOL, FRIENDS AND 
PAGTiMES, 


12^45 



YOUR SCORE ^/55 
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ACTIVITY SHEET 2-7: LIFE IN THE BALANCE (continued) 



STATEMENT 


YOUkANSWER 


D. SPIRITUAL LIFESTYLE 




1 . 1 AM AWARE OF MY FAMILY'S VALUES AND TRY TO USE TH'" HEN MAKING 
DECISIONS. 




1 2 3 4 5 


2. 1 AM DEVELOPING MY OWN VALUE SYSTEM, MADE UP OF FAMILY AND PERSONAL 
VALUES. 


1 9 ^ /I 

* ^ J H D 


3. 1 / M AWARE OF MY OWN VALUES, AND HAVE THOUGHT ABOUT HOW 1 FEEL 
ABOUT A NUMBER OF VALUE ISSUES 


1 9 ^ /I 

I ^ J H D 


4. 1 SET REALISTIC GOALS FOR MYSELF, USING Mr VALUES AS A GUIDE 


12 3 4 5 


5. 1 HAVE A CLEARLY DEFINED BELIEF SYSTEM. 


1 2 3 4 5 


6. 1 SET ASIDE T!ME FOR MYSELF TO MEDITATE, PRAY OR TO THINK ABOUT THINGS 
IMPORTANT TO ME. 


^ 1 A ^ 

f A 3 'I D 


7. WHAT 1 SAY 1 BELIEVE IN AND MY BEHAVIOURS ARE CONGRUENT (ARE IN 
AGREEMENT) 


1 2 3 4 5 




YOUR SCORE /35 



181 
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SUGGESTED ACTIVITY 2-8: CONSEQUENCES OF ONGOING STRESS 



Purpose: Curriculum Correlation 

Maintaining Balance 

rtcognizes the senous nature of consequences when 
inappropriate stress and unresolved personal issuet are 
allowed to continue 

uses effective communication skills to express concerns, 
problems and feelings. 

Material: Activity Sheet 2-8 Effects of Long-Term 
Stress 



Time: 



ProcecJure 



40 minutes of class research time 
20-30 minuttfS of a second c'ass 



Briefly review some of the causes of harmful stress 
(situational a'^d life span crises) as discussed m 
SUGGESTED ACTIVITY 2-1, YOUTH ADAPTATION SCALE 

In addition to the situations described m Activity 2-1, 
Sf Tie harmful stress results from L.n.ealistic fears, phobias, 
or anxieties Ask students to suga^vSt some ex. »ples of 
these fears, phobias u anxieties (Fear of water, test 
anxiety, fear of failu.e, fear of speaking m front of the 
class, etc ) List these on the board 

Another type of ongoing stress results when individuals 
fail to come to terms with personal conflicts, 
disag-^eements, family or friendship issues, and, as a result, 
thu same patterns of conflict and stress repeat th'^mselves 
regularly. 



• Ask Students to suggest some common ongoing 
conflicts that high schoc' students face. List these on 
the board 

4 Indiv-ate that failure to resolve harmful stress can lead to 
negative physical, emotiona! and social consequences 

« Distribute Act?v,ty Sheet 2-i, Effects of Long-Term 
Sf^ess 

• Workuig m small groups, ask students to complete the 
chart 

o Share the findings of the groups with the whole class. 
Some possfbie answers might include:* 



® hypertension 

• depression 

© severe headaches 

o stomach disorders 

• coiitis 

o drug/alcohol aouse 

« family conflict 

• suicide 

• mental illness 

• exhaustion 



« rheumatoid arthritis 

« chronic backache 

o ulcers 

o over/under-eatmg 

» heart disease 

o nausea 

o insomnia 

• child abuse 
© burnout 

• multiplying the stress 



5 At, a foiiow-up, assign studer i the tjsk of researching 
additional details of some of the harmful effects. 

• na?uie of the condition or disea. 

• the effect of stress on the condition or disease 

'Addttfonal suggestions may be found on p 96, see the Two 
Stress Cycles" 
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if the extent of the problem 
• treatment or cure. 



6. Set aside part of a future class to hear back from students. 
Fo!low-Up 

1. To reinforce earlier k'ssons. students might oe asked to 
consider why people continue to suffer with jnreai*stic 
fears/stresses or fail to resolve their conflicts 

2. Ask students to suggest which skills learned during earher 
CALM classes might prove useful in dealing with the , 
stresses and conflicts. 

3. Select an unrealistic fear or inappropriate stress 
(suggestion: use the problem of exam anxiety), then as a 
class, use 'he problem-solving approcch lo look for 
possible solutions. 

4. Select a common person-person conflict(s) (Suggestfon 
communication and assertiveness methods might be 
helpful in resolving the issue.) 

Role play: 

• a person tired of being taken for granted m a 
relationship 

© a teen asking for increased freedom at home 
o a person who suspects a friend of disloy^ \, o the 
spreading of a rumour 

• otn^r 
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ACTIVITY SHEET 2-8: EFFECTS OF LONG--TERM STRESS 



Medical studies have shown that continual or frequent harrnfu: ^^ress can lead to severe health problems As \r^e^\, both mentally and 
socially, an individual can face serious difficulties 'f he or she doeo rot make the effort to resolve the causes and effects of stress 

Frequent high-level stress may lead to a shortened hfc span due to the strain on the heart and lo\A/ering res. stance to disease and Ilness 
In a sense, stress causes more st^'ess, which causes illness, which can lead to more stress 

On the chart below, maki a list of as many possible effects of stress as your group can thmk of Later, you'il be g^'en a chance to discuss 
your ideas with tne rest of the class 



PHYSICAL EFFECTS 



Heart Attacks 



SOCIAL EFFECTS 



orce 



MENTAL-EMOTlONAL EFFECTS 



Depression 
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SUGGESTED ACTI 



Purpose: Curriculum Correlat 

Maintaining Control 

identifies sources of support and'or resources that offer 
assistance to individuals and/or group: tn deshng with 
crises 

identifies a personal and professional support networi^ 
that can be referenced when needed 

Material: Act itySheet 2-9: W ,o Can Help? 

Time: 40 minutes + (with an opportunity for a 

community project) 

Procedure 

1 . Distribute Activity Sheet 2-9: Who Can Help'? 

2. Ask students to complete the activity rndiv^dually, 
keeping in mind that they will be asked to biiare anSvvers 
(except for spec fic names of people listed on their sheet) 

3. When complated, outline a similar cnart on the 
cha;i/joard 

4 Ask students to assist m filling the chart on the board 
from the ones they completed individually 



16/ 
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9: SUPPORT NETWORKS 



Follow-Up 

1 Select a student(s) to find out whether or not your 
community has a guide to local, regional and provincial 
support and educational (.elf-development, 
communication, skill building, etc ) agencies. 

o If such a guide exists, find out if copies can bt made 

available to students, 
o If no guide (especially to local support network) exists, 

consider the possibility of the CALM classes working to 

develop the first one. 

2 Further idec s may be fo'jnd m the section. ADDITIONAL 

JGGESTED ACTIVITIES, p 98 



88- 



Deal.ng With Crises 



ACTIVITY ;HEET 2-9: WHO CAN HELP? 



When faced with high levf » of stress, a major loss (gi .ef), feelings of depression, or other crises or challenges, it is Important to be able to 
turn to someone for support, advice and assistance, ir .c^t, according to those woi <.mg m the area of suicide intervention, when a person 
feels they have no one around who cares for the.-;j or who can help them, the risk of successfully committing suicide increases 
significantly.^ 

Complete the chart below by: 

a) placing in the inner circle, the names and/or roles of those people to whom YOU woulc turn first if you were undergoing harmful stress 
or a crisis. 

b) placing in the middle circle, the names of professionals, agencies, institutions, othvn adults, that are available m your community for 
immediate help or a "listening ear" either for • ourself or people in general, 

c) placing m the outer circle, the names of people, cgencies or institutions who would be available for long-term help, skill building, or 
lifestyle alternatives. 

Some suggestions are given tc get you f ' arted, and some Hc mes, roles or agencies may appear in all three circles (i e , parents or your family 
doctor). 




'Adapted from The Suicide Prevention Program: Foundation Workshop 
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SUGGESTED ACTIVITY 2-10: CHOICES AND CHALLENGES PROJECT 



Purpose: Curriculum Correlation 

Choices and Challenjss 

identifies positive and negativt crises which may be 
personally stressful 

develops an action plan to deal with one or more 
stressful situations. 

Material: Activity Sheets 2-l0(a) and 2-10(b): Choices 
and Challenges Project 

Time: 2 x 40-minute periods 

Procedure 

1 The final sample lesson may be used as part of the 
evaluation process for this theme, or simply as an 
additional discussion-oriented activity 

2 Distribute the Choices and Challenges Project 

3 Intended as an individual activity, it may also be used in d 
small group setting if individual evaluation is not a 
priority. 

4 Ask Students to complete the three-part project, 
attempting to use some of the ideas and skills developed 
throughout the theme 



5. If used as a group project, Part C may be used to initiate 
case study writing on the part of each small group. Cases 
studied could then be presented to the whole class for 
consideration and action planning^ 

6 Sample case studies may be found in Coping with Stress: 
A Guide to Living, pp 143-151 
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ACTIVITY 2-1 0(a): CHOICES AND CHALLENGES PROJECT 



PART A: LOOKING AHEAD 

The chart below represents the next iwenty years of your nfe, divided into fue sect'ons. The LEFT stde of *he chart represents POSiTI\/E 
events and stresses, things you might look forward to. The RlGHT side represents ,.oSStbie LIFE SPAN CRISES which may be negatively 
stressful to you; things you might plan to turn into opportunities by jsing your skills 



To complete the chart, use the following key: 

1 = your major goal(s) for that penod of your life 

2 = positive events that you anticipate will occur for that period 



3 common life span crises for any person at that age« 

4 = negative life span crises that you may find personally stressful 
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ACTIV/TY SHEET 2-10(b): CHOICES AND CHALLENGES PROJECT (continued) 



PARTB: SHORT ANSWER 

1 Life involves both suc.jss and failure This part of the 
CALM course has stressed the need for a balance of both 

a) Give two reasons why this balance is important 

b) List three (3) successes you've experienced so far 

c) List three (3) failures that you've experienced so far 

2. One way to increase the amount of success in our hves and 
reduce harmful stress is to do more of the things we enjoy 
and do fairly well What activity(s) do you take part in 
that follows that piece of advice? 

3 Increasmg success and decreasing harmful stress depends 
partly on learning Vom one's mistakes. Describe a time 
when you learned from a mistake and continue to benefit 
from changes or decisions you have made as a result 

4. Most negative situations can be turned into positive 
Situations if certain attitudes are present and skills are 
used. 

a) What attitudps increase the chances that a person will 
be able to cope with crises and "turn them around"'^ 

b) What skills make coping with challenges and crises 
more manageable? Explain why each is important. 

5 Using one of your answers from Question Ic, OR another 
Situational or life spun crises you've faced, describe two 
potentially positive effects/experiences that could or did 
result 



PARTC: AN -^SSAY ASSIGNMENT 

In Part A, you listed some of the future events that might 
cause you harmful personal stress Chooss a crisis point or 
potentially stressful situation from one of the FIRST THREE 
TIME PERIODS on the chart. 

Write an essay about your choice, addressing the following 
topics 01 items, each representing one paragraph within it: 

1 A description and explanation of the future crisis or 
stressful event. 

2 A description of ways in which you might prepare for the 
event or situation in order to change it or minimize its 

effects. 

3 A description of the skills you already possess and/or will 
have to develop in order to cope with tlte situation. 

4. A discussion of who else you may involve either long 
before or during the situation, and who will be especially 
helpful as support 

5 Using your decision-makmg skills, conclude the essay with 
an action plan you could put into place, either (a) in 
advance of the crisis, OR (b) at the time of the crisis. 
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SUGGESTED ACTIV 2-1 1 . INVENTORY OF DAILY STRESS 



Purpose: Curriculum Correlation 

Personal Control and Self-Management 

understands that individuals identify and deal with stress 
and crisis in personal terms. 

Choices and Challenges 

<intifies positive and negative crises which may be 
personally stressful. 

Material: Activity Sheet 2-1 1 . inventory of Daily Stress 

Time: 5 minutes daily over a 2-week period 

Class Introduction - 15 minutes 
Class Debriefing -20 minutes 

Procedure 

1 . Distribute the activity sheet to each student 

2 As\ students to rate themselves each day over the next 
two weeks on a scale from 0-5 during the time periods 
suggested on the chart (0 = Extremely Relaxed, 5 = High 
Stress), 



3. Make periodic checks throughout the two weeks to see 
how their personal inventory is proceeding Do not worry 
if a day IS mr -ed 

4. At the end of the two weeks, risk students to share their 
findings in class or summarize in a report The following 
discussion points could be used. 

Discussion Points 

1 Locate pv^rods during the two weeks when the number 
was "3" or higher Examir e the reasons for these higher 
scores, and any patterns that may be developing. 

2 If the stress was a result of negative situations, what steps 
could you take to change the situation or reduce the 
impact^ 

• Do you believe the causes of your stress are 

controllable? Explain, 
o What could you do differently with respect to your 

own behaviours in these situations'^ 
« What skills developed during the CALM course might 

be useful to you in changing the situation or reducing 

the stress? 



ERLC 



The higher the number, the greater the level of stress felt 
by the student. (Remember, stress may be caused by 
either positive or negative events, indicate w'.ether the 
stress IS positive or negative by placing a plus ( + ) or minus 
(-) sign after the number rating ) 
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ACTIVITY SHEET 2-1 1 : INVENTORY OF DAILY STRESS 



NAME: 



DATE STARTED: DATE CONCLUDED: 



DAY 


BEFORE 
BREAKFAST 


MORNING 


LUNCH 


AFTERNOON 


EVENING 


OVbRALL DAY 


SUNDAY 














MONDAY 














TUESDAY 














WEDNESDAY 














THURSDAY 














FRIDAY 














SATURDAY 




























SUNDAY 














MONDAY 














TUESDAY 














WEDNESDAY 














THURSDAY 














FRIDAY 














SATURDAY 















Rating Scale: 0 = Extremely Relaxed; 5 = High .stress 
+ = positive event 
- = negative event 
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SUGGESTED ACTIVITY 2-12: STRESS MANAGEMENT 



Purpose: Curriculum Correlation: All Sub-Themes 

Material: Activity Sheet 2-1 1 : Inventory of Daily Stress 
Activity Sheet 2-1 2(a) : Two Stress Cycles 
Activity Sheet 2-12(b): Wellness Cycle 

Time: 40 minutes 



Procedure 



1. Review Activity Sheet 2-12(a) with students, emphasizing 
that the same stressors can be handled in the wellness 
cycle or the dis-ress cycle . Have them give specific 
examples of each type of stressor that affects them 
directly and indirectly. 



• Change Stressors 

• Chemical Stressors 

o Commuting Stressors 

» Decision Stressors 

• Pain Stressors 

® Disease Stressors 

9 Emotional ^ .ressors 



• Environmental Stressors 
o Family Stressors 

*> Phobic Stressors 

• Physical Stressors 

• Social Stressors 
© Work Stressors 



2, Ask students to review Activity 2-11: Inventory of Daily 
Stress. 



3, Ask students to write examples of how they could deal 
with the stresses they have identified w'th'n the wellness 
cycle. They can note their strategies in blank spaces in the 
boxes on Activity Sheet 2-12 (b). 



ACTIVITY SHEET 2-12^a) T VO STRESS CYCLES 



DISTRESS 



where 
Stress 
Conies 
From: 



Change Stressors 
Chemical Stressors 
Commuting Stressors 
Decision Stressors 



D 
I 

S 
T 
R 
E 
S 
S 

c 

Y 
C 
L 
E 



imr^. jdiate 
Effects: 



Long-Term 
Fffects: 



Ovcral) 
Costs: 



havioural 
(e g , Over- 
eating and 
excessive 
alcohol 
consumption) 



Behavioural 
Disorders 
(e g ^ubesity 
and 

alcoholism) 



Disease Stressors 
Emotional Stressors 
Environmental Stressors 
Family Stressors 
Pain Stressors 



Phobic Stressors 
Physical Stressors 
Social Stressors 
Work Stressors 



STRESS OVERLOADING 



Physiological 
(eg , 

heightened 
muscle 
tension, 
elevated blood 
pressure and 
rapid heart 
beat) 



Emotional 
(eg , 

heightened 
anxiety, 
depression, 
and anxiety) 



Cognitive 

(e g , increased 

distractibility, 

decreased 

concentration) 



Medical 
Disorders 
(eg , 

headaches, 
hypertension 
and heart 
disease) 



Emotional 
Disorders 
(e g , chrome 
anxiety and 
depression, 
phobias, 
personality 
changes and 
mental illness) 



Cognitive 

Disorders 

(e g , .Tiemory 

problems, 

obsessive 

thoughtsand 

sleep 

disorders) 



WELLNESS 



Change Stressors 
Chemical Stressors 
Commuting Stressors 
0<;CiS4un Stressors 



Techniques 
and Skills: 



Adaptive 
Behaviojral 
Resoonses 
(e g . 

assertiveness, 
time 

management) 



Long-Term 
Effects: 



Increased Self- 
Esteem, Self- 
Respect and 
Self- 

Confidence 



Decreased Productivity 
Decreased Enjoyment 
Decreased Intimacy 



Overall 
Benefits: 



Disease Stressors 
Emotiunal Stressors 
Environniental Stressors 
Family Stressors 
Pain Stressors 



Phobtc Stressors 
Physical Stressors 
Social Stressors 
Work Stressors 



HEALTH PROMOTING 
LIFESTYLE RESPONSES 



Adaptive 

Physical 

Responses 

(eg, 

nutrition, 

exercise. 

relaxation) 



Improved 
Physical Hea!th 
a'ld Resistance 
to Disease 



increased Productivity 
Increased Enjoyment 
increased intimacy 



Where 
Stress 
Comes 
From: 



Adaptive 
Cognitive and 
Emotional 
Responses 
(e g .stress 
inoci* *ion 
cogi ,ive 
restructuring) 



Improved 
Mental Health 
a*id Resistance 
to Future 
Stressors 



w 

E 
L 
L 
N 
E 
S 
S 

c 

Y 
C 
L 
E 



From Stress Man.3gemen( A Comprehensive Guide to Welhesi Edword Charleswortli, Ronald Nathan Biooehavioura' Press, Texas, U S A , 1982, 
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ACTIVITY SHEET 2-1 2(b) WELLNESS CYCLE 



LISTS tRESSORS. 



HEALTH PROMOTING LIFESTYLE RESPONSES 



Techniques 
and Skills 



Behavioural 



Physical 



Cognitive and Emouonal 



Long-Term 
Effects 



Overall 

Benefits 

(Goal^^ 
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ADDITIONAL SUGGESTED ACTIVITIES 



SUB-THEME 1: PERSONAL CONTROL AND SELF- 
MANAGEMENT 

• Select a photograph from the newspaper depicting a crisis 
(accident naturdl disaster, eviction, f*re, etc ) and have 
each student write a few sentences to describe how *hey 
would deal with it Discuss in small groups 

« Brainstorm a list of ways people cope with 

- crises 

- change 

- challenge 

- sfess 

Compare and contrast. 

» Each student selects one of the following crises and writes 
a short story describing how his or her family members 
might respond to it. How will the crisis affect the family's 
future? 

- father loses job 

- brother/sister leaves home 

- mother wins $1,000 on a lottery 

- parentdies 

- break-up with girl/boyfriend 

- move to another city. 

® Divide students into small groups and discuss the 
following questions Have a member share the group's 
responses with the class. 



c) List some examples of cr;ses that you may encounter 

0 Each student makes a hst o* personal cnses, changes or 
challenges faced ounng the junior-sentor high school 
years, and 

a) selects one that was handled successfully 

b) describes the situation and its progression 

c) identifies: 

- coping skills used 

- resources (who'^what'^) 

- learning or positive persona! growth ihat occurred 

• Ask students to keep a "STRESS DIARY" The STRESS 
DIARY IS used to keep a or:e-day to one-week record 
during which each student enters stress from both 
positive and negative sources U can also be used to 
describe personal reactions, decisions and coping 
mechanisms related to the stress (Organized in a manner 
similar- to the daily log ) 

• View one evening's television and watch for examples of 
Situational and life span crises List the crises ana any 
demonstrated coping methods 



a) What does the word crisis mean'> 

b) What factors seem to increase the ability of a person to 
cope with crises? Decrease"^ 
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SUB-THEME 2: PRESSURE POINTS 

• Students list, in order of degree of stress, the six most 
stressful events they can imagine for a high school 
student. Students should give reasons for f^eir 
hierarchical order. Compile a list of stressors and tally the 
number of students who included them on their hst 
Observe the influence of gender on choice and ordering 
of stressors. Discuss, 

© List five stress-related illnesses. 

o Identify four sources of stress for the high school student. 

- within the family 

- within the peer group 

- withm the school 

- w.thin the workplace 

- other 

• Brainstorm a list of life span crises 

9 Invite a counsellor from a crisis line to speak to the class 

® Have students collect crises situations from the newspaper 
and suggest how they could deal with them, 

• Discuss the role of peer support m schools. Invite a 
member of the peer support team into ^ALM classes to 
discuss their responsibilities, goals and training 

• Organize a panel discussion (student or "expert") on 
adolescent depression and suicide: extent of the 
problem, causes, symptoms, support agencies/individuals, 
and so on. 
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UB-THEME3: MAINTAINING BALANCE 

Organize an 0 S DAY ' (Stamp Out Stress Day) 

a) Invite resource persons to present sessions throughout 
the day on relaxation, time management, getting 
organized, exam anxiety . (resource persons might be 
CALM students/teachers) 

b) Include a noon hour event on fitness. Fun evenis such 
OS "the world's largest aerobics class", or, "whole 
school conga line", or "sqjare dance", or, "hula hoop 
extravaganza" are recommended. 

c) Include d "What's your bog''" contest m which CALM 
students ch^ck for lunches containing all four food 
groups and/or have the cafeteria feature a four food 
group lunch 

d) Involve other departments such as physical education, 
home economics, science as well as student council and 
peer support m the project 

Organize a poster project for library or hallway display 
individuals or groups deve op posters on selected life span 
and Situational crises highlighting. 

- nature of the cnsjs/chollenge 

- causes and effect: 

- relevant educational information 

- coping methods 

- networking information, agency Support, phone 
numbers 
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• fn small groups, students develop lists of ways they could 
provide support for oeople experiencing the following 
cnses 

- brother/sister entering a coMege/university 

- family experiencing a divorce 

» being fired from a part-time job 

- suKJde of a friend 

• Students brainstorm the resources that the following 
groups/people have to increase an individual's ability to 
cope positively with a situational crises (e g., money, 
support, counselling, etc ) 

- family 

- school 

- community. 

e Students look through the pages of telephone directory 
to identify agencies that provide treatment and support 
services for general problems, including alcoholism, drug 
abuse, and child abuse. Have students draw up a list of 
the community services available, including the addresses, 
telephone numbers, and types of services provided 
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« Examine some well-known people's lives and consider 
how they have dealt with some situational crises (e g,, 
Rene Levesque, RiCk Hansen) 



© Hold a "Community Resources Day" (lunch hour only). 
During the noon break, CALM classes assist local, regional 
and provincial support agencies to organize booths and 
information centres or services Booths display relevant 
literature and allow students to make contact with 
community resources Might be held m conjunction with 
other scheduled events such as post-secondary 
information days or career development days 



SUB-THEMES: CHOICES AND CHALLENGES 

» Have students make a collage of crises they might 
encounter 

• Select letters-to-the-editor or letters to advice columns 
Have students, individually or in pairs, respond as if they 
were the individual(s) involved. 
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SAMPLE EVALUATION: DEALING WITH CRISES 



PARTA- DEFINITIONS 

Define each of the followmg words or phrases. 

1 SITUATIONAL CRISIS: 

2 LIFE SPAN CRISIS' 

3 SUPPORT NETWORK. 

4 THE LIFE CYCLE' 



5 LIFESTYLE BALANCE: 



6 HYPERTENSION- 



PARTB' CRISIS OR OPPORTUNITY -? 

You will find below, a list of common life span and situational 
Crises. For each, you are to list one danger and one turning 
point or opportunity which may arise as a result. 

1 . YOUR FAMILY MOVES TO VANCOUVER 

a DANGER: 

b TURNING POINT" 



YOUR SON OR DAUGHTER CANNOT REACH THE 
AVERAGE NEEDED FOR COLLEGE/UNIVERSITY 

a DANGER: 

b TURNING POINT: 



YOU DECIDE TO MOVE OUT OF YOUR FAMILY HOME 

a DANGER: 

b TURNING POINT: 



YOU ARE ASKED TO GIVE THE TOAS'I TO THE PARENTS AT 
THE GRADUATION BANQUET 

a DANGER' 

b TURNING POINT- 



POLICE STOP YOU COMING HOME FROM A BUSH PARTY 
AND CHARGE YOU WITH BEING IMPAIRED 

a DANGER: 

b TURNING POINT- 
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PARTC: SHORT ANSWER 



1. Briefly describe how each of the following skills may help 
reduce harmful stress: 

a) ASSERTIVENESS 

b) POSITIVE SELF-CONCEPT 
C) TIME MANAGEMENT 

2. Even though all people are faced with similar crises or 
stressors in their lives, not all people react m the same way 
or seem equally affected Give an example to illustrate 
this statement 

3. Of all the stages of the life cycle, which one do you feel is 
most likely to contain the highest degree of stress? 
Explain and give three examples to illustrate. 

4 What are the mam elements of a "balanced lifestyle"? 

5, Not coping with negative stressors or resolving personal 
conflicts can lead to physical, mental or social problems 
Explain, using examples. 

6 As the title of an Alberta Career Centre booklet says, 
"You're Ahead With a Good Attitude". What types of 
attitude might provide a better chance of dealing 
effectively with crisis or stress? 




PARTD' PERSONAL PLANNING 



1 Briefly describe and explain a future challenge that you 
are looking forward to; something that will represent a 
positive Situation for yourself 

• Outline the steps you will take between now and the 
event to make sure you reach that goal 

2 Briefly describe and explain a future event or situation 
which you feel will be negatively stressful for you 

o Referring to skills, attitudes and information from the 
CALM course, outhne an action plan you could follow 
to change the Situation or soften the impact. Include 
information on support networks you might use 
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BACKGROUND INFORMATION 

This module is designed to help students become more 
knowledgeable about entrepreneurship both from th^ 
perspective of a potential career choice as well as the 
economic role of entrepreneurs within our economy. 
Although primarily an expansion of core Theme D. Careers 
and the World of Work, this module applies many of the 
concepts addressed in the other themes. The module focuses 
on tlie entrepreneurial spirit rather than building specific 
skills. Students will be encouraged to apply the theory 
through generating an idea for the start of a smaii business 

It IS important that st 'dents recognize that the co. cept of 
entrepreneurship is not limited to starting and managing a 
small business. Characteristics of successful entrepreneurs are 
also characteristic^ of individuals successful tn many 
endeavours. Descriptors such as creative, confident, flexible, 
willing to take reasonable risks can be applied to many of 
life's challenges. 

MODULE OBJECTIVES 

The student: 

1 understands the importance ^J\ entrepreneurship to the 
individual and to society. 

2, recognizes and develops an understanding of the 
attitudes and aptitudes needed to become an 
entrepreneur. 

3, develops the basic skills and acquires the knowledge 
that is important for successful entrepreneurial 
activities. 
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4 investigates processes required to establish a small 
bus-ness 

5 recognizes the network of support that iS available to 
entrepreneurs 

6 identifies potential opportunities for entrepreneurial 
endeavors, 

OVERVIEW OF SUB-THEMES 

Sub-Theme 1 Understanding Entrepreneurship 

Students will develop an understanding of entrepreneurship 
by considering how entrepreneurship impacts on our 
economy and society, identifying some of the 
entrepreneurship enterprises withm their own individual 
communities and looking at the characteristics and lifestyle of 
an entrepreneur. The range and variety of business 
ownerships will also be identified 

Sub-Theme 2: Idea Generation 

Students will recognize the importance of generating ideas 
for entrepreneurial initiatives and understand how 
networking and sharu'^g experiences and ideas can contribute 
to this. They will develop their skills in recognizing and 
encouraging entrepreneurial environments by identifying 
regional, national and international opportunities and local 
entry level opportunities. The key concepts necessary to 
operationalize an entrepreneurial initiative will be discussed 
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Sub-Theme 3' BusmessPlan 



Students will have the opportunity to develop one or more 
entrepreneurial maiatives of interest to them Through the 
process of a simulation, the students wiii establish a bu^mess 
plan tn this initiative and determine how they would 
operationahze this plan The sources or support uvoiio^^le to 
entrepreneurs wi!' also be identified 

Sub-Theme 4 Choices and Challenges 

Students will develop their own personal action p'an to 
prepare themselves for a career as an entrepreneur in the 
development of this plan the advantages and disadvantages 
of this career path will be discussed 

IMPLEMENTING THE MODULE 

1. How Can This Module Be Presented? 

The Entrepreneurship module can be pre!>ented in various 
ways Schools/teachers may use a strategy that ts most suited 
to student needs r*ind resource support 

« Discrete. Teach entrepreneurship as a discrete unit 
sequenced in the Career and Life Management courses 
at any time after the Self-Management/Self- 
Assessment sub-theme has been completed 

« Integrated Integrate topics or learning expectations 
from the Entrepreneurship theme into the required 
themes as appropriate 

• Independent Study, Allow individuals or the clasps to 
work independently through the learning 
expe<'tations 




2. How Does This Module Relate to the CALM Core 
Curriculum? 

Th*s module is designed to complement the compulsory 3- 
. edit Career and Life Management course 

Each of the themes m the required portion of the Career and 
Life Management course include learning expectations that 
complement this Entrepreneurship module Usmc a process 
approach is particularly effective m this module. For example, 
there are many opportunities to simulate business activities 
and to relate the theory to the local business community. 

Theme A, Self-Management 

As students assess their attitudes and aptitudes they will be 
able to determine those personal characteristics that are 
common to successful entrepreneurs 

Th eme B: Well-Being 

Stuf'ents Will develop strategies that will allow them to 
recognize and cope with the impact on lifestyle of choosing 
entrepreneurship as a career path 

Theme C. Relationships 

Developing skills m dealing with others will help students 
deal With emplo^ cr/employee and owner/client interaction as 
well as recogn-^e potential markets from an improved 
awareness of others 

Theme D: Careers and the World of Work 

Students will recognize and have an opportunity to assess 
entrepreneurship as a possible career path 
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Theme E: Independent Living 

Management of resources and related decisions provide a 
foundation for similar activities required m entrepreneurial 
endeavours. 



3. How Does This Module Relate to Other Courses? 



Other high school courses provide students with the 
opportunity to build skills needed in starting and managing d 
business. (Refer to chart in Appendix C(3) page 221 .) 



Basic Business 20-30 



Module 1: Canadian Business 

Module 4: Economic Concepts 

Module 5: Small Business Management 1 

Module 7: Personal Financial Planning 



Marketing 20-30 


Module 


1: 


World of Marketing 


Module 


2: 


Advertising and Sales Promotion 


Module 


3: 


Distribution of Goods and Services 


Module 


4: 


Marketing Research 


Module 


5. 


Pricing and Financial Activities 


Module 


6: 


Selling 


Module 


7- 


Display 


Module 


8: 


Pricing and Financial Activities 


Module 


9. 


Business Communication - Integration 


i\/lodule 


10: 


Business Research Project 



Work Experience 10-20-30 

A number of other courses can be taken to develop skills and 
knowledge that will be useful to entrepreneurs 
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Junior High Business Option 

This optton iS now m development The objective is to 
introduce the concept of entrepreneurship. 

4. Recommended Instructional Strategies 

• Encourage students to build an entrepreneurial 
attitude. 

• Reinforce the importance of positive orientation - 
failure can be viewed as a stepping stone to success. 

• Provide opportunities for students to experience, 
rather than merely study. 

• Encourage students to develop practical skills and 
knowledge, usng a broad range of resources (print, 
community, government) 

SOURCES OFSUPPORT 

1. Authorized Resources 

Jennings, William J. Entrepreneurship: A Primer for 
Canadians. Canadian Foundation for Economic Education, 
1985 (BASIC) Student Reference 

Entrepreneurship. A Primer for Canadians (booklet, 63 
pp ) has been written for secondary school teachers and 
students to introdu and explain the role of 
entrepreneurs Entreprt 'urship considers a variety of 
Canadian case studies, both successes and failures It 
examines the general characteristics and traits of 
entrepreneurs and enables the reader to engage in a 
"self-assessment" to test the degree to which he/she has 
the characteristic make-up ot an entrepreneur 

After discussing the nature of entrepreneurship and some 
of the keys to success and failure, the publication turns its 

Entrepreneurship 
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attention to the process of establishing a business 
enterprise Particular attention is given to the vital 
process of developing an effective business plan 

The text concludes with a glossary for further reference 

Canadian Foundation for Economic Education 

252 Bloor Street West 

Suite 7-205 

Toronto, Ontario 

M5S 1V5 (416)968-2236 

Millar, Garnet W Entrepreneurship in the Alberta 
Curriculum: A Monograph. Alberta Education Planning 
Services Branch, 1986 (SUPPLEMENTARY) Teacher 
Reference 

This 108-page monograph examines concepts associated 
with entrepreneurship m education and presents criteria 
for reviewing curricular documents to determine support 
for entrepreneurship. In addition, current programs and 
opportunities that purport to develop and enhance the 
skills of entrepreneurship are discussed. 

Alberta Education, Central Support Services 
Devonian Building West 
1 1 160 Jasper Avenue 
Edmonton, Al^^erta 
T5K 0L2 

Written orders only 

2. Teacher Resource Manual— Optional Program 

This document includes a variety of suggested activities 
designed to assist teachers meet the objectives of the module 
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3. School Support Networks 



Teachers should consider drawing on the expertise and 
experience of coMeagues The school and school system 
administrators can also present the perspective of 
management m their role as principal, office manager, reeve, 
superintendent, etc 

4. Community Support Networks 

Many agencies and professional groups are committed to the 
integration of entrepreneurship into the high school 
Teachers will hkely find local business very wiiimg to assist, m 
particular, members of the Chamber of Commerce or Junior 
Achievement Various government departments and 
financial institutions (banks, trust companies, credit unions, 
etc.) provide support to small business and consequently 
often have materials that may be suitable ^or class uso, or will 
provide guest speakers 

Provincial Government Department<> 

Small Business Division 

Economic Development and Trade 

Career Development and Employment 
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3. School Support Networks 

Teacher^ should consider drawing on the expertise and 
experience of colleagues. The school and school system 
administrators can also present the perspective of 
management in their role as principal, office manager, reeve, 
superintendent, etc. 

4. Community Support Networks 

Many agencies and professional groups are committed to the 
integration of entrepreneurship into the high school 
Teachers will likely find local business very wiMing assist; in 
particular, members of the Chamber of Commerce or Junior 
Achievement. Various government departments and 
financial institutions (banks, trust companies, credit unions, 
etc.) provide support to small business and consequently 
often have materials that may be suitable for class use, or will 
provide guest speakers. 

Provincial Government Departments 

Small Business Division 

Economic Development and Trade 

Career Development and Employment 
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OUTLINFi OF LEARNING EXPECTATIONS 

SUB-THEME 1: UNDERSTANDING ENTREPRENl R' ,IP 



LEARNING EXPECTATIONS 



The sti'dent 

recognizes the impact o- •'CD^'eneurship hn<> on the tnonom^ 
and society 

(dentifies entrepren*,^ufial enrerpr>s»:'s ttiat ex^s* ,n the 
conrimunity 

describes the Jtf t*s* yle and c harjcte^^stK s of <>n entrtpf eneur 



(deottf rtes ma|0( fnrmsof hus'^ess ownership 

smgle p'OprjetOrship 
partnership 
cooperative 
cofporation 
leadership styles 
types of conf^petitior* 



LEARNING PROCESS 



RESOURCE CORRELATION 



NOTES 



R Ll ohS/'f^i,ig (I'^mpuring, 

listing, su">>mari2ing 
d<^scribtnq f<fei«n(js 



R'U tivttr'C] (ofnparjng '■>ntr^srl^g 



pp 'J n 



t'^> pp ?4 18 



Video tif)d Doukiet, "So What's 
an Entft*P'eneuf 
O pp 19 3S 
C<> op 1>-?1 
<i' pp S2 



R ^ RecaO, u - UndefStanotng, t - fnvolvement, S - Synthesis 
TEACHER NOTES: 



research project 

list community enterprises 
interview an entrepreneur 
tommurtity survey 



Resource tor rt tattoos 



Jj Bntrepreneursbip A Primer for Cdnddians 

;o tntrepren^urship /n f/ie Albert.^ Curncuium A Monogr.iph 
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SUB.THEME2: IDEA GENERATION 



LEARNING EXPECTATIONS 


R/E 


LEARNING PROCESS 


RESOURCE CORRELATION 


NOTES 














R 




<3' PP 3t> 39 




nattonat int^»rnaT*r)rai) 


R 


H tibSLfvinq 






devf'fops 'A m f<><'ogni?tr»g and I'^couM^tng an 


}< 


as'.»^( uitirg apply mij 






idcntifan cr>(ry fcvt'l entroprerieunai opportunities 




t dt'Ciding 






r^coqnat^i omortup.Tn:'*, for idea gervf aTicn thfubgr> 
network j'lg *.»taririq expt^riertL-s and kUm*. 


R 


U-S pfcditt ftq, summan^.nti 






considers key oper aTunuii (oncept*. 


K 








contracts - tdxatior" 
i'<t»ncos - foi ords 
pohln ft-Ic<t.i-.ns - lH<jaUMr<sTf^\)nt<. 
iftcation - advert I'.ic^q 











f< - KetaH U - Ur»der*»ta"<.iin<j i - invn,v»^n^»'nT ^ - Sy'>»»t«,is 

TEACHER NOTES: 
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SUB-THEME 3: BUSINESS PLAN 



LEARNING EXPECTATIONS 


R/E 


LEARNING PROCESS 


RESOURCE CORRELATION 


NOTES 


The student. 










selects one or more entrepreneurial opportunity 


R 


\ deciding 






establishes a business plan 


R 


S creating 


<^ pp 40-43 




prepares a plan of action to operationalize the business 
plan 


R 


1/S creating, deciding 


<i> pp 44 St 




identifies the sources of support available to 
entrepreneurs 


R 


1 deciding, preferring and votttmg 
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SUGGESTED ACTIVITY 3-1: COMPARING AND 
CONTRASTING CULTURES 

Purpose: Curriculum Correlation 

Understanding Entrepreneurship (introduction model) 

Time: 30 minutes 

Procedure 

1. Ask students to break into triads and respond to some or all 
of the followmg questions without uSing the dictionary or 
other reference books Encourage them to brainstorm and 
to be Creative. (5 minutes) 

• What does the word entrepreneurship mean"^ 

• What IS the derivation of the word? 
o What do entrepreneurs do? 

o List all the entrep-'^neurs you know/know of 
9 Why do some people think entrepreneurship is 
important"^ 

2. On the board or flip chart, have each group list their 
responses (reporter chosen by the group) As each group 
reports, they make additions to the lists, 

3. Discuss common responses. 

4. Ask students to review pages 8-28 of Entrepreneurship A 
Primer for Canadians, and dictionaries. 

5. Relate the information m the text to the students' responses 
and the objectives of this module 

Follow-Up 

Students could use these questions during an interview with 
their parents, neighbours, family friends, or local business 
people. The results of their interviews could be added to the 
class responses or summarized into a brief repor* 
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SUGGESTED ACTIVITY 3-2: ENTREPRENEURSHIP IN 
YOUR COMMUNITY 

Purpose: Curriculum Correlation 

Understanding Entrepreneurship 

Materials: Activity Sheet 3-2 Entrepreneurship m Your 

Commun!ty 

Procedure 

K Teacher introduces concept of the vanous fields of busmess. 
extractive, manufacturing, wholesaling, retailing, and 
service (Refer to pages 51-52 of Entrepreneurship in the 
Alberta Curriculum: A Monograph ) 

2 Students complete Activity Sheet 3-2 individually or m pairs 

3 After listing the types of entrepreneurial enterprises that 
are located m their community, neighborhood (an 
expansion of the list they prepared in Suggested Activity 
3-1), students could discuss how entrepreneurial enterprises 
meets society's needs 

Discussion Points 

o In your list of entrepreneurial enterprises, were there fields 
of business that were not available in your area"^ If so, 
which ones"^ Why would this be the case"^ 

« Do you see any opportunities for an entrepreneur"^ 

• How could ^he fields of business located m your area affect 
your career chofces'^ 
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ACTIVITY SHEET 3-2: ENTREPRENEURSHIP IN YOUR COMMUNITY 



1. List ten products or services that you and others m your age group buy often (daily or weekly) Pldce a check mark (\/) m front of each 
one that you purchase from a small business enterprise Place an (x) m front of each one that you purchase m the community or 
neighbourhood. 

Product 

1. 2. 3 4 5 

6 7. 8 9 10 



2 List the names of two businesses in your community or neighbourhood involved m each of the five fields of business activity. Then list 
the major kinds of goods and services sold by each. 



FIELD OF BUSINESS 


NAMEOFBUSINr^SS 


GOODS OR SERVICES SOLD 


Extractive 


1 

2 




Manufacturing 


1 

2. 




Wholesaling 


1. 
2. 




Retailing 


1. 
2 




Services 


1 

2 
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SUGGESTED ACTIVITY 3-3: IMPACT OF 
ENTREPRENEURSHIP ON MY COMMUNITY 

Purpose: Curriculum Correlation 

Understanding Entrepreneurship 

recognizes the impact entrepreneurship has on the 
economy and society 

identifies entrepreneurial enterprises that exist in the 
community. 

Time: 20 minutes (plus time for interview) 

Procedure 

1. Ask students to review pages 9 to \3 oi Entrepreneurship A 
Primer for Canadians, 

2. Ask students 'o relate this information to their community 
or neighbourhood by: 

• listing the businesses with a specific area by the number 
of employees and sector (refer to Table 3 of 
Entrepreneurship, A Primer for Canadians). Remember 
farming and ranching can also be considered as small 
business 

• interviewing a member of the local Chamber of 
Commerce or representative of ti e Association of Small 
Independent Businesses. 

Follow-Up 

Reinforce the impact of entrepreneurship on the economy and 
society by encouraging students to research newspapers and 
magazines for up-to-date information related to: 

• increased employment (new business starts) 

• increased unemployment (businesses dosing) 

• government contracts (impact on society or community) 

• effects of free trade on small business. 
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SUGGESTED ACTIVITY 3-4: WHAT IS 
ENTREPRENEURSHIP? 

Purpose: Curriculum Correlation 

Understanding Entrepreneurship 



Time: 30 Minutes 

Procedure 

1 Students will now have some concept of entrepreneurship. 
On a sheet of paper ask them to complete the following 
sentence: An entrepreneur is someone who , , (complete 
in 20 words or less). (5 minutes) 

2 Ask students to revie^A/ paget) 14-28 of Entrepreneurship. A 
Primer for Canadians. 

3. Ask students to list the characteristics of people they believe 
would make the "ideal" person for whom they would like 
to work For example, do they prefer a leadership style 
where the manager is very specific about what is to be done 
and does not encourage suggestions or initiative? Or do 
they prefer a management style where the directions are 
less specific and they assume more responsibility for 
deciding how things are donw. They could think of people 
they work for now, or have worked for, coaches, teachers, 
or characters in books or on television. They should try to 
describe them in terms of the following aspects: 

• personal (attitudes, self-concept, etc.) 

• management (time, resources, efficiency, etc.) 

• interpersonal (dealing with others, communication skills, 
etc ) 

Remind them that they can refer to the materia! studied m 
Theme A. Self-Management Teachers can reference Section 111 
of Entrepreneurship in the Alberta Curriculum, A Monograph. 
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SUGGESTED ACTIVITY 3-5: RISK-TAKING 



Purpose: Curriculum Correlation 

Understanding Entrepreneurship 
Materials: Activity Sheet 3-5. Risk-Taking 
Time: 20 minutes (plus time for interview) 

Procedure 

1 Ask the students to list all the types of risks an entrepreneur 
may need to assume Place these on the board. 

2. Have students review pages 19-28 of Entrepreneurship: A 
Primer for Canadians. 

3. Ask students to read the poem "A Time to Risk" and 
respond to the questions on Activity Sheet 3-5, 
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SUGGESTED ACTIVITY 3-6: INTERVIEW AN 
ENTREPRENEUR 



Purpose: Curriculum Correlation 

Understanding Entrepreneurship 

Materials: Activity Sheet 3-6. interview an Entrepreneur 

Time: is minutes orientation 

15 minutes debriefing 

Procedure 

In this activity we equate an owner of a small business with the 
term "entrepreneur" 

1 Individually, in pairs or triads, students arrange an 
appointment to interview an entrepreneur. If this is not 
possible, a guest speaker could be invited. 

2. Pr!or to the interview, the students should list questions 
they will ask. 

3. Students prepare a report (written or oral) including a 
summary of the responses. They could also correlate their 
impressions of the person they interview to the 
characteristics of an entrepreneur and give their 
impressions of tho work environments The report should 
model effective business report writing. 
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ACTIVITY SHEET 3-5: RISK-TAKING 



1. Read the following poem. 



2 How does this poem relate to: 



ATIMETO RISK 



a you as an mdivid'taP 



To laugh is to risk appearing the fool, 

To weep is to risk appearing sentimental, 

To reach out to another is to risk involvement, 

To expose feelings is to risk exposing your true self. 

To place your ideas, your dreams, before the crowd is to ri^k 



To love IS to risk not being loved in return. 
To live is to risk dying. 
To hope is to risk despair, 
To try is to risk failure. 

Because the greatest hazard to life is to risk nothing. 

The man who risks nothing, has nothing, is nothing 

He may avoid suffering. ..but he simply cannot learn, feel, 
change, grow, love, live. 

Chained by his attitude, he is a slave; he has forfeited 
freedom. 

Only the person who risks can be called a free man 



loss. 



b an entrepreneur"? 



Author Unknown 
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ACTIVITY SHEET 3-6: 



In this assignment you will interview an owner of a sma 
business 

• Contact the individual to make arrangements for the 
interview (You should ask for approximately 30 minutes 
of the person's time) Dist.uss briefly some ot the 
questions you will be asking Confirm the iime and 
location of the meeting 

• Review your list of questions carefully The questions 
should not be too personal 

• Be at the place of the meetmg 5-10 mmutes before the 
meeting is to begin Review your questions 

• Before the interview begins, ensure all introductions are 
made and the purpose for your meeting is clear 
(assistance m learning about entrepreneurship) 

• At the conclusion of the interview, express appreciation 
for the time and information provided Send a lhank 
you note the same or following day 

• Prepare your report * 

TITLE PAGE (Report name; date submitted; submitted 
to) 

BACKGROUND (Who you interviewed, name and 
position; when and where) 

SUMMARY OF RESPONSES TO QUESTIONS 

OBSERVATIONS 

Correlate your expectations to what you actually 
observed (characteristics of an entreoreneur), impressjon 
of work environment 

CONCLUSIONS 

What did you le^^n"? Do you think you might hke a 
similar career^ Why, or why nof^ 
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INTERVIEW AN ENTREPRENEUR 



Sample Questions 

1 What interests did you have that led you to own your 
own business'^ Why did you start your own business? 

2 Is this the first business you have owned, or have you 
own<^d or tried other ideas'? What form of business is 
thfs (single proprietorship, partnership, corporation)*? 
What do you see as the advantages and disadvantages of 
thts type of business organization"? 

3 What kind of planning did you have to do to set up and 
start your business"? 

4 What IS your schedule for an average work day (your 
duties)*? 

5 How has your business progressed throughout the years'? 
(How many years?) 

6 What are your future plans'? Do you hope to expand your 
business*? 

7 How much personal time do you put into the business'? 

8 What do you feel are the personality traits an 
entrepreneur should have? 

9 What are some of the businesses you would sjart now if 
you had the opportunity'? 

10 Do you have any suggestions for someone who may be 
considering starting a business'? 

1 1 What does entrepreneursnip mean to you'? 

1 2 What impact has your business had on the economy'? 
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SUGGESTED ACTIVITY 3-7: FORMS OF BUSINESS OWNERSHIP 



Purpose: Curriculum Correlation 
Time: 40 minutes 

Procedure 

1. In a large group, discuss the various forms of business 
ownership and the advantages and disadvantages oi each. 
Have students give examples of each form of business 
within their community 

2. Ask students to review pages 51-52 of Entrepreneurship: A 
Primer for Canadians. In discussion they can add to this list 
of advantages and disadvantages. They need to note that 
an additional form of business organization is the 
cooperative. Students should be able to give examples of 
the forms of business organization in their communities. 

3. Have students work in small groups to expand comparison 
chart shown in Entrepreneurship: A Primer for Canadians, 
adding to .3Ch section as much as possible. (Thev may have 
some points to add as a result of their i. .erviews: 
suggested Activity 3-6, Preferred Work Style/Environment ) 

This column should be used to describe personal 
preferences regarding work style or work environment. 
Students could refer to the characteristics and traits of an 
entrepreneur outlined in Entrepreneurship: a Primer for 
Canadians as well as their traits and resources from 
Theme A: Self-Management 



Circle the advantage, disadvantage and preferred work 
style/environment that is most important to you at this 
time. 

4. Have students project which type of business organization 
they think would be most appropriate for them. 

o early stages of their career 
© mid-stage of their career 
• final stages of their career 
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SUGGESTED ACTIVITY 3-8: CREATING !DEAS FOR ENTREPRENEURIAL INITIATIVES 



Purpose: Curriculum Correlation 
Material: Handout: "How to Kill Ideas" 
Procedure 

r Ask students to review pages 36 to 39 of Entrepreneurship. 
A Primer for Canadians. 

2 Have class brainstorm and put on the board, statements 
that are often made that discourage ideas and prevent 
Creative thinking Alternatively, students can role play this 
activity. 

HOW TO KILL IDEAS 

— Don't be ridiculous 

— We tried that before 

— Itcosts too much 

— It can't be done 

— That's beyond our responsibility 

— It s too radical a change 

— We don't have the time 

— That will make other equipment obsolete 

— We're tec small for it 

— That's not our problem 

— We've never done it before 

— Let's get back to reality 

— Why change it, it's still working O.K. 

— You're two years ahead of your time 

— We're not ready fo.' that 

— It isn't i'^ the budget 

— Can't teach an old doc new tricks 

— Let's form a committee 

— Too hard lo sell 

— If it was good - we'd already be doing it 

— We'll be a laughing stock 



— That doesn't apply to us 

— We're doing the best we can 

— Wedid all rightwithoutit 

— Has anyone else ever tried it? 

— It won't work m our industry 

3 Students then place an X beside the statements that they 
have used at work, home, school. 

4 Have students discuss how the killing of ideas could affect a 
business (interaction between employees and 
management) or an individual's enthusiasm for new ideas 
or Creativity. 

5 In small groups, have students develop a list of statements 
that would help encourage ideas and generate creativity 

6. Report back to large group. 



ERLC 



120- 



25 



Entrepreneurship 
CO 




SUGGESTED ACTIVITY 3>9: THAT'S A GOOD IDEA 



Purpose: Curriculum Correlation 
Time: 60 minutes 

Procedure 

1. Have each student list five interests and hobbies. Students 
could work individually or in teams. 

2. Ask each student (or student team) to list two types of 
businesses that they could start that relate to each of their 
nterests and hobbies. 

3. Ask each student/team to broaden the list of potential 
business ideas (ideas about what people need/want, 
personal skills or training). 

4. Each student/team should do a preliminary analysis of the 
ideas listed during No. 3 above. 

• What is the market potential (review p,46, 
Entrepreneurship: A Primer for Canadians, "Your 
Customers, Your Competition, Your Products")? Short list 
down to five potential business opportunities. 

© What location is appropriate? 

• How will you provide the service/produce the product? 

« Are there any obvious problems or concerns (need to 
licence)? 

5. Use the decision-making mode! to select which business 
opportunities you will pursue. 
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ADDITIONAL 



1 Have students .reate a chart of major types of 
competition that business owners and managers should 
be aware of. Include Business in the Canadian 
Environment, Table 2.2. 

2. Invite guest speakers from community and government 
services to explain and provide written material on 
developing a new business. Suggested resources include. 

Alberta Economic Development and Trade 
(Edmonton 427-0669) 

Alberta Tourism and Small Business 
(Edmonton 427-3685) 

Alberta Consumer and Corporate Affairs 
(Edmonton 427-5782) 

Local Chamber of Commerce 

Financial Institutions 

3. The Calgary Board of Education has developed an annual 
spring competition entitled Future Entrepreneurs of 
Canada (FEC). Its major goal is to develop, recognize, and 
reward the achievements of basic business marketing and 
distribution service skills of students across i'Ae province. 
Students could form their own chapter of this association 

H. Arrange for a guest speaker from a promotion and 
advertising company. See yellow pages of tekohone 
book for local companies. 
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ACTIVITIES 



5 Obtain information on display windows and have 
students design their own. 

6. Have students write a radio jingle for selling a fictional 
product. Debrief by having them list the important 
characteristics of an effective radio advertisement. 



7. Have students sell a product in class. Fellow classmates 
can provide feedback on their selling technique. 

8 In groups of four, have students research trade 
magazines, bus*ness magazines, and newspapers to locate 
entrepreneurial opportunities. Have students present 
thei'- findings to the class and discuss the feasibility of 
oii^'J opportunities being successful in their community. 
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MODULE 4: CONSUMER 
BACKGROUND INFORMATION 

Students make daily consumer choices that impact on their 
future consumer and investment decisions As a result, 
students are now developing habits that will affect their 
future decisions and options. 

T^.e Consumer and Investment Choices module offers 
students an opportunity to develop personal expertise in wise 
iTioney management. It will help them wisely spend the 
resources they have now, as well as help them develop 
strategies for future investments. 

The module addresses consumer and investment choices from 
a broad perspective. The concept of consumer choices 
includes not only the selectson of matenal goods, but also 
choosing personal and professional services. For example, an 
individual makes a consumer cho'ce to purchase an 
automobile, to hire a particular lawyer, to go into debt, or to 
ski in the mountains. 

Making investment choices involves the same decision- 
making process as is inherent what are commonly termed, 
consumer decisions Certain types of investment can occur 
only when there is adequate income to ailow funds for 
discretionary use Other types of investment involve 
consumer choices (e g , type of car, living accommodation, 
etc.). 

MODULE OBJECTIVES 

The student: 

1 recognizes the interrelationship of personal goal setting, 
decision making and effective consumer and investment 
choices 
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AND INVESTMENT CHOICES 

2 develops skills and knowledge to improve consumer and 
investment decision making " 

3 identifies strategies that allow wise use of financial and 
personal resources for immediate and deferred wants and 
needs 

4 recognizes the rights and responsibilities involved in 
consumer and investment decisions. 

5 increases < bihty to modify consumer and investment plans 
in response to changes in goals, lifestyle, and access to 
resources, 

6 improves ability to communicate concerns, and to make 
plans related to consumer and investment choices 

OVERVIEW OF SUB-THEMES 

Sub-Theme 1: Financial f^oal Setting 

Students will consider their choices and opportunities from a 
broad persper^ive and understand how these relate to their 
personal lifestyle choices They will have the opportunity to 
consider their needs and wants, reviev\/ their present short- 
term and long-term goals and to relate those to fina'^cidl 
resources they will need to attain their goal' 

Sub-Theme 2' Personal Investment Considerations 

Students will recognize the elements of sound investment 
and relate these tc con^^umer purchases ana investment 
choices Advantages and disadvantages of eliminating or 
reducing debt will be examined as well as the implications of 
ente mg -ntoa contract 
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Sub-Theme 3: Types of Investments 



Students will examine the many types of investments, ,n 
particular, debt and equity investments Students wffi be able 
xo distinguish between the different types of investment and 
understand the advantages and disadvantages of each They 
will consider factors affecting consumer purchasing of goods 
and services, and develop the skills needed for w»se shopptng 
They will understand their rights jnd responsibilities 
consumers, identify sources of information and assistance, 
and develop skills that will help them resolve consumer 
concern^ in a positive manner 

Sub-Tlieme4. Tax Implications 

Students will understand the impact of investment upon 
personal tax and will identify strategtes for reducing personal 
tax. A simulation of a personal tax return will be completed 

Sub-Theme 5. Choices and Challenges 

Students will undertake one or more projects that support the 
personal consumer and investment goals rdentified in Sub- 
Theme 1 The project will allow the student to relate personal 
risk-taking preferences to investment options 

IMPLEMENTING THE MODULE 

1. How Can This Module Be Presented? 

The Consumer and Investment Choices module can be 
presented in various ways Schools^teachAis should decide on 
a strategy that is most suitable to student needs and resource 
support 

» Discrete: Teach Consumer and Investment Choices as a 
discrete module sequenced m the Career and Life 
Management course at any time after the Se?t- 
Management/Self-Assessment sub theme has been 
completed 
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• intearvited fntngrate topics or learning expectations into 
■^hf-nv r Independent Living The module has been 
developed rompiemont and expand upon objectives 
outhncd !n thfs ther^e 

• independent Study Allow students to complete the 
Consumer and investment Choices module through 
independent study and research 

2. How Does This Module Relate to the CALM Core 
Curriculum? 

The themes m the required (core) portion of the Career and 
Life Management curriculum (three credits) include objectives 
that complement this module 

Theme A Self-Manage ment 

As students become aware of their altitudes and aptitudes 
and identify their short- and long-term goals, they will 
become more sensitive to the role consumer goods and 
money management plays m their lives 

Theme B: Well-Beinq 

A personal sense of wel!-befng involves a number of aspects 
that can be impacted by the financial resources that the 
individual can access This is particularly important for baSic 
needs, but may also be a consequence of perceived wants 

Theme C Relationships 

The relationships that a person form^ have a direct impact on 
the available m^source base (time, energy, money) as well as 
the direction the investment of those resources will take 
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Theme D: Careers and the World of Work 

Students will recognize the relationship between career and 
occupational choices and the options that are available to 
them as consumers and investors. 

Theme E: Independent Living 

Effective resource management (time, money, energy) li the 
key to independent living It is recommended that if 
Consumer and Investment Choices is to be integrated into the 
Independent Living theme, the following sequence of sub- 
themes be followed: 

Lifestyle Choices 
Financial Goal Setting 
Personal Financial Planning 

- Planning 

- Financial Institutions 
Personal Investment Considerations 
Personal Financial Planning (Continued) 

-Credit 

-Insurance 
Types of Investment 
Tax Implications 

Choices and Challenges (concurrent m both 
curricula) 

3. How Does This Module Relate to Other School Courses? 

A number of other high school courses provide an 
opportunity for further Study of related objectives to those 
outlined m Consumer and Investment Choices. (Refer to 
Appendix C of this document ) 
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Bmc Bu«.>tness 20- jO 



Module 1 CanodiuH Bu^^mess 

Module 2 Consumer Credit (may be revised) 

Modules, Insurance (m ^ be revised) 

Module 4, Economic Concepts 

Module 5: SmoU Business Management I 

Module 7 Personal Ftnuiuiai Planning (.nay be revtsed) 



Marketing 20-10 



Module 2 Advertisinq ond Suies Promotion 
Module 6 SeHmg 
Module 7 Disploy 



Law 20 



Module 2 Contract Law 

Module 4 Bai^K RjghT^, and Ret^pon^ibititiet* 

Module 8. Con!>umer Law 



Person al . Livmq Skills 10-20- -^0 



Module^ Resource Management 
Managing a Litet,Jyle 
Living on Your Own 
A Study Housing 



Economics for Consumers 20 



Student;* Wii! probably not hove had a forma! opportunit> 
study th*s area in any deta*! unless they completed busir^^^s 
educatton courses or t>peciut pr 0je<.is if junior high i»chool 
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SOURCES OF SUPPORT 



1 , Authorized Resources 

Alberta Consumer and Corporate Affairs, Consumer 
Education and Information. Selected Tipsheets. 
(RECOMMENDED) Teacher Resource Available from the 
Regional Offices of Alberta Consumer and Corporate Affairs 

• Advertising Techniques and Guidelines 

• Auto [Repairs and Estimates 

• Buying a House? 

• Condominiums: A Housing and Lifestyle Alternative 

• Common Marketplace Misconceptions 

• Consumer Complaints; Both Sides of the Com 

• Co-Signing Credit Contracts 

® Credit Worthiness and Credit Reporting Agencies 

• Direct Sales 

• Food Shopping Skills 

• Guarantees and Warranties 

• How Marital Status Affects Credit 

• Landlord and Tenant Act 

• Legal Remedies of Credit Grantors 
o Mail Order Buying 

• Purchase and Repair 
o Mortgages 

» Personal Services 

• Purchasing Real Estate Outside Alberta 
® Purchasing Time-Sharing 

• Responsible Credit Use 
^ Shop Around 

• ' ^ed Car Buying 

Alberta Consumer and Corporate Affairs, Consumer 
Education and Information 2000 A D, - A Guide to Ftnancial 
Awareness, 1986. (BASIC) Student Resource /Available from 
the Regional Offices of Alberta Consumer and Corporate 
Affairs. 

2000 A D - A GUIDE TO FINANCIAL AWARENESS (booklet, 
72 pp.) is an introduction to the subject of putting one's 
money to work »o earn a profit. Its purposes are to 



increase one's awareness of the broad scope of financial 
alternatives, from term deposits and government bonds 
to publicly traded shares and real estate, and, more 
important, to increase awareness of the associated risks 
and rewards 

Revenue Canada. Teaching Taxes, Minister of Supply and 
Services. Updated annually (RECOMMENDED) Teacher 
Reference and Student Workbook 

TEACHING TAXES (student workbook, 160 pp.; teacher 
manual, 66 pp ) ^he workbooK provides students w'th 
problems, puzzles and the required tax forms and 
schedules Taxopedia provides reference material for 
students and teachers studying the Canadian tax systems, 
plus illustrations, charts, tables and graphs. It outlines the 
history of taxation in Canada, describes the Canadian tax 
system, and provides a glossary of terms, a bibliography, 
illustrations and explanations of forms and tax 
calculations The teacher's update manual includes 
teaching hints, list of resource material, tax news and an 
answer key to student problems Not available through 
the Learning Resources Distributing Centre Order from: 

Revenue Canada, Taxation Branch 

Calgary 231-4249 Edmonton - 420-4770 

Alberta Consumer and Corporate Affairs, Consumer 
Education and Information Consumer Complaints, A Self 
Help Handbook, 1985 (RECOMMENDED) Student Resource 
Available from the Regional Offices of Alberta Consumer and 
Corporate Affairs 

CONSUMER COMPLAINTS (handbook, 64 pp ) This self- 
help handbook in magazine format was wruten to help 
consumers resolve their complaints It includes guidelines 
and methods of complaining, assertive behaviour 
suggestions, sources of assistance and a directory of 
information 



Consumer and Investment Choices 



Canadian Banker's Association. More Than Money, 1984. 
(RECOMMENDED) Teacher Reference. Copies have been sent 
to schools in 1987-88. 



MORE THAN MONEY consists of two filmstnps, two audio 
cassettes entitled "Choices" and "From Barter to Banks", 
and ten booklets entitled: (1) Teacher's Introduction (2) 
Banking Services Today (3) Choices (4) Insurance (5) 
Spending (6) Consumption (7) Investing (8) From Barter to 
Banks (9) Savings (10) Credit. 

2. School Support Networks 

In addition to colleagues in other departments (e g , 
business education, home economics, mathematics), school 
and school system administrators can often provide support 
for the teacher with topics in this module. 

3. Community Support Networks 

Teachers wjII be able to access extensive community 
re<^ources. Parents, representative from business and 
industry (including banks and trust companies), and 
investment houses can nelp students recognize the practical 
value of the sk'lls they will learn in this module as well as 
identify potential career options. Many of these 
organizations also have developed resources which can be 
valuable 

4. Professional References 

A number of the learning resources and/or professional 
readings cited in the modules have not been evaluated by 
Alberta Education for tolerance and understanding Their 
listing IS not to be construed as explicit or implicit 
departmental approval for use. The titles are provided as a 
service only, to assist teachers to identify potentially useful 
support materials for the topics. The responsibility to 
evaluate these resources prior to use with students ^ests 
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with the local jurisdiction The resources designated as 
Basic and Recommended have met Alberta Education 
evaluation criteria 

Video Series. Income Tip o VICOM Productioris, 3-minute 
videos 



fk 1 


vviiis ana estates 


1 c 


Mutual Funds 


09 
uz 


1 lie Ul lilt UACV-UlUr 


1 

1 0 


iMbK IVIdllagci 1 l^rlH 


03 


Find a Financial Planner 




Investments 


04 


Into the Mortgage 


17 


Debt Securities 


05 


Mortgages -Getting 


18 


Equity Investments 




Out 


19 


Mickels and Dimes 


06 


Personal Net Worth 


20 


Financial Savings 


07 


Reading Up 




Institutions 


08 


Savings 


21 


Sharing Information 


09 


Life Insurance 


22 


The Pyramid of 


10 


Property Insurance 




Relative Risk 


11 


Tax Plan 


23 


Balanced Portfolio 


12 


RRSP's 


24 


Using Credit Wisely 


13 


Developing a Portfolio 


25 


Real Estate 


14 


Annuities 


26 


Leveraging 



Birch, Richard The Family Financial Planning Book Key 
Porter Books, 1987 

Brown, J.J , and Ackerman, Jerry, The New Start with 
$1000 Macmillanof Canada, 1987 
Costello, Brian Making Money from Your Mortgage 
Random House Books, 1987. 

Herbst, J , Meuser, A , and Handel, R Consumer 
Economics Scholasticlnc, 1980 

louche, Ross Canadian Guide to Personal Financial 
Management Prentice-Hall Canada Inc , 1986 
Wemer, Andrew Dictionary of Personal Finance, 
Random House, 1987 
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OUTLINE OF LEARNING EXPECTATIONS 



SUB-THEME 1: FINANCIAL GOAL SETTING 




LEARNING EXPHCTATIONS 


LEARNING PROCESS 


RESOURCE CORRELATION 


NOTES 


The student' 








recognizes that consumer and investment choices and 
opportunities are based on personal decision making 

assesses present net worth 


U verifying 
U verifying 


2000 A o,p : 

TRM4.) 


asset anything of rror tar y value that is owned 
liabiiity. amount of mo^ ^y that is owed 
net worth total assets minus total habilities 


reviews short-term financial goals 


R listing 


2000 C^D,pp 6.7 




determines long-term financial goals 


1 deciding 


2000AD,pp6 7 





R = Recall; U = Understanding; I ^ Involvement; S = Synthpsis 
TEACHER NOTES: 
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SUB-THEME 2: PERSONAL INVESTMENT CONSIDERATIONS 



LEARNING EXPECTATIONS 


LEARNING PROCESS 


RESOURCE CORRELATION 


NOTL^ 


The student 


■ 1 m\i 1 1 






practises correct use of terms related to investment 


R U Observing 


2000 A L), glossary jT ^err.y. 




recognizes the iMerpfay between the investment 


R observing 


2000 AD p2S 




characteristics 








- nA 








- return 








- liquidity 








term 








recognizes that investment characteristics apply 


U cfassjfytng 


TRfvl 4 : 




consumer purchases and investment choices 
















order' ,5fMtp 








assesses the ^^dvantages and discidw'artages of et«mmjring 


U (.unrjpdftng cirid (ontfas^ng 


TRM4 :: 




or reducmg debts as the first stage of developing a 




Selected T[pi»)eet', - rv^tfTq<iqt*^ 




personal investment ptan 








identifies Cumm<tment* related to mvestrr^f rjt 
transactions 








- financial 








- contractual 








- ethjcat 








examines the »mplR^tions of entering into a fr-ptraf t 




H^-lpf^andhook pp J1 2^ 


i 



K - Rt'Cafl; U - Understdr''-)i"g ! =■ inuolvement. S - Synrt c', 

TE/ CHER NOTES: 
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SUB-THEME 3: TYPES OF INVESTMENT 




LEARNING EXPECTATIONS 


LEARNING PROCESS 


RESOURCE CORRELATION 


NOTES 


The student: 








• Wise Consumer Decision Making 








identifies the factors that affect consumer buying of 
goods and services 


^SSifyirtg 


More Thv. Mun^^y 
Consump'*ofi 




identifies and accesses sources of consumer 
information and assistance 




Consumer Cump]a*n!s c ~ 2 8 
Selected Tjpsheets - Consumer 
Complaints 




demonstrates an ability to resolve consumer 
concerns in a positive manner 

dev^efops skiHs i.i wise shopping for goods and 
services 


S applying 
S applying 


Selected Tipsheets 
" Shop Around 
-Food Shopping bk [is 
- Purchase and Kepjir of 




- timmg of purchase 

- location 

- displ<iiy 

- s'ze/cost comparison 
" research vs rmpulse 








assesses the influe-'ce of advertising on consumer 
choice 


R/U observing, summarizing 


Selected Tiy sheets - Adveaivmg 
Techniques a«iJ Gu de^i'ie*/ 




distinguishes between consumer nghtsand 
responsjbilities 


U1 comparing i*r>d contrasting, 
deciding 


Consumer K^orr\p\^\nx'» A bet^ 
Help Handbook 





TEACHER NOTES: 



" ^ 32 - Consumer and Investment Choices 

o m ^ 246 



SUB-THEME 3: TYPES OF INVESTMENT (continued) 



LEARNING EXPECTATIONS 


LEARNING PROCESS 


RESOURCE CORRELATION 


NOTES 


The student: 








• Debt Investment 




^OOUA D pp ?4-iO 




defines debt investment 

examines the difference betweert non-traded debt 

inve>iiiieni aiiU i'duvu ucui iiivoiiFuriii 


R memuri2mg 

U comparing and contrasting 




Din debt investment - tu k»nd money to a 

borrower who pays mteres* for t^e use of 
suth moriies 


non-traded debt mvestmenJs 








- demand accounts 

- term deposits 

- guaranteed investment certificates 








traded debt investments 








- bonds 

- debentures 

- treasury bills 








• Equity Investment 

defines equity investment 


H niemfiri/ing 


^000 A D pp i T M 


Dtn . liivestment - to shar*^ m the n*«ks and 
'ewaids of thf gwn^^ish'p of a business 


examines the difference between common and 
preferred shares 


U comparing and contrasting 






differentiates among growth, blue chip and 
speculative shares 


U classifying 






• Other Investments 








identifies advantages and disadvantages of other 
investment opportunities 


U comparing and co'itrastmg 


Annuai reports f roiA bysmesses 




- mutuaHunds - cotlectables 

- real estate " insurance 

- precious metals 




JOUO A D , pp ib 'io 




R = Recall, U = Understandmg, I = Involvement, S •= Syr^thesis 






.CHER NOTES: 
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SUB-THEME 4: TAX IMPLICATIONS 



— ■■ 

LEARNING EXPECTATIONS 


LEARNING PROCESS 


RESOURCE CORRELATION 


NOTES 


c-f f_ a < Simulation 4 f d {:)or'*oo*j} Tuk 't'Tcrn 








uJ^'f•» ')ttdt»,'q.f% for ft»dutinq ptfr^on^l tfHOfr>e tj> 






U scu'/. Kt^'S*' tr.^iriT.ihii' donations hoSiniV. 




»J 







TEACHER NOTES: 
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SUB-THEME 5: CHOICES AND CHALLENGES 



TV 



LEARNING EXPECTATIONS 


LEARNING PROCESS 


RESOURCE CORRELATION 


NOTES 


The student 








correlates personai risk -taking preferences with 
investment-speculation decisions 


S appiyir>g 






completes one or more projects that support per.or^al 
consumer and investment goals 


S generatirjg cf ^atjog, appiyn} 






designs a balanced persona? tnvestmer^t portfolio 
Outlines a pla?- oi action for a major consumer 
purchase 

prepares a comparatwe shopping report 
s«mufdtes thtf maoagennent of a set surri of nnon ty 
for a designated period (e g . S5,000 iot 6 montns) 




TR\1 ^: s 





R = Recall, U = UndefStanding, i = irwolvement, S = Synthesis 
TEACHER NOTE- 
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SUGGESTED ACTIVITY 4-1: ASSESSING NET 
WORTH 

Purpose: Curriculum Correlation 
Financial Goal Setting 

assesses present net worth 
Materials: Activity Sheet 4- 1 : Jennifer Zimba!! 
Time: i5-20minutos 
Procedure 

1 Distribute the case study on Jennifer ZimbaM {year 1) and 
ask the students to read it. 

2, Explain what a NET WORTH statement shows and how it »^ 
prepared. 

3 Ask the students to prepare a NET WORTH statement for 
Jennifer Zimbal! at the end of year 1 

4. Read through the case study for year 2 

5 Ask the students to determine Jennifer's net worth the 
end of year 2 

6 Jiscucs whether Jennifer ZimbalTs net wo th r 'reased or 
decreased and by how much 

7. Discuss methods of increasing net worth 

- increasing as»ets 

- decreasing liabilities 

8, Closure 



ACTIVITY SHEET 4- 

ASSESSING NET WORTH - YEAR 1 

Jennifer Zimball has been working for the last year and a half, 
sin^e she graduated from college She sha-'es an apartment 
with a frienj Jennifer has purchased living room fu.niture, 
valued at $2,200 00, bedroom furniture valued at $1,000.00, 
and a stereo valued at $1,800 00 She lent $500 00 to her 
roommate who plans to pay the money back in six months 
Jennifer has a student loan of $400.00 The loan is at a very 
low interest rate, so she has decided to pay it off at $50.00 
each month. During the last year, Jennifer has had $90 00 a 
month deducted from her pay cheque to purchase a Canada 
Savings Bond. The bond now has a value of $1,100 00 In 
addition to this, Jennifer has $1,500 00 in her savings account 
She has charged some clothing purchases over the la:>t few 
weeks, and is expecting a bill for $400 00 on her VISA account 

Jennifer has been transferred to a different branch of the 
company she works for The r^ty bus service to the new 
branch is quite inconvenient, so Jennifer would like to buy a 
secondhand car for $4,500 00 She has asked the bank where 
she does her banking for a loan of $3,000 00. The loans 
officer has requested that Jennifer prepare a NET WORTH 
statement before they can consider the loan 

Jennifer is part of a mandatory company pension plan She 
received a notice recently that stated that her pension plan 
had a redemption value of $350 00 if she were to leave the 
company at *histjme 



JENNIFER ZIMBALL 



ASSESSING NET WORTH - YEAR 2 

Based on Jennifer's net wor.h statement a year ago, Jennifer's 
bank gave her a loai. of $3,000.00 to purchase a secondhand 
car. During the past year, Jennifer has been able to reduce 
the loan to $1,400 00, partly by making monthly payments, 
and partly by using the $500 00 that her roommate paid back 
to her. The car needed some major repan work this month, 
and Jennifer put the $700 00 expense on her VISA account. 
There are no c ther outstanding items on the VISA account 

Jennifer noticed m the paper that cars like hers are now 
elling between $3,300.00 and $3,400 00. Jennifer has 
bought a second Canada Savings Bond and continues to have 
money deducted from her pay cheque each month lnO 
bonds are now valued at $2,300.10. She also purchased a new 
microwave oven for $550 00 during the last year She paid 
cash for the microwave Her savings account only has $20C 00 
in It 

Jennifer is curious tu i^now whether her financial position has 
improved during the last year. 
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SUGGESTED ACTIVITY 4-2: ASSESSING VARIOUS 
INVESTMENTS 



Purpose: Curriculum Correlation 

Personal Investment Considerations 

recognizes the interplay between the investment 
characteristics 

recognizes that investment characteristics apply to 
consumer purchases ^nd investment choices 

recognizes that the value of investments may appreciate 
ordeprecidte. 

Materials: Activity S^oet 4-2: investment Compansons 

Time: 50-60 minutes 

Procedure 

1 Discuss the investment characterrstics (risk, return, 
I'quidity and term) and chejr relationships to each other, 
as outlined on page 25 of 200Q A D 

2. Ask students to assjime that they have $10,000 00 to 
invest for a 5-year time period. (This means that the term 
v^ill be 5 years for each investment ) They should then 
estimate what they believe the return, liquidity and risk 
will be for each of the investments Use the attached 
Investment Comparisons sheet 

3 Discuss the studeno' responses as a class 
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ACTIVITY SHEET 4-2: INVESTMENT COMPARISONS 

Assume that you nave SlO,00'^ 00 to invest in one of the following investments Rate the risk involved m aach of the investments on a 1 to 5 
scale, with 1 berng very low ar.d 5 being very high. 

Estimate the potential return on the investment at the end of a o-year time pertod. Also, estimate the hquidity of each investment on a 5 
point scale, with 1 being ver, easy to conve; t into cash ari 5 being very difficult to convert into cash 





Potential Return 


Liquidity 


Rii>K 


Am 1 willing to take 
on this risk? 


Purchase of 
510,00"^ motorcycle 










Deposit in non-interest 
bearing chequing account 










Investment in a 5-year term 
deposit at 10% 










Down payment 
on a hcuse 










Investment m the 
s* market 










estment m 
J , ulual funds 
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SUGGESTEU ACTIVITY 4 



Purpose: Curriculum Correlation 

Personal Investment Considerations 

assesses the advantages and disadvant ^es of eliminating 
or reducing debts as the first stage of Ce*'eloping 3 
personal investment plan. 

Materials: Activity Sheet 4-3: Example Loan Repayment 
Schedule 

Procedure 

1. Distribute the loan repayment schedule and explain what 
It means 

2 Demonstrate that the number of payments can be 
lowered by reducing the principal by a lump payment 

3 Discuss the different types of mortgages. 

4. Discuss the following situations: 

a, Tony Nguyen has borrowed $8,000.00 at 11% interest 
from the bank, to purchase a car The bank has agreed 
that "^ony wfll pay the money back ove" a 5-year time 
period, according to the attached schedule How much 
money wiil Tony pay back? 

• What will the interc-st cost on the loan be'^ 
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ELIMINATING DEBT 



« Assume that 18 months ^ave gone by Tony has 
managed to save $1,000 00 and he ha^ decided to 
reduce the principal on his loan by $700.00. How 
many fewer months will Tony now have to make 
payments? 

0 What will be the total interest charge on the loan if 
Tony reduces the onncipal amount by $/00.00 as 
indicated above*^ 



b Charles and Lydia Johnson are m the process of buying 
a house. They need to borrow $50,000 ano the bank 
has agreed to gue tnem a mortgage. The mortgage 
officer has indicated that the interest rate will be 
! P/o. The Johnsons have the choice of one of the 
following; 

« a 25-ySur mortgage, with monthly payments of 
$481 05 

o a 20-year mortgage, with monthly payments of 
$507 51 

• a 15-year mortgage, with monthly payments of 
$550 47 

How much money will the Johnsons repay to the bank 
with each of the three options? 
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ACTIVITY SHEET 4-3: EXAMPLE LOAN REPAYMENT SCHEDULE 

Loan Amount = $8,000.00 
Interest Rate = 1 1 00% 
Length of Loan = 5 years 
rvionthl; Payment = 1 73 94/month 





lntprp<t 


Pn nn haI 




raymcni IvO 


inieresi 


Principal 


Balance 


1 


73 33 


100 61 


7,899 39 


31 


41 65 


i32 29 


4,41 1 ^2 


2 


71 41 


101.53 


7,797 87 


32 


40 44 


133.50 


4,278.32 


3 


71 48 


102 46 


7,695 41 


33 


39 22 


134 72 


4,143.60 


4 


70 54 


103 40 


7,592 01 


34 


37 98 


135 96 


4 007 64 


5 


69.59 


104 35 


7,487 66 


35 


36 /4 


137 20 


3,870.44 


6 


68 64 


105 30 


7,382 36 


36 


35 48 


138 46 


3,731.98 


7 


67.67 


106 27 


7,276 09 


37 


34.21 


139.73 


3,592 25 


8 


66.70 


!07 24 


7,168.85 


38 


32 93 


141 01 


3,451 24 


o 


65.71 


108 22 


7,060.63 


39 


31 64 


142.30 


3,308 93 


10 


64 72 


109.22 


6,951.41 


40 


30.33 


143.61 


3,165,33 


11 


63.72 


110 22 


6,841 19 


41 


29.02 


144 92 


3,020 40 


12 


62 71 


111 23 


6,729,96 


42 


27 69 


14'"^ 25 


2,874 15 


13 


61 69 


112.25 


6,617 71 


43 


26.35 


147.59 


2,726 56 


14 


60 66 


113 28 


6,504 44 


44 


24 99 


148 95 


2,577 61 


15 


59.62 


114 32 


6,390 12 


45 


23 63 


150 31 


2,427 30 


16 


58 58 


115 36 


6,274 76 


46 


22 25 


151 69 


2,275 61 


17 


57 52 


1 16 42 


6,15? 14 


47 


20 86 


153 08 


2,122 53 


18 


56 45 


1 17.49 


6,0/ 85 


48 


19 46 


154.48 


l,9t'8.05 


19 


55 37 


1 18 56 


5,9- 28 


49 


18 04 


155 90 


1,812 15 


20 


54 29 


\ 19 65 


5,8t i 


50 


16 61 


157 33 


1,654 82 


21 


53 19 


120 75 


5,681 88 


51 


15 17 


158.77 


1,496 05 


22 


52 08 


121 86 


-.560 03 


52 


13 71 


160 23 


1,335 83 


23 


50 97 


122 97 


5,437 06 


53 


12 25 


161 69 


1,174 *3 


24 


49 84 


124 10 


5,312 96 


S4 


10 75 


163 18 


1,010 95 


25 


48 70 


125 24 


'j.187 72 


55 


9 27 


164 67 


846 28 


26 


47 55 


126 39 


'3,061 33 


56 


7 76 


166 18 


680 10 


27 


46 40 


V 54 


4,933 79 


57 


6 23 


167 71 


512 40 


28 


45 23 


128 71 


4,805 08 


58 


4 70 


^69 24 


343 15 


29 


44 05 


129 89 


4,675 18 


59 


3 15 


1/0 79 


172 36 


30 


42 86 


131 08 


4,544 10 


60 


1 58 


172 36 


0 00 
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SUGGESTED ACTIVITY 4-4: ACCESSING CONSUMER 
INFORMATION 

Purpose: Curriculum Correlation 

Types of Investment 

identifies and accesses sources of consumer information 
and assistance 

Materials: Activity Sheel 4-4: Product Companson 
Catalogues 

Consumer publications 

Time: 60 mmutes class and library time plus out-of- 

class research time 

Procedure 

1 Divide the class into groups of three or four students 

2 Have each group pick a product that they may wont to 
purchase, either now or sometime in the future (e g , 
microwave oven, video recorder, gas barbeque, car, 
designerjeans) 

3 Have each group research the marketplace for the 
particular product chosen (If students are unable to visit 
a shopping centre, catalogues mav be u^ed ) 

4 Have each group research the product that they have 
chosen m a consumer publication such as Canadian 
Consumer or Consumer Repo rts 

5. Have the groups fill out a comparison chart for thcfr 
product A sample companson chart is attached 

6 Have each group report back to the class as a whole 
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ACTIVITY SHEET 4-4: PRODUCT COMPARISON 
NAME OF PRODUCT- Group Members 



8 rand 










Cost 












Warranty 












Features 












Weaknesses 












Rating Bv 

Ccnsumr PubhcatJon 












Other 













Recommended by Group. 
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SUGGESTED ACTIVITY 4-5: STOCK MARKET SIMULATION 



Purpose: Curriculum Correlation 
Choices and Challenges 

simulates the manaqement of a set sum of money tor a 
designated period 

Assumption 

Before this activity is used, students must have a general 
understanding of the stock market, including the difference 
between common and preferred shares, and how to interpret 
m formation on stocks from the newspaper. 

Materials: a class set of newspapers, once a week for four 
weeks (the newsoaper must contain a stock 
market report section) 
Activity Sheet 4-5. Slock Market Simulation 



60 mfnutes durmg first week of simulation 
30-40 minutes during remaining weeks of 
Simulation 



Time: 
Procedure 

1 Divide the class into groups with four students m each 
group 

2 Each group is given an imagmary $50,000 00 on week 
one Each group's job is to select stocks to purchase with 
the tntent of increasing the $50,000 00 The following 
guidelines may make the simulation more manageable 

o Each group may only hold ten different stocks m its 
portfolio d'> any one time 



« The crosirig o-ce usea to^ rro'-sact.ons 

» Tn< mintmum numoer of shares o^ a particular stock 
V I may be bought or soid i$ 100 shd''^?s 

3 Each week, the grouD musi decide which stoc^ > 'o sel!, 
whtcn to purchase, ana ^^^ou? ?he weekly report 

4 At the end of the four-weel^ simulation, students can 
report their portfolio value 

5 DiScuss the experience as a class Consider tha following 

questions, 

e How did ^ ^u predict whether a slock would go up or 
down*^ 

c Would you have mvested the money differently had it 
been real moneys 

• How would you feel right now if ft had been real 
moneys 
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ACTIVITY SHEET 4-5: STOCK MARKET SIMULATION 



Name* 



A. CASH FLOW REPORT 
Sta-ting Cash on Hand 

+ Cash received from sale of stock 

- Cash paid out lo purchase stock 

Ending Cash on Hand 
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Week No ^ 
Date^ 



WEEKLY REPORT 



B SALES REPORT 



No of Shares 
^old 


Name of Stock 


Closing Price 


Net Proceeds 



































Total Cash From Sales 



C PURCHASES REPORT 



No of Shares 
Purchased 


Name of Stock 


Closing Price 


Net Proceeds 



































Tc*«i» Co r of Week's Purchases 
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D. VALUE OF PORTFOLIO 



No of Shares Held Name of Share 


Clos g Prtce | Liquidation Value 
















1 \ 
































































































Tola! Liquidation Value 
+ Cash on Hand 

Value of Portfoho 







- 146 - Consumer and InvesliTieni Choices 

Er|c • 270 9 271 ® 



ADDITIONAL SUGGESTED ACTIVITIES 



SUB-THLME 1 : FINANCIAL GOAL SETTING 

• Develop long-term financial goals for two-year time 
periods, beginning with the present (two years from 
now, four years from now, six years from now, eight years 
from now, and ten years from now) 

• Develop short-term goals required to meet long-term 
goals identified for two years from now 

• Have students interview a successful business person in 
the community Discuss his or her procedure used for goal 
setting. What are his or her short-term, long-term 
financial goals? 

• Guest speaker on financial goal setting 

• Develop individual net worth statement. 

• Prepare an estimated net worth statement for parent or 
fan.ily friend, 

SUB-THEME 2: PERSONAL INVESTMENT CONSIDERATIONS 

• Prepare a c,.ossary of financial terms 

• Interview investment counsellor at trust company or 
bank, 

o Prepa, a report that gives an overview of contract law 

• Discuss with parent or family friend the benefits of 
eliminating debt at a faster rate 



SUB-THEME 3: TYPES OF INVESTMENT 

• Prepare a glossary of tyoes of investment. 

0 Write a letter of complaint about an unsatisfactory 
consumer pur hase 

• Read thi^ough a consumer contract (e g., credit card 
contract, car repair contract, moving company contract) 
and make a list of details that most consumers are 
unawa.eof. 

© Compare the price of a pre-determined list of groceries at 
three different stores, 

• Compare the cost of a consumer item at six different times 
of the year (e g , car, furniture, winter co^t, etc ) 

» Visit a local bank and determine the different types of 
accounts and the features of each 

• Compare the rate of return and other fei lures of term 
deposits and guaranteed investment certificates at several 
financial institutions. 

0 Investigate the purchase of a treasury bill 

• Expluin the method of reading informativ^n about the 
stock market from a newspaper 

« Invite a community person to speak to the class obout his 
or her experience investing money 

« Invite an investment counsellor from a financial 
institution to talk about various investment choices. 
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SUB-THEME 4: TA/JMPLICATIONS 

• Invite a speaker from Revenue Canada (education 
division) to speak on the topic of taxation 

• Fill out a basic income tax return, and then show the 
effect of an RRSP, and significant charitable don^^ion 

• Discuss interest and other investment income, dividends 
from Canadian corporations, rental income, capital 
gains/losses. Refer to current income tax guide for details. 

SUB'THEMES- CHOICES AND CHALLENGES 

Register students m High School Stock Market 
Competition, Wilfred Laurier Unive.sity, Waterloo, 
Ontai" , N2L 3C5 This competition runs for a twelve 
A/eek period each spring and fall 

9 Prepare a report outlining how a windfall of $50,000 00 
might be invested, including rationale for choices made 

• Invite a consumer advocate to speak to the class 

• Research a major consumer purchase and recommend a 
plan of action 

• Discuss the effect of compounding and the rule of 72 "^o 
figure out how long it will take money to double, divide 
72 by the interest rate (e g , investments at 6% will 
double in 12y^-ars) 
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GUIDELINES FOR CASE STUDIES 



Use cf the case study approach is suggested in several places 
in this module. This approach allows students to think about 
real life situations and apply their decision-making skills to 
these situations The case study method cilso gives students 
the opportunity to observe other people's point of view 

Most of the case studies referred *o give a short scenario that 
poses a problem. Students are asked to ciarify the problem, 
and then a number of questions are listed The cases can be 
worked on individually in diads. or triads, o" in small groups 
The questions provided will often be helpful in looking ai the 
different aspects of the case; however, the teacher is 
enco-jraged to use different or additional questions if 
desired. 

It is important to remember that there is no one correct 
answer in a case study. What may be the best course of action 
for one individual or group may not be the best course- of 
action for another. 

Teachers may want to use a case study to intro^ace a topic, to 
explore at greater depth a topic already sti w-d, or perhaps 
to evaluate studer.t orogress. The mark slieet on the nght 
shows one method by which a student's performance m a case 
study could be evaluated. 




EVALUATION MARK SHEET: CASE STUDY 



Student N'ame 
Name of Class. 



1 


Self-Evali*ation 






a 


Did 1 participate meaningfully m this 








case^ 


/2 




9 


Did 1 listen to the contribution from 








other members of the groups 


/2 






Did 1 relate this casp to my own hfe^ 


/2 


2 


Teacher Observation of Student 






0 


Did student provide meaningful 








input^ 


a 






Did the student listen ser ously to the 








contribuliont, of others^ 


12 


3 


Evaluation of Group 






0 


Did the students identity the piobh^m 








or problems m the case^ 


12 




• 


Did the students identify several 








possible sututions to the problem(s)^ 


/3 




0 


Were the consequences of each 








solution identified^ 


^ 12 




• 


Did the students recommend a 








solution and support the 








recommendation with a rationale^ 


/3 




0 


Were the questions accompanying 








these answered reahstfcally^ 


/5 






Total Mart 


/25 . 
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SAMPLE EVALUATION: CONSUMER AND INVESTMENT CHOICES 



Many of the accivUies can be evaluated usmg a pre- 
determmed mark sheet as shown under the guidelines for 
case studies 

Test questions could vary m type from multiple chofce or 
matching to essay t e questions. Some examples are given 
beloyA/ 

SUB-THEME 1: FINANCIAL GOAL SETTING 

Read ihe scenario below, and answer the questions that 
follow: 

Phil Solonsky is finishing his Grade 12 year at an 
Alberta high school He plans to be an investment 
counsellor af^er he finishes a business administration 
program at a post-secondary school. He plans to work 
for a year after finishing high school before he 
continues his studies, Phil h^s a great interest in 
sailing and he would like to own his own sailboat one 
day 

1 Write three short-term goals that were identified for Phil 
Bolonsky 

2. Write three long-term goals that were identified for Phil 
Bolonsky, 

SUB-THEME 2: PERSONAL INVESTMENT CONSIDERATIONS 
Match the torms with the correct explanation 



1 , 


net worth 


mo.iey invested for a specified 


x« 


liquidity 


period of time 


3. 


risk 


the to*al investments of an 






individual ormstitution 


4 


share 








the difference between total 


5 


term 


assets and total liabilities 




deposit 


financial uncertainty 




Credit u nion 


D. 




portfolio 


^ildfcb Uldl cnULIc uic UWHcr lU 


7. 


Mxcu uiviocilob ucTurc uintrr 


8 


return 


sharnhclders are paid 


9 


RRSP 


a debt investment issued by the 




\^Ck \ 1 OVJO 


Government of Canada 






Savings 


the ease with which an 




Bond 


investment can be converted into 


11 


preferred 


cash without appreciable loss 




31 idrc? 


ownership ot part ot a company 


12 


mortgage 


the length of time before an 


13 


common 


investment reaches maturity 




shares 


a legal document pledging a 


14 


interest 


specific property as security for a 






loan 


15, 


term 





income from an investment 

SUB-THEME 3: TYPES OF INVESTMENT 

Your dear, departed Aunt Hermione has left you an 
inheritance of 520,000.00 You have no other savings 
Considering the consum3r and investment choices that you 
have studied in this unu, prepare a plan for your inheritance 
This plan should include a rationale for each decision you 
propose. 
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r^ODULES: CULTURAL BRIDGES 



BACKGROUND INFORMATION 

Canada is a mjltrcultural country It has been from as earliest 
time, when the Native people with thejr m^nv otfferenr 
languages and cultures inhabited the nation, through to the 
present, with over a hundred different cultu-^es represented 
in Canada. 

Since all Canadians have been granted the r^ght to retain, 
preserve and develop their own culture" by the government's 
multicultural policy, it is important in a course such as CAlM 
that students have che opportunity to consider and diSCuss 
the advantages, choices, and challenges of mutuculturahsm 
This module is designed so that it can be adapted to meet the 
needs of any group of students 

Much of the information and activities included in this 
support document focus on offermg "Cultural Bridges' to 
Native students Students from other heritage groups ma^ 
respond quite differently Teachers should try to ensure they 
have a sound understanding oi the culture background of t»^.e 
students taking this module 

This module can be used m /;o ways Students who conu^ 
from cultures that differ from the mainstream need to resot 
a fundamental jssue, hlow will they define, m persor>d' 
terms, the relationship of thetr hentoge cuiture to Uiut of 
mainstream culture^ 



T^\s mocule reinforces the personoMzed decision-makmg 
pt^ocess a broadens students' options so that tney can make 
ftf.nisTtc ^hoi^es about how ihey defme the relationship 
between tne cultures m whtch they function The three basiC 

choices are 



to reject the mainstream culture 

to become fufly asstmilated within the imstream culture 
to become mu'ticjltural (to remain ortented to the 
heritage cultu-e but to be capable of functioning 
effectively withm the mainstream culture when 
appropriate) 



To achieve ihts, the stud ^nts from o ■ leritage culture must be 
conlident that tt^ey can tur>ction effectively in both the 
hentage and mainstream society 

Students need practical suggestions to h^lp them to deal with 
the stres«;es that can result from the -ressure to define the 
r^cfiationshtp among cultures A high ievel of stresf can result 
v^'hen a student does not defme the relationship in personal 

te^'ms 

Students trom a mainstream culture will benefit from 
mproveo uncier^^cjndmg of other herbage Cultures This 
module .-^^^iH he'p stjUfr^t-^, from the mainstream culture 
uecome ir\or^ semitive to the issues that dffect those from 
cKtrere'^i cultures In ^idditton, vtudents will have the 
ad>;cir>tuge o: on enr cheo Duse o^ information about other 



280 



Cultural Bnages 



MODULE OBJECTIVES 

The student: 

1 identifies options and considers realistic chores about 
how the relationships among the cultures m whtch they 
function can be defined 

2 gams a deeper understanding and apprecfatfon of 
heritage cultures and increased sensitivity to the tssues 
that.affect individuals from a heritage culture 

3. identifies and recognizes the similarities, differences, and 
strengtns of the cultures that have impact on the 
individual. 

4. develops confidence m the ability to make decisions that 
will determine his or her future 

5< develops the ability to aoply communication skills and 
behaviours that aro appropriate to each of the cultures 

6. recognizes source of support within the cultures 

7 builds self esteem. 

8. develops practical strategies for dealing with the stresses 
that can result from the need to define a personal 
relationship withm one or more cultures 



fo^ many ^*c♦tlve groups, the Circle of Uie is honoured as a 
depictfon of the ^nterrelotedness of the vanous aspects of self, 
oaTure, and society 

The Circle of Life can also represent four seasons, four 
directions, four races of man, four elements 
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OVERVIEW OF SUB-THEMES 

Sub-Theme 1. Building Cultural Foundations 

Students will consider the cultures that they are studymg m 
terms of values, lifestyles, traditions, beliefs and decision 
making. They will understand how cultural foundations 
interact with other factors to form part of a person's identity 

Sub-Theme 2' Self-Assessment 

Students will explore in greater detail how expectations and 
perceptions from cultures affect an individual's seif-concept 
Students will become aware of potential value conflicts and 
develop comminication skills that ^llow them to resolve 
conflict and improve communication when functioning 
within different cultures 

Sub-Theme 3. Improving Personal Weli-Beinq 

Students will consider how different cultures defme well- 
being and how, in turn, these definitions affect the 
individual's attitude toward health and lifestyle Students 
will also identify strategies and behaviours to improve an 
individual's well-being 

Sub-Theme 4. Personal Relationships Among Cultures 

Students will explore effective ways of communicating and 
relating to people witfiin different cultures This will include 
identifying strategies fr-r resolving conflict, dealing with and 
responding to various negative behaviours, and identifying 
priorities and cultural traditions and practices Students will 
also identify support groups directly related to heritage and 
mainstream cultures 
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Sub- Theme S Choices and Challenges 

Students will consider career options m terms of bemg 
biCuUural and relate these career opportunities to short- and 
long-term goals Students will also consider the resources 
available withm each of the cultures and compare strategies 
used in resource management m order to attain their desired 
long-term goafs 

IMPLEMENTING THE MODULE 

n. How Can This Module Be Presented? 

This 25-hour optional module is designed to complement the 
compulsory i-credit Career and Life Management course The 
objectives of this module are an expansion of the objectives 
of thp core course This optional module is designed to be 
fully integrated throughout the core Career and Life 
Management curriculum It is recommended thai the sub- 
themes withm the Self-Management theme be reseguenced 
In addition, specific learning expectations withm eoch th^me 
should be expanded to address the objectives for this module 
In some themes, additional learning eApectjtions have been 
added 
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2. How Does This Module Relate to th? C^lM Com 
Curriculum? 



It IS recommended that ttie levi^img ^^VL<\r ^.m-v, 
with>;i the Culturui Bridges module .'Me qr jf<-u 
core program as follows 



CORE CURRfCUlUM 



Theme A. 

Self-Management 

Theme B 

Well-Befog 

Theme C: 

Relationships 



Theme 0. 

Careers and the 
World of Wor^ 



• Sub Theme 1 Buno.fM^ 

^ Sub Theme S»:'i As^^^ ssr^^^ 

• Sub Theme 3 'f^^fxc^^'ni 

Per son a 1 Wo! B<, ' iM) 

• Sub Themt' 4 ^v.-fs^»'\, 

CutTurtr-s 

o Sub '^heme S Cf k' . 



Theme £' 

Independent Ltvmg 



o Sub Theme b O^cu^^ \ U 
Challenges 



3. How Does This Module Relate to Other School Courses? 

This topic area is not new to students, pdrtuiuUiriv thu.»- *ron^ 
a heritage culture 

Students will have discussed the topK of muitKuitur hitsm tn 
social studies it ts unlikely, however, m.^ny mi h^^<i- 
actually deait with tne issues and mformation m tho oer<»ona: 
persoective required m this modute 

This module can complement other high school co-' os, i 
particular, Per;>onjl Livma Skills '0-20-30, 'L-surn/ 
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" .... . ' * \ * > in addition, 

' ^ ^ ^ ■ ' I : . . ■ I - . r r , , , > < . , t * . 1 , ' 1 '1 f", : o f ' e ^ h h r s for 

> ' r> ^ r, 1 1 » ( : \v . ^ \ ' ' ( , < I ' ^ ' < o ( .( n T h»/ni I! . s 
t on \i" ' ' ^-f i f ♦ t^'i. r »^ i\ ti ..ind 

..dr!'V("»f\ i! IS '!^^pr)f^HV T>\t t»^<,( hers > nowe<:K}C-»^ib'e 
b v> u : ! 1 1 ^' c J i 1 ' e o m J s «- n ♦> • f i v t- to M i f u a J' 1 1 < u I u r 
t o-rrr^upi* ji n.j'V'rns \.v,>hiP ^not ' .'^o For ►-..umple, m 
'.O'^^^:^ 1.^-,%;? • jf^i os'.i f^cj *.'frM (OH oc^tiiif con^tdeftd 

O'l*-^ huit fuis s ss*ui' *of .n.t^er^ it tu 

lOL'i^o; if^'u\ 0. M*/re Thorc iS con^mon gro^r.a among aH 
ot-coU-s , t).isn f")fe(is, humour. f„jm)ly v<i*ues) The 
(J, f 't-rt-f'( w'nung o>uividuu> c..if) l\\*ju Vi^ e ofi the 
r p*^( T'u^ n* »'nrichimeot resu'Tipg noT Tho 0'.'<-^r\e cultural 

.s '^ipci't jn»^ f> ^h!\ Tiodul*^ f).irt cu'vir, !r) remforce the 
KO^Lev* '^\r oi*. tocjs on per^onu* lite f^'ufwgement pluCed 
v.''h,r li'o.iOor t»,imewor^ o^ ^ami'y und SOCJetal 
u»r''Pvt'*v-nTs in CA.^V* ?P The eniph.is.s on personal 
uAL>s'Pop' vi'^J uiviOOirig viewed vis (,of?^p!e'ifTenT jr y to 

b*.^' ' U V - U f)* OUf.' C O"^ t p! C'^'t U'.if Mjf\ f'p. 

'^'t- 'o'-n/. mq s^togir'.'ions srioolo h»-" 'O^'MOered when 
ou 'c!,Ofi(^ Tfi 'rocK.'o *o t'j.jT../e '.tv^ru-f^"^ ^lease note ttiat 
/ o^ se ,ugg^ shMf^s .i'^e .ippf opf i.^te tor s'udents 

joo ! M'jT ; ( M, ^^-^.p ^jr^ .uQoainted With 

•n,, t ' hco ' .ioo 
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2. Encourage students to recognize that Native wjys of hfe 
have meaning and significance today 

3. Recognize that there are many differences among the 
tribes and nations of the Native people. 

4. Challenge media stereotypes. 

5. Recognize and respect the Native perspective of history 
and culture. 

6. Recognize that Native students have a wide range of 
talents 

7. Use humour to handle situations in class, and encourage 
students to use humour m situations outside of class. 

8. Be aware that communication patterns may differ: 

• Native students may find direct (right-wrong) 
questions difficult 

o Native students' responses or needs are frequently 
expressed m an indirect, subtle manner, often in a 
three-way communication pattern 

o Native students may use intermediaries to express 
ideas or concerns; for example, talk to an individual 
via a friend. 

o ^iallve students may make every effort to ensure that 
others' pnde and self-esteem is maintained 

o (n the home, Native students are not normally spoken 
to m a loud voice 

9 Help students make the transfer to outside the classroom 
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10 Help students learn how 
express their ideas: 

Possible 
Characteristic 

Concept: Pride in heritage 

o Poor self-image 

Concept: Language 

• Communication 
barrier 

o Shyness 

© Concept of time 

« Mistrust of people 
from other cultures 




to be assertive, and how lo 



Suggested 
Instructional Strategies 



Remfo.ce historical pnde 
Build self-confidence. 



Recognize English is a second 
language in many cases 
Motivate self-expression 
Build pnde m being bilingual 
Use Silence and eye contact as 
a means of discipline 

Group participation arranged 
by teacher Teams se'ected 
by numbers, colours, etc 
Encourage personal contact 
with each other. Praise 
individually and in private. 

Recognize that time concepts 
differ Correlate with 
employment 

Educate non-Native students 
to the importance of being 
honourable in their 
relationships with Native 
children Show confidence in 
the Native student Carry out 
promises; speak only the 
truth 
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Possible 
Characteristic 



Suggested 
Instructional Strategies 



Concept: Nature of Life 



© Reflective learning 



o Group orientation 



Develop projects at which they 
can succeed (Philosophy of 
watch, then do; thmk, ihen do ) 
Identify projects that are 
particularly relevant and 
interesting Avoid interruptions 
as students carry out the 
project. Allow sufficient time 
for students to reflect on the 
project 

Encourage games and ploy- 
ground activity Choose 
students as teachers or leaders 
by group consensus 



o Future orientation 



Make school administration 
aware of students who could 
take leadership roles Develop 
projects that encourage 
individual achievement tn 
group setting 

Show importance of planning 
for the future holistically Use 
short-range goals in classroom 
to help studerits experience 
immediate success, and show 
how this fits into a broader 
context 
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Possible 
Characteristic 



Suggested 
instructional Strategies 



« Response to ndicuie 
« Attendance 

Concept' Education 

© Cooperation and 
competition 

« Parental 
background 

© Participation 



Encourage mutual respect and 
courtesy toward one another 
Do not allow ndicule or teasing 

Use counsellors and haison 
officers Inform parents 
tmmediately (home visitations). 



Reinforce advantage of in- 
volvement Teacher must take 
first step Help students to deal 
with competitive aspects of 
schooling Encourage teacher- 
student cooperation 

include parents in class fflms, 
discussions, etc , vy/henever 
possible ViSit parents as often 
as possible (not just when 
problems occur) 

Relate classroom activities to 
ctjiture as much as possible 
PublKi?e community and 
cultural activities and festivals 
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SOURCES OF SUPPORT 



1 . Authorized Resources 

LaRoque, Emma Defeathenng the Indian, 1975 The Book 
Society of Canada Limited (SUPPLEMENTARY) Teacher 
Reference. 

This 82-page handbook provides an opportunity to view 
education through the eyes of a Native person and wdi> 
written primarily to raise questions and issues for those 
who are in the process of teaching Native studies The 
five chapters are: Rationale; Heritage or Culture, 
Stereotypes: Past and Present; The Media and the Indian, 
and Miscellaneous Reflections 

Irwin Publishers 
180 West Beaver Creek Road 
Richmond Hill, Ontario 
L4B 1B4 (416) 731-4564 



2. Teacher Resource Manual - Optional Program 

This section of the Teacher Resource Manual provides 
extensive learning activities to help teachers address the 
learning expectations of this module. As this module may be 
used with students from any heritage culture, only one print 
resou'^ce has been authorized at this time. Teachers are 
encouraged to develop community support networks and 
involve members of the heritc^gv^ cultures within the classes. 

3. School Support Networks 

In some schools with a high proportion of Native students, a 
Native coordinator may have been appointed and could be of 
assistance to teachers Also, many schools have an ESL teacher 
who could provide direction m this module A counseHor can 
help m providing services oi assistance for student^ 
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4. Community Support Networks 

The Cui ^ral Bridges module will broaden students* 
knowledge of the community and gov^^nment programs that 
can provide support to the student and teacher In some 
cases, these community groups or government 
representatives may be encouraged to visit the classes In 
other cases, these groups and agencies offer support to 
students and adults who wish assistance m dealing with the 
issue that can evolve The list below focuses on the Native 
heritage culture. Comparable lists could be developed for 
other heritage groups Teachers wishing assistance with this 
should contact the Multicullural Society of Alberta, 

8 Elders' groups 

0 Community resources 

» Mainstream resources - police, doctors, nurses, etc 

« Band local educational committees 

« Community education comm'ttees 

e Local R.C M P detachment 

» Parents, grandparents 

« Native liaison workers 

© Community organizations 

« Metis educational committees 

o Native Outreach 
Edmonton 
Calgary 
Grande Centre 
High Level 
Hinton 
Lethbridge 



428-9350 
245-4374 
594-7360 
926-3635 
865-781 1 
320-9010 
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Native Education Project 
Edmonton 



427-2043 



Nechi Institute/Poundmaker Lodge 

Edmonton 458-1884 

National Native Alcohol & Drug Abuse Program 
Edmonton 495-5409 



Native Counselling Services of Alberta 

Edmonton 423-2141 

Calgary 284-4851 

Grande Cache 827-3800 

Hinton 865-4115 

Lac La Biche 623-4777 

Lethbridge 329-6140 

Slave Lake 849-4914 

Wetaskiwin 352-2461 

Peace River 624-4622 



Native Friendship Centre 

Edmonton 482-7632 

^ Bonnyville 594-7526 

Calgary 264-1155 



Canadian Native Friendship Centre 



Edmonton 


482-6051 


Grande Prairie 


532-5722 


High LtM/el 


926-3355 


High Prairie 


523-4511 


Mannawanis - St. Paul 


645-4630 


Napi - Pmcher Creek 


627-4224 


Nistawoyou - Fort McMurrsy 


743-8555 


Red Deer 


340-0020 


Rocky Mountain House 


845-2788 


Sagitawa - Peace River 


624-2443 


Sik-ooh-kotok - Lethbridge 


328-2414 


Slave Lake 


849-3039 
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Native Student Services 
Edmonton 



432-5677 



Native Centre 
Calgary 220-6034 

Native Council of Canada (Alberta) 

Edmonton 424-0830 

Metis Association of Alberta Regional Office 
Edmonton 455-2200 

Northern Alberta Development Council Bursaries 
Edmonton 427-2740 
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OUTLINE OF LEARNING EXPECTATIONS 



SUB-THEME 1: BUILDING CULTURAL FOUNDATIONS 




LEARNING EXPECTATIONS 


LEARNING PROCESS 


RESOURCE CORRELATION 


NOTES 


The student 








compares and contrast the real and perceived 
differences between the two cultures 


U observing 
verifying 


TRMS 1 




- values 

- lifestyles 

- tradit(Ons(custorT>s) 

- beliefs 

- way of making tffe decisions 








recognizes that the sense of identity is a function of 
cultural foundation, datly decision making and perceived 
rOie in life 


R'(J comparuig and (.uiitrasting 






recognizes that the individuals sense of identity arises 
from the interaction of 


U summarizing 
verifying 






- the cultural foundation 

- the environment 
~ self concept 

- personal acttun planning 









R = RtfCdII, U = Ur>di.'t$tdnding, I = involvtiftent, S = Syotliesis 
TEACHER NOTES: 
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SUB-THEME 2: SELF-ASSESSMENT 



LEARNING EXPECTATIONS 


LEARNING PROCESS 


RF50LIRrF rORRFI ATION 


NOTES 


The student 










recognizes how ddditjiono] expectotioos f ronr< the 
heritage cultures affect scif-contept 

- lot^ai 

- self-image 

- others' perception of setf 


D t 1 


Summarizing 
verifying 






recognize^ how *he varying perceptions frorn tht* 
nr>ainstream culture affect one's seif concept 


R'U 


ubSfc»rv<nq 

summar<7tn(j 

verifying 






develops awareness of the potential confiKt of values 

\A/H^n iitnttinntfin Kirttittir'tlltf 
wiicii 1 u* i^^iUi inii^ uiLUHUioMy 


U 


summarfzmg 






identifies personal con^niunnatfon skills and styles whtch 
affect the comruunication betwt^en md>v<dual:> from two 
different cultures 


R (1 


observing 

comparmg ^nd contr<is?mg 






builds skill in improving con>nnun<cat<on bloct s 




appiyuiq 






- reduf 'ng blocks 
expressing opinion 










investigates expectations for change 

- acceptance of self 

- desire for change 

- access to support syste.TS 


U I 


SummariZJPq 
deciding 







R i Recall, U - Underst.inding, ( - Involvf^mf nt, S - Syrithe<.i<. 



TEACHER NOTES: 
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LEARNING EXPECTATIONS 


LEARNING PROCESS 


RESOUK. «:>RRELATION 


NOTES 


The student 












rycognizes that attitude^ aru determ mmq factors m the 
development of wutl bumg 


t 1 


summa"^'nc| 

vaiui''i<j 








identifier how vJfiOus tu^fUfeN define ht*.ng 


L' 










fecogn*2vi that attitudt^s jre afft^cted by background and 












- spintjaJ 

- physical 

- emoTiondl 

- mental 












considers strategists jf»d behjviours that ;viii improve rbt-^ 
health and ind*v«dual s Sf.*rise of wt-M being 


( s 


prefe^f tig und vj' jmq 

dl:'Cidtf^9 

jS'-uCiating 









R a Recall, U - Undtff.tano'^g ' involvement, ~ Syr-ttei,*, 

TEACHER NOTES: 
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SUB-THEMc 4: PERSONAL RELATIONSHIPS AMONG CULTURES 



LEARNING EXPECTATIONS 


LEARNING PROCESS 


RESOURCE CORRELATION 


NOTES 


The student 








identifies the groups artd individuals withir) the hertt^ye 
cultures that 


f deC((Jir»ij 




heritage govef^me^t 


- provide counseling and guidance 

- asstst in setting short- and fong-terrr^ goals 
-• define rights aod re*.ponsibilities 








recogoi;:es appropftate strategies lor 

- expressing opinion 

- dealing with conflfCt 

- resolving value conflicts 


associating 


TRMS-15 




ci nsiders alternatives for dea^mg with and responding to 

~ aggression 
" recognition 

- frustration 

- challenge 

- discrimination 


S speculating 
imagining 


16 





R = Recall, U - Ur.derstanamg, { ^ involvement, ^ ^ Sy^thes^s 



TEACHER NOTES: 
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SUB-THEME 4: PERSONAL RELATIONSHIPS AMONG CULTURES (continued) 




LcAKNING EXPECTATIONS 


LEARNING PROCESS 


RESOURCE CORRELATION 


NOTES 


The student. 












recognizes that there are varyrng levels of acceptance of 


u 


verffymg 


TRM5-17 






others: 




Summarizing 








- willingness to share 












iucniiiic> pcr>undi pi 'oi uies ana compares mese wiin 


IS 


decrdmg 


TRMS-18 






others within and outside the heritage culture: 




preferring and valuing 
imagining 








- commitment to family ties 












- commitment to maintain t* j culture 












discusses traditions and practices relating to, 

- dating 

- marriage 


u/i 


summarizing 
describmg 
feeling 
empathizing 


TRI\/I5-19 






- child rearing 













R = Recall, U = Understanding, i = involvement, S = Syntheses 
TEACHER NOTES: 
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SUB-THEMES: CHOICES ANO CHALLENGES 



LEARNING EXPECTATIONS 


LEARNING PROCESS 


RESOURCE CORRELATION 


NOTES 


The student: 










• Expanding Career Choices 










investigates potential career options 


1 


preferring and valuing 


TRM5-20 




discusses advantages and disadvantages of being 
DicuitUi ai vvnen maKing career cnoices 


M 


comparmg and contrasting 
describing feelings 


TRM5-21 




examines strategies for maintaining employment 
and developing career opportunities 


U 


classifying 
summarizing 


TRM 5-22 




relates career opportunities to short- and Jong-term 
goals 


S 


assoctax'ng 
specutatifig 


TRM 5-23 




© Meeting the Challenge fo^ Independence 










lucniiiic^ ic>uuict?> ovaHouic wiiniii Dum i.unu»c> 

that can assist the mdividuai to hve mdependeotiy m 
an interdependent world 


(M 


compartng and contrasting 
deciding 






compares strategies for resource management used 
by each culture 


US 


comparing and contrasting 
associating 


TRM 5-26 




financial - environment 
human - community 










recognizes the need to adapt to changes that occi.r, 
and develops persona! strategies tocope wim me 
changes 


U/S 


summarfZir.g 
generatmg 


TRM 5-25 





P = Recall; U = Understanding, I - involvemeni, S = Synthuns 



TEACHER NOTES: 
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SUGGESTED ACTIVITY 5-1 : COMPARING AND CONTRASTING CULTURES 



Purpose: Curriculum Correlation 

Building Cultural Foundations 

compares and contrasts the real and perceived differences 
between two cultures. 

Material: library resources and personal contacts 
questionnaire for interview 

Time: 80 minutes 

Procedure 

1. Have students develop a chart, using information from a 
variety of sources (first-hand discussion, films, texts, 
speakers, tapes, reference books), that identifies main areas 
of cultural orientation as outlined in the purpose above 
Students will decide what two different cultures will be 
considered; e g., Canadian Native, Southeast Asian, Slavic, 
Scandinavian, or African 

2. Discuss similarities and differences. Formulate explanations 
for these. Consider history, geography, social pressures, 
family aspirations, and contact with others Be careful to 
have an accurate image of ti.ese similarities rather than 
allowing this to be affected by stereotyping 

3. Have students identify decisions they have to make on a 
daily basis; e.g., how to earn money, how to ask for a date, 
or how to settle a disagreement with a parent. Discuss how 
each culture provides guidelines for individuals to follow 
and how these might affect their feelings, decisions, and 
actions. For example, what would a young person of 
Japanese descent expected to do and say when their 
parents welcome a stranger in their home'> How would a 
young person be expected to act if this situation occurred in 
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a Native home^ Are there more similarities than 
differences? Why'> 

4. Have students develop their own method, or use the 
interview protocol provided, to interview individuals from 
cultures other than their own If possible, this could be an 
out-of-class activity. Have students report their experience 
and their findings Compare the responses given by those 
interviewed concerning their perceptions of the Canadian 
mainstream culture 

During these discussions, emphasize the changes in 
perceptions as we have more experience interacting with 
people For example, refugees may have thought everyone 
can very easily become rich in Canada. Or, the student may 
have had definite ideas about the culture of the person 
interviewed before the interview, and found that these 
perceptions changed as a result of the interview. Encourage 
students to share their feelings and their perceptions in an 
open manner, to demonstrate that we all have 
preconceptions about other peop'e and their cultures, and 
that we all benefit from communicating with one another 
and trying to unde^'stand each other better. 

5. Have students from different cultures role play how persons 
from their culture would act and what they would say in 
each of the following situations: 

© greet an elderly friend of the family on the street, and in 

the elder's home 
o introduce oneself to a person of the same age but of the 

opposite sex 
o complain about service given 
« compliment someone on their achievement 

6 Have students comment on how they gained a new 
perception of a particular culture because of the role 
playing. 
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SUGGESTED ACTIVITY 5-2: SENSE OF CULTURAL IDENTITY 



Purpose: Curriculum Correlation 

Building Cultural Foundations 

recognizes that a sense of identity is a function of cultural 
foundation, daily decision making, and perceived role in 
life. 

Material: information sources about cultures; e g , 
individuals, literature, film, art, music, 
artifacts, library references, newspapers, 
photo history 

Time: open-ended 

Procedure 

K Students win ddopt an independent study approach. 
Have students select one or more of the above materials 
for cinalysis. Any of the materials suggested provides 
insights into a culture. Students will explore how evidence 
of a people's culture can convey their sense of identity. 

Discussion questions: 

• What is the theme or message of the work'' 
e What time period is reflected? 

• What is revealed about the cultural values and 
attitudes of the artist, author, musician, or 
craftsperson? 

• From the evidence in the source examined, what do 
you think is important to the people of this culture? 



0 Is the work a good source of information about the 
culture? Do you feel that you understand more about 
the culture now'' What have you learned? 

• How would the people of that culture perceive the 
work'' Would they thmk it is an accurate, idealized, or 
uncomplimentary representation of their culture? 
Why^ 

• Do you think it enhances their sense of identity? 

« If you were a member of the culture represented, how 
would you feel about the impression given about that 
culture'' 
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SUGGESTED ACTIVITY 

Purpose: Curriculum Correlation 

Building Cultural Foundations 

recognizes that an individual's sense of identity arises from 
the interaction of: 

- the cultural foundation 

- the environment 

- self-concept 

- personal action planning. 

Material: Activity Sheet 5-3: Dimensions of Me 
Time: 80 minutes 



Procedure 
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1. Ask students to complete the first part of the activity sheet. 
This should take only a short period of time Discuss: 

« What should be added to describe yourself fully'> 

• How did you feel while you were filling in these sheets? 

• Could you fill in all the answers'^ Why'> Why nof? 

2. Have students work in pairs for 15 minutes to complete the 
second part of each other's form: The "i\/le" My Friends 
Know. Preferably, students would be paired with someone 
other than their best friend. Add information known about 
the other that is not included in the sheet Explain why the 
answers are given Discuss differences in perceptions 
friends hold of each other. 

• Identify accurate information or perceptions and where 
difference occurs and why. 

• Where and when is it appropriate to share the 
information stated in each activity? 



DIMENSIONS OF ME 



• What other information would be useful if you wanted 
to know someone welP How much does their cultural 
background influence the questions you would ask"^ 

3 Have individual students make a collage to represent the 
cultural "Me" Students could use magazine pictures, 
newspaper clippings, advertisements, bits of fabric, 
symbols, sayings, and photographs of artifacts, countries, or 
events Display with no visible identification and have 
students guess who is described in the collage Identify the 
visual cues that were "read" to discover the person 
represented 

4 Have students describe cultural involvement such as choir, 
dance, language lessons, home and community 
celebrations, significant days, or special artifacts that 
strengthen their sense of self-concept, of who they are, and 
how they relate to the wider cultural community 

Discussion questions: 

• Why are they involvea"^ What benefits do they get from 
these experiences"^ Of all these experiences, which are 
most important and why"? 

• Which will they pass on to their children, regardless of 
whom they might marry"^ Why? 

0 What has been the greatest cultural loss m their cultural 
community*^ Why did this happen*^ Could it have been 
prevented' What has replaced that loss'' Is it 
compensation enough"? 

o What are families doing to preserve their culture and 
enhance therr children's sense of self-concept within that 
culture' How do children react to this process Why? 

» What are the external challenges that might change that 
self-concept to one shaped by the mainstream culture"? 
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ACTIVITY SHEET 5-3: DIMENSIONS OF ME 



PART ONE: The Official "Me" 

NAME- 
BIRTH DATE: 

PRESENT AHDRifSS: 

. PHONE: 

SOCIAL INSURANCE NUMBER: 

SEX: HEIGHT: WEIGHT: 

NAME OF SCHOOL: ^ 

ADDRESS OF SCHOOL: 

LANGUAGE(S) SPOKEN AT HOME: 

FULL NAME OF PARENTS OR GUARDIANS (to be contacted m 
case of illness): 



RELIGION 

ETHNIC ORIGIN: 
RACE: 

RESIDENCE: 



^ARTTWO: The "Me" My Friends Know 

My favourite: 

Movies 

Sports 

Music 

Books 

TV Progrcims 

Animal 

Nicknames 

Likes and dislikes 

Friends 

Leisure activity 
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SUGGESTED ACTIVITY SHEET 5-4: INDIVIDUAL IDENTITY 



Purpose: Curriculum Correlation 

Cultural Foundations 

recognizes the individual sense of identity arises from the 
interaction of: 

- cultural foundations 

- environment 

- self-concept 

- personal action planning. 

Material: Activity sheet 5-4: Individualldentity 
Time: 80 minutes 

Procedure 

1. Divide students into groups, each with representatives from 
different groups of Canada's peoples. Have students discuss 
how the cultural foundations, environment, self-concept, 
and personal action planning are distinct. /ely different in 
each group. How does this background affect their 
personal actions and decisions? 

• What would they consider to be most important in their 
environment? 

• What would their attitude toward it be? 

• What person would be held in highest respect"? 

• Who would have the final word in decisions affecting the 
group? Each of them as an individual? 

• How would someone who does not agree with the 
consensus of the group be treated? 



• How would a person with very different talents be 
regarded? How would he or she feel as a member of that 
community? 

• What would be the role of young men? Of young 
women? 

• How would your self-concept be affected if you were 
member of the "in" group? If you were considered an 
outsider? 

2. Apply generalizations from this discussion to questions such 
as: 

• What opinions do you hold of yourself? 
© Who has helped shaped these opinions? 

• What opinions do you hold about other cultural groups 
and individuals? 

• How are these shaped by others' influence? 

• Which are shaped entirely by your own experience? Is 
this possible? 

• What new understanding do you have about the shaping 
of one's cultural identity? 
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ACTIVITY SHEET 5-4: INDIVIDUAL IDENTITY 



Consider the various elements that help define our identity. In a clockwise direction, jvrae the elements that have had the greatest 
influence on your individual Identity. 



• First language; e.g., Pakois, Spanish, Cree 

• Race, e,g,, Negroid (black), Malaysian (brown), Caucasian 
(white), Indian (red), Mongoloid (yellow) 

• Religious background, e.g., Anglican, Catholic, Buddhist, 
agnostic 

• Personal and family influences; e.g., single parent, only 
child, twin 

• Future career goal, eg, electrician, radio broadcaster, 
dancer 

o Add other elements that you feel have influenced your 
identity 



o Ethnic background; e g , Inuit, Chinese, Irish 

© Geographic origm, e g , praine, rural, Europe, Southeast 

Asia, Middle East 
• Special abilities, e g , artistic, leadership qualities, 

mathematical aptitude 
© Other influences; e g , time, place, travel 
© Gender; male, female 

© Economic class, e.g., working class, inaapendently 

wealthy, professional 
0 Age, e g., middle adolescent, adult, senior. 



c 
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SUGGESTED ACTIVITY 5-b: SELF-CONCEPT 



Purpose: Curriculurr, Correlation 

Building Cultural Foundations 

recognizes that the individual's sense of identity arises from 
the interaction of : 

- the cultural foundation 

- the environment 

- self<oncept 

- personal action planning. 

Material: Activity Sheet S-5: Values 

Time: 40 minutes 

Procedure 

1 Using the school setting as an example of tie mainstream, 
compare the students* own values with values identified as 
most important in: 

• the mainstream 

• Native culture. 

2. Select from the chart the values that are different from 
individual value systems. Relate personal experiences 
where a difference in values created conflict between 
individuals and groups. For example: 



• What would happen if a student m the Native culture 
argued with an adult rather than accepting the advice 
given? 

• How do different cultures perceive: 

- manual labour? 

- the artist? 

- the elderly? 

- a conspicuous display of wealth? 

3. Have students list the values they consider to be important. 
Discuss how these values influence their actions and 
decision making 

4. Using charts 1 and 2. have students indicate v^/hich they 
consider of high importance (H) and low importance (L) 
mainstream values and Native values. 

5. Have students debate the validity of each chart. Is it a fair 
interpretation of the values of the mainstream or Native 
groups'^ What changes should be made to each list"? Why 
do students suggest these changes? How much is their own 
cultural point of view involved in their suggestions'^ 
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Ar-!VITY SHEET 5-5: VALUES 



iMPORTANCE 



IMPORTANCE 



CHART 1: VALUES OF THE MAINSTREAM 
CULTURE: 


HlGH(H) 
LOW (L) 


symbols of success (representing status, wealth, and lifestyle) 




competitiveness is a desirable quality 




individual independency is valued over dependency 




youth IS the most important resource 




formal educatfOn <s more important than Ct-;i"^l experience 




pay-off IS m the future rather than now 




structure and organizatton ts tmpurtattt to peisunal and 
family life, in school, and on the job 




socially acceptable and unacceptable ways of criticizing 
others or expressing your opinion 




respect for the legal process 




emphasis is on the scientific-technological approach to 
solving problems 




importance of the family 




personal respect determined by the work the person does 




good health is a personal responsibility 




leisure is the reward of work 





CHART 2: VALUES OF THE NATIVE CULTURE 


HiGH(H) 
LOW(L) 


symbols oi stjtc«;fss (h<3ppine^s, s*^L<if attitude jiiO 
generosity) 




cooperation js o w of becomtng part of the group 




concernsof others placed before personal needs 




honouring elders because they are wise 




re^peLi lui it^goi piUs.c» o uaseo ui^fuii prci prc^jurc oiiu 
QiOup Structure 




leisure IS part of the holistic view of life 




leave things m their natural form 




structure is important m individual, family and g»oup unit 




good health is an individual responsibility for the well being 
of the group 




importance of all ind<vtduals m the family structure 




personal respect based upon perceived generosity of person 




religion is based on reverence for nature 




respecting the artist's view of the natural world 




It IS not acceptable to criticize ^cher people s lortcommgs 
or failures 




independence of *ndwiduai strengthens group well-being 




educatior* ts m everythtrKj you do 
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SUGGESTED ACTIVITY 5 



Purpose: Curriculum Correlation 

Self-Assessment 

develops awareness of the potential conflict of values when 
functioning btculturally. 

Material: selected scenes from suitable films, videos, and 
prog'-ams; e.g., Loyalties , Moscow on the 
Hudson , Crocodile Dundee 

Time: 60 minutes 

Procedure 

1. Discussion questions: 

• Describe some of the misunderstandings that occurred. 

• Why did the misunderstandings occur? 

• What were the consequences of the misunderstandings? 

• What strategies could be used to overcome the 
misunderstanding^? 

• Differentiate between humorous and inconsequential 
occurrences and those that lead to more serious 
consequences. 

• Relate personal experiences where misunderstandings 
have resulted in aiicnation. How much did different 
cultural backgrounds he ve to do with this? 



Have students, individually or in small groups, or pairs, analyze 
the film, discuss how the conflict of values was resolved, and 
report back to the class. 



VALUES IN CONFLICT 



Have students describe personal experiences where a conflict of 
values resulted from a lack of cultural awareness or a difference 
in values If these experiences were not resolved satisfactorily, 
discuss alternatives to the actions actually taken. Develop with 
the class a hst of generalizations about avoiding conflict in 
Similar situations 
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SUGGESTED ACTIVITY 5- 



Purpose: Curriculum Correlation 
Self-Assessment 

builds skills in improving communication barriers 
Time: 60 minutes 

Procedure 

1. ^entify some of the common barriers that exist between 
iwo cultures For example: prejudice, different language, 
different non-verbal communication patterns, assumptions 
about individuals (e.g., male/female; child/adult; 
boss/worker), status of the individual speaking, topics that 
are particularly sensitive. Select one or two of these and 
brainstorm ways of improving communication. 

2. Role play or videotape and analyze the communication 
skills used in the following situations: 

• You have to communicate with a deaf person but you 
don*t know sign language. 

• You cannot read or write but you need a job and have to 
fill out a job application, 

• You are six years old and you have a very important 
message to give to a group of adults who take no notice 
of you 

• You are in a foreign country and do not speak the 
language. You can't find your way back to the youth 
hostel 
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COMMUNICATION BARRIERS 



Mon-verbally communicate the following: 

• No swimming. Crocodiles. 

• Please don't stand near the window 

o If you want to go to the bathroom, you have to get the 
key 

^ Caution: Electric gate will close in 30 seconds 

• One student at a time allowed 

• This area is a children's playground. 

• Tell the teacher you are not feeling well. 

3. Summarize, in a chart, what you have learned about 
communication from these experiences and identify some 
goals for yourself for improving your communication skills. 
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SUGGESTED ACTIVITY 5-8: SELF AND CHANGE 



Purpose: Curriculum Correlation 

Self Assessment 

investigates expectations for change. 

- acceptance of self 

- desire for change 

- access to suppnrt systems 

Time: SOmmules 
Procedure 

1. Invite a guest speaker and arrange for an interpreter, if 
necessary. Have students prepare questions beforehand to 
get information about the themes outlined in the purpose 
above. Students will also host, piovide assistance, and write 
thank you notes. 

Suggested speakers: 

• Native, recently off the reserve 

• a political refugee from Vietnam, Nicaragua, or Eastern 
Europe 

• senior citizen or elder 

• a woman from a traditional society who now participates 
fully in the Canadian mainstream; e g., discuss changes m 
roles, expectations, clothing, occupation 

• a person who has suffered a major change in lifestyle; 
eg, unemployed, retired, disabled, new parent, 
dropout, graduate 

• a professional person who moves between mainstream 
and traditional lifestyles 

328 
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2 Students will identify mojor changes that occurred m the 
person's life and li.^ effect on the person's values and 
attitudes 

3 Have students des:gn a personal time line illustrating 
Significant changing points m their lives Beneath the lime 
line, have students indiCc te 

• whether the change occurred because of personal desire 
for change or because of external influences, and 

• what support systems were involved. 
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SUGGESTED ACTIVITY 5-9: 



Purpose: Curriculum Correlation 

Self Assessment 

identify personal communication skills and styles that affect 
the communication between individuals from two different 
cultures. 

Material: library books on non-verbal communication, 
gestures, and communication 

Time: 40 minutes and home assignment 

Procedure 

1 Interview family members and members of different ethnic 
groups for information about communication practices; 
e.g., an Asian family. 

2. Compare how different cultures use the following in 
communicating with others: 

e eye contact 

• touch: handshake, kiss, hand on shoulder, hand holding 

• proximity while speaking 

• make-up and clothing a<; messages 

• relationships affected by differences in class, gender, 
reputation 

• greeting and treating the elderly, the handicapped, 
business partners. 

3 Discuss personal experiences where problems might have 
occurred because of differences in communication habits, 
e.g.. Native ..yle of eye contact compared with other 
cultural groups. Identify situations such as child-adult, 
student-teacher, customer-salesperson where there may be 



COMMUNICATION SKILLS 



different styles of communicating and relating to one 
another. 

Act out how parents in differv?nt cultures use words, 
gestures, and non-verbal communication to. 

• discipline children 

0 showaffectio i tc children 

• show approval or disapproval in public places and m 
private 

• indicate permission for certain actions; e.g., visiting 
friends, staying out late. 

5. Discuss how these cultural experiences affect children's 
behaviour as teenagers or adults. How easily can they 
adapt to different situations in which their cultural ways of 
communicating is not the norm? 

6 Have students analyze their own ways of using words, 
gestures, and non-verbal communication to communicate 
the following: 

• signal for attention in a store 

© show a friend that "That's enough!" 

• indicate a wish to be involved in an activity 

• show great elation. 

7 Discuss how much these actions reflect cultural influences 
and how much is part of an individual style that makes them 
recognizable to others Have students mime the gestures 
and communication habits of individual classmates for 
others to identity Most persons have "signature" words, 
gestures, and non-verbal communication habits that are 
part of the personal identity. 
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SUGGESTED ACTIVITY 5-10: PERSONAL WELL-BEING 



Purpose: Curriculum Correlation 

Improving Personal Well-Being 

recognizes that attitudes are determining factors m the 
development of well-being. 

Time: 45 minutes 

Procedure 

1. In small groups, have studei .s discuss how they would feel 
in these situations and what they would do: 

• Your family's expectations of you are greater than your 
ability. 

• When family decisions are made, you are excluded, 

• You begin to doubt your family's religious beliefs, 

• One of your friends is of a different background and is 
not accepted by your other friends. 

• You cannot speak English weP but you want a part-time 
job at a gas station. 

• You cannot spec*.< to your grandmother in the language 
she understands. 

2. Discuss why being involved or being able to communicate 
with others is important to a person's well-being. 



SUGGESTED ACTIVITY 5-1 



Purpose: Curriculum Correlation 

Improving Personal Well-Being 

considers strategies and behaviours that will improve health 
and individual's sense of well being. 

Time: 40 minutes 

Procedure 

1. Have students identify where mainstream culture has 
"absorbed" or readily accepted heritage cultures for the 
betterment of health and well-being. Explain how these 
occurrences can be both positive and negat.ve when 
considered from the point of view of members of heritage 
cultures. 

The following themes could also be illustrated in collage. 

• words from other languages that reflect well-bemg 
9 foods served to show consideration of others 

• clothing chosen to enhance personal well-being 
compared to clothing worn when feeung unwell or 
depressed 

® different concepts of medical care or doctoring; e g , 
acupuncture, midwifery, hospice care, herbal medicine, 
cultur*^! home remedies 
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WELL-BEING AND CULTURE 



• transportation modes that reflect changing cultural 
values or interests, or personal sense of security; e.g , 
diffe^'ent "class" levels on bus or tram, and which you 
would or could choose 

• social and recreational customs that include or exclude 
others and affect their health or well-being. 

3. Find examples of the contributions of heritage cultures that 
have been part of mainstream Canadian culture for some 
time; e.g., canoe, Vietnamese food. Discuss when, where, 
and why those m the mainstream are aware of a hentage 
culture and when it ts taken for grantea. 

4. Compare the feelings of those m the heritage culture when 
other cultures adopt their practices, e.g., karate, tai chai, 
limbo, fashion, frozen pyrogies, German designed light 
rapid transportation- 
s' Select one example uf a culturally based innovation (such as 

tobacco, pizza, alcohol, skidoo m northern environments, 
powdered milk where breast feeding is practiced) and 
discuss, m small groups, how it has changed the lifestyle of 
those involved. Identify similar changes in your own life 
and compare the impact on your health or well-being. 
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SUGGESTED ACTIVITY 5-12: SHAPING OF PERSONAL ATTITUDES 



Purpose: Curriculum Correlati(vn 

Improving Personal Well-Being 

recognizes that attitudes ? e affected by background and 
percept'' \- 

- spiritual 

- physical 

- emotional 

- mentnL 

Time: 45 minutes 

Procedure 

1. Identify the people who have been most influential in 
shaping your attitudes m each of these areuS. spiritual 
values, physical aptitude and interests, emotional 
disposition, and intellectual ability and interests. If the 
same people are involved in each area, why? If not, why 
was it that different pec^.le had an influence in shaping 
your attitudes? What attributes did they heve that made 
you receptive to their ideas or beliefs? What influence do 
you think you have on others? 

Note: Sensitive issues may be raised during the discussion. 
These should be hanaled with respect and discretion The 
teacher's role is particularly influeritial in setting the tone, 
direction, and authenticity with which these issues are 
discussed and, consequently, in shaping students' attitudes 
If small group discussion is used, designate one student with 
good leadership skills as moderator. 



Discussion Questions: 

'y What are some of >our spiritual values'^ (E g., how do 
your spiritual values affect your view of justice, death, 
and war?) 

• How do your physical characteristics or abilities influ^^nce 
your perception of others? (Eg., of the opposite sex, the 
nandicapped, or the elderly?) 

« How does your emotional state influence your 
perceptions of others'^ (E g., when you are angry; when 
introduced to someone for the first t-me, or when friends 
have accomplished something with unusual success ) 

• How does what you know influence how you make 
decisions or interact with others'^ (E g , when others' 
eatmg habits are different from yours, using fmgers or 
knives; belching in appreciation of a meal ) 

2. Write a description of now you would react to one of the 
following, based on your spiritual values, physical 
characteristics or abilit»'=^s, emotional state, and what you 
know. Include a description of hovv someone of another 
heritage culture might react to your behaviour or 
comments 

• a staged dogfight, bullfioht, or rodeo 
« a beauty pageant 

o strapping of students 

• ethnic jor.es aimed at your own background 
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SUGGESTED ACTIVITY 5-13: FEELIN' GOOD 



Purpose: Curriculum Correlation 

Improving Personal Well-Being 

considers strategies and behaviours that will improve health 
and individual's sense of well-being. 

Time: 60 minutes 

Procedure 

1. Some groups in society prefer isolation rather than 
iiitegration to maintain Oi improve the hea'th and well- 
beinc, of their peoples. Use the following advertisement to 
discuss why, at different times in one's life and considering 
one's culture, certain choices are made in the best interests 
of health and well-being. 

ADULTS ONLY 

No children under 18 allowed. 

Sounds like heaven on oarth? It is! Mature Park residents 
are secure and enjoy a quiet, pleasant lifestyle. Mature 
Enterprises does all the mamtenance-n^^* more lawns to cut 
or snow to shovel. The grandchildren cd'* *'»sit for up to 60 
days a year. Isn't that a relief? Vou only have grandchildren 
underfoot for about one day a week! Our show hemes can 
be viewed, by appointment only. 

2. Identify other cultures that are defined by age or 
circumstance and discuss how you would feel '.i that 
culture; e.g., receiving your schooling in a kindergarten 
class, or living in a senior citizens' lodge or a veterans' 
hos. '.aL 



3. Have students arrive at generalizations from their 
discussions; e.g., people at different stages of their lives 
need and want different things. At one stage, isolation may 
be just what they need for an improvement in health or 
their well-being. 

^ Have ^itudents create a chart of their own cultural 
pc.1 u'cipation. Include the benefits received: 

« groups they belong to within their "/vn culture 

® groups they belong to in some other culture 

© places and eventb in the community which appeal to age 
groups independent of a defined culture 

• groups they would be interested in joining. 
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SUGGESTED ACHVITY 5-14: COMMUNITY AND 
CULTURAL SUPPORT 

Purpose: Curriculum Correlation 

Personal Relationships Among Culture^ 

identifies the groups and ina,\/tduals within the heritage 
cultUi'es that: 

- provide counselling and guidance 

- assist in setting short- and long-term goals 

- define right and responsibilities. 

Material: Yellow pages for information about cultural 
association-:* and comm ^'^ity agencies; parents 
and friends 

Time: 60 minutes 

Procedure 

1. Have students find the information from the source lifted 
and create a chart that compares assistance available from 
the mainstream culture with that available from a group or 
individually selected heritage culture: 

© giOups and individuals who can provide you with needed 

infc notion about the cultures 
o groups and individuals who can provide counselling and 

guidance to help you solve problems 

• groups and individuals who can assist you in setting 
short- and long-term goals 

• qroups and individuals who can assist you in determining 
your legal rights; e.g., to drive a car, take out a loan, get 
married. 
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SUGGESTED ACTIVITY 5-1 5: DIFFERENT OPINIONS 



Purpose: Curriculum Correlation 

Peisonal Relationships Among Cultures 
recognizes appropriate strategies for, 

- expressing opinion 

- dealing wiih conflict 

- resolving value conflicts. 

Time: 80 minutes 

Prcdure 

1. Choose two of the following scenarios for discussion: 

Scenario No 1 A Native basketball player enters an 
opponent's gym and finds banners using Indian motifs, and 
cheerleaders in headdresses ready to support their team, 
the Redskms How would Native students feel about this? 
As a result, a student files a protest with the school 
authorities claiming that Native people are being 
demeaned. 

Conduct a board meeting, with students taking the part of 
various board members who must deal with the protest. 
One student presents the reason for the protest, another 
supports the argument 

Scenario No. 2 The textbook that a high school class is 
using focuses on the development of the Canadian West. 
The text contains an extract from a diary written in the early 
1800's. The Native peoples are referred to as "savages". A 
parent demands that the teacher remove the book from the 
classroom. If you were the teacher, what would your 
response be'^ 
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In small groups, develop the teacher s plan of action Have 
the recorder present a summary from each group As a class, 
discuss the effectiveness of the strategies proposed by each 
group and whether the ccnfltct would remam •jnre:)Olved 
Have students return to therr groups and assess their own 
discussion process" 

o Did each member have a fair chance to express an 
opinion^ 

• How was conflict resolved in the group"^ 

• What different values were expressed Dy the groups 

• How was consensus reached? 

• What strategies were used to reach consensus? 

Scenario No 3 A pamphlet describing Canada includes the 
following statement: 

Our Cultural Wealth. ..Our greatest resource is our 25 million 
people Indian and Inuit tribes were the first to settle hr-e, 
thousands of years before the European 'discovery* of 
Canada. Most Canadians trace their origins to the British 
Isles (^5 percent) or France (29 percent) But we have also 
been enriched by immigrants from many other lands: 
Germans, Italians, Greeks, Ukrainians, Poles, East Indians, 
West Indians, Chinese and Japanese, to name a few, have 
addeo tO the beauty of our ethnic mosaic. 

• How would different ethmc groups react to this 
statement? 

f Do Native people view themselves as first settlers'^ 

• What assumptions are conveyed by the language'> 

Have each student write a paragraph or draw a cartoon that 
would describe how one of the groups mentioned in the 
pamphlet statement has enriched the Canadian mosaic 



Scenario No 4 A student is required to wear shorts for 
physical education. The family background does not 
approve of such dress How can this be handled^ Physical 
education is a required course for high school graduation 

Have students write a letter from the teacher to the 
student's parents explaining this requirement and offering 
suggestions to resolve the issue 
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SUGGESTED ACTIVITY 5-1 



Purpose: Curriculum Correlation 

Personal Relationships Among Cultures 

considers alternatives for dealing with and responding to, 

- aggression 

- recognition 

- trust'' Uon 

- challenge 

- discrimination. 

Material: case studies below 
Time: 75 minutes 

Procedure 

In small groups, brainstorm how you would react m one of the 
following Situations. Choose the best scenario, and .ole play it 
for the rest of the class. Class discussion could include how 
differ^^nt groups made their decision to take a particular action, 
as weii s how effective their choice would be in responding to 
the Situation. Use the decision-making model outlined in the 
Self-Management tlieme, or select one of your own 

• A black person has accepted a job at the local fa**: food 
outlet On his very first shift, the manager overhears 
another employee say, "It a black person is going to work 
hei e I'm sure not going to! 

® A student from a culture where group recognition is highly 
regarded is selected by the student body to receive an 
individual awar^' 
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ALTERNATIVE OPINIONS 



© A coup'e have a child. They decide that the husband will 
stay home to look after the child The husband is refused 
paternity (maternity) benefits. 

« A stodent who hasn't any friends is approached by a very 
popular student and pressured to use drugs, 

o A very capable young woman says she wants to be a r urse. 
Her fnends advise her to become a doctor because she has 
the ability. Although she would like to, she riaims that her 
family would never accept that 

• A Native person responos to a 'help wanted' sign in the 
front of a store. The Native is informed that the job is 
already taken. He then learns that the job was not taken 
but later was given to a non-Native. 

« A student wants to change classes because of a personality 
v.onfIiCt with a teacner. When the counsellor says that this is 
oot possible, the student points out that others have 
changed classes, and claims unfair treatment. 
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SUGGESTED ACTIVITY 5-1 



Purpose: Curriculum Correlation 

Personal Relationships Among Cultures 

recognizes that there are varying levels of acceptance of 
others: 

- willingness to sK'^re. 
Time: 60mnutes 
Procedure 

1, Have students make a list of stereotypes that they believe 
exist about their cultural background. Think about friends 
who belong to the 'ame culture. 

® Do the Stereotypes ring true*? Why? 

• How do stereotypes begin? 

• How and why do they continue? 

« How can people counter steir^otypes told abouc .hem'' 

2 Review a joke that stereotypes a certain group ir terms of 
the questions noted m No. 1 

3 Have students recall a situation m which they were 
stereotyped, and how they felt about it Consider age, 
race, gender, job, or religious stereot/pin' 

4 Identify jrour with which individual students associate 
Identify groups they are apprehensive about ,oining, and 
discuss reasons for these feelings 



ACCEPTANCE HEPElMDS. 



© Whpt role does stereotyping play in determ? iing whv 
belonging to some groups is acceptable, while belonging 
to other groups is not? 

® Whose opinions really count? 

• What are tha issues involved? 

5 Have groups of students choose a culture very different 
from their own, m which they image thr/y wih live for six 
months: 

o What would be +heir most immediate concerns? How 

would these be resolved? 
© What would they miss most? 

o What aspects of their o^vn culture would they want and 
try to retain? 

• What IS the likelihood that they would be perceived as 
stereotyp cal of their own culture? 

o How important would it be to be accepted by persons 
from the other culture? 

6 Compare the finding.) of each group and consider which 
stereoty'^3S played a part in their ar^swers? 

o What are the factors that determine whether people will 
share their ideas, beliefs, or dreams with others (e.g., 
feelings of tolerance, appreciation, respect, patience, 
peer and social pressure or expectations, and empathy)? 

• Are feelings about culture influenced by stereotypes or 
actual experience? 

7 Have students plan a school campaign against stereotyping 

g , sexual stereotyping: "Girls can*t... Boys can't,,."; 
vegetarians are strange; p^ ^ons with handicaps are 
"special") 
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SUGGESTED ACTIVITY 5-18: PERSONAL PRIORITIES 



Purpose: Curriculum Correlation 

Personal Relationships Among Cultures 

identifies personal priorities and compares these with 
oihers within and outside the heritage culture: 

- commitment to family ties 

- commitment to maintaining the culture. 

Time: 60 minutes 

Procedure 

1, Have students identify priorities within their own culture 
and within the mainstream Canadian society 

« V/hat differences exist, if any"? 

• With what effect 

• How are personal priorities set? 

• How much are they influenced by one's own culture? By 
the mainstream? By individual interests and wilP 

2. Discuss how the priorities in each of the following cultural 
behaviours can affect personal attitudes, action or 
decisions: 



• 


sources of pride (e g , musicians, ^utists, authors, 




politicians, heroes) 








religion 




jocial etiquette 




politics 


• 


child raising 


• 


law 


• 


customs and holidoys 




current issues; e g , abortion 


Q 


concepts of cleanlinecs 


• 


the family 


• 


con-^eptsof time 






9 


generosity 
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Select a method to display now one or more of the priorities 
discussed are influenced by culture, especially where there 
ore differences from mainstream culture. For example, 
collecting or drawing examples that compare Native Indian 
spiritualism, or the Jewish or Italian extended family, with 
mainstream practices 
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SUGGESTED ACTIVITY 5-19: TRADITIONS AND 
PRACTICES 

Purpose: Curriculum Correlation 

Personal Relationships Among Cultures 

discusses traditions and practices relating to 

- dating 

- marriage 

- child rearing. 

Time: open-ended 
Procedure 

1. Develop a wall cha^-t that comp. res these practices in 
different cultures Include culture:> represented m the class, 
espeoally those not previously considered in discussions 
Some of the issues raised will have to be handled with 
sensitivity, respecting cultural ditferences and the feelings 
of mdiv'dual students 

2 Empbasizt commonalities such as the impoi mce of 
tradition and ntuai in maintaining cultural sohdaruy, the 
^oirjtual babis for decisions in dating, marriage, and child 
»^armg, individuals' commitrr.ent to preser^/ing cultural 
values and, for some cultures, the gradual and often subtle 
incorporation of '^na.nstream practices 



ERiC % 343 



SUGGESTED ACTIVITY 5-20: CAREER OPTIONS 



Purpose: Curriculum Correlation 

Choices and Challenges 

investigates potential career options 
Time: 40-60 minutes 

Procedure 

1. Have student develop a personal career inventory; e.g., 
perceived strengths and experiences they feil are 
important, and careers related to interests or cultural 
heritage 

2 Trace personal family tree m terms of occupations. 

• Is there a pattern^ 

• Do^s the pattern determine or predKt career 
possibilities^ 

» Are there cultural preferences or prohibitions to consider 

in caieer planning*^ 
» Does the role or gender influence career options'^ Does 

this have a cultural bias? 

• Is it desirable or possible to overcome this*^ 

3 OscussioPi might mvoive community members or persons 
fro<n various cuitura! groups 
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SUGGESTED ACTIVITY 5- 



Purpose: Curriculum Correlation 

Choices and Challenges 

discusses the advantages and disadvantages of baing 
bicultural when making career choices. 

Material: Activity Sheet 5-21. Culture and Careers 

Time: eOmmuteb 

Procedure 

1 Using the Career Dr..>ion-Making Chart, have students list 
^actors that influence their own career choices. Students 
may complete the chart individually or it may be more 
appropriate for a given group of students to use the chart 
structure as a discussion guide. Examples are given to 
suggest the kind of information that could be included 

2 Have students consider alternative career possibilities. 

e ^ist of possibiliti'^s 
o identify advantages of each 
o Jentify disadvantages of each 
o work out a final choice. 

General Beliefs in Mainstream About Bemq P;/Multicultural 

® being bi/multicultural gives one "an eoge" in applying 

for jobs or entering higher education 
® more and more people are learning heritage languages 
o unilingual persons may soon fmd it hard ^o find 

employment 

© knowing languages opens up a new and enriched world 
and increas<=^f chances of making new friends 
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Personal Concerns About Deciding on Career Options 



• wondering if involvement in heritage culture for career 
options IS preferable to career in mainstream 

o wondering about how strong cultural interests for a 
particular career really are 

• wondering about future prospects if unilingual 

« concerned about expectations to be met m further 

education or training 
© concerned about fine ncng further education or training. 

Options and Consequences of Beino Unilingual 

probability of limited career options 

• belief that no one needs to know a foreign language 
o belief that everyone should speak English 

• perceived pressure to learn another language. 

Options and Consequences of Being Bi/Multilingual 

• perception that larger world is open for career 
opportunities 

« possible ostracism from some 

o evoanding community that values multiculturalism 

Opportunities That My Heritage Culture Offers for Career 
Choices 



• opportunities for personal development 

• opportunities for role models end career information 
and counselling 

o rareer pos^^ibiiities w/ithin social, recreational, business, or 
professional areas related to heritage culture 
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Personal Knowledge, Skills and Attitudes from My Heritage 



Culture 



c do not anticipate usir^ language other than English 

• anticipate studying and working m the English 
mainstream 

• have no particular interests in heritage cultures in 
choosing my career options 

• fluency in one or more language other than English 

• familiarity with heritage culture background and 
traditions 

• contacts with heritage culture community 

© equally comfortable in mainstream and heritage culture 
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ACTIVITY SHEET 5-21 : CULTURE AND CAREERS 
CAREER DECISION-MAKING CHART 

NAME: GRADE: 



General beliefs in mainstream culture about being Opportunities that my heritage culture offers for career 

bi/multilingual: choices: 



Persona! concerns about deciding on career options. 

~ Personal knowledge, skills and attitudes from my heritage 
culture- 



Options and consequences of be»ng unihnguaL 



Alternative career possibilities: 

Options and consequences of being bi/multilingual: 
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SUGGESTED ACTIVITY 5-22: CAREER STRATEGIES 



Purpose: Curriculum Correlation 

Choices and Challenges 

ey^mines strategies for maintaining employment and 
developing career opportunities 

Time: 90 minutes 

Procedure 

1. Students work in small groups to develop a radio broadcast 
format that uses interviews and scenarios to examine 
strategies fo' maintaining employment and developing 
career opportunities 

2 Students will need to seek out scenarios that can be a 
feature of the script, such as: 

• being late for work and facing consequences 

® being multilingual and assisting a customer by acting as a 

translator or interpreter 
«> a sense of style that would help customers choose 

becoming clothing 
© the ability to understand what someo.te means even if 

they can't describe it properly, e g , a mechanic 

understanding a custor er's vague description of rar 

trouble 

• an employee who is prepared to work on Sundays if 
permitted to have own Saturday sabbath off to 
participate in religious practices. 

3 Design and illustrate a "handoiit" that a company might 
produce for its worl force, that gives advice on keeping 
employment, e g , doing a good job on-the-job Might be m 
question-answer format (Ann Landers' style) Include 
references to workers who are bicultural or bi/multilingual 
and show what a great company n is to work for in terms of 
career opportunities 




SUGGESTED ACTIVITY 5-23: CAREER GOALS 



Purpose: Curriculum Correlation 

C .ces and Challenges 

relates career opportunities to short and long-term goals. 

Material: Activn.y Sheet 5-23. Short- and I g-Term 
Career Goals 

Time: eOmmutes 

Proceduie 

1 Have students brainstorm the advantages and 
disadvantages of setting short- and long-term goals in 
planning their careers 

2 Have students develop a personal, cultural and educationa' 
profile, using their pr'isent situation as the initial prof^ e 
base and projecting their f j*ure goals for a three, five, and 
ten year period. The sample «heet could be used 

3. After students have completed their own profile, discussion 
should focus on changes that may necessitate alterations m 
their future goals, eg, marnage, divorce, single parent, 
transfer, illness, inheritance, or unemployment Stress 
flexibility, adaptability, and creative problem solving m 
using long-term goals in career planning 
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ACTIVITY SHEET 5-23: SHORT- AND LONG-TERM CAREER GOALS 
NAME DATE GRADE 





CURRENT STATUS 


IN 3 YEARS 


INS YEARS 


IW 10 YEARS 


PERSONAL 


e g , Single, graduate, high 

school, police work, married, 
promotion 








CULTURAL 


e g , Spanish, travel director, 
dance 








EDUCATIONAL 


e.g., science interests, science 
major, engineer, own 
company 








OBLIGATORY 


e g , help in family business, 

should be on my own maybe 
some support from family, 
probably independent by 
now, handicapped brother 
may need help 
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SUGGESTED ACTIVITY 5-2 



Purpose: Curriculum Correlation 
Choices and Chaiix^nges 

identifies resources, available within both r*jltures. that can 
assist the individual to live indept ently in an 
interdependent world. 

Material: telephone directories, nev^spaper. school 
counse or, guidance centre, community 
agencies and personal connections 

Time: 60-90 mmutes 

Procedure 

1. Have students find out where they can get informaiion 
about living independently of both the mainstream and 
heritage culture; e.g., funding for further education or 
occupational training; opportunity for work study or work 
experience; job shadowing; opportunities to talk to persons 
in various occupatio.^s about their work or special interests; 
community and government agencies that can offer 
assistance in career planning; starting a small business; 
consumer information; accessing social assistance; financial 
planning; health services; and continuing education 
opportunities 

2 Once students have identified cultural resources m their 
com-nunity, have them, individually or in small groups, 
contact one or several sources to find out more specifically 
the kind of advice, assistance or services they can access 
now, upon graduation, and later in hfe 
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CULTURE RESOURCES 



3 Have students outlme the information that the*' hove 
gathered and create a plan for living independently in an 
interdependent world. For example, have students 
estimate their earning potential and become involved in 
financial planning from their current status onwatd. 
Consider hkely family and community assistance, and 
personal efforts needed to achieve independence. 

4 Discuss the kinds of responsibilities they will be expected to 
assume m return for the information and assistance they 
can access from heritage and mainstream cultures (e g.. 
What will be their contribution to the well-being of their 
community, family and friends'^)- 
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SUGCESTED ACTIVITY 5-25: ADAPTING TO CHANGE 



Purpose: Curriculum Correlation 

Choices and Challenges 

recognizes the need to adapt to chanoes that occur, and 
develops personal strategies to cope with the changes. 

Time: 60 minutes 

Pro cedure: 

1, Have students develop two scenario: that show how 
individuals cope with and adapt to change. These scenarios 
can be written, video-taped, or illustrated. Consider the 
following changes in persona! circumstance: 

• student becomr employee 

o employee becoi n employer 

• minor becomes an adult 

• Single person marries 

o rural resident moves to the city (or reverse) 

• physically able per'^on becomes physically handicapped 
o Single person becomes a parent 

• someone employed becomes unen >loyed, 

2. Have the students suggest and discuss other situations that 
might occur. 
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SUGGESTED :TIVITY 5-26: CULTURAL 
MANAGEMENT OF RESOURCES 



Purposf^: Curriculum Correlation 

Choices and Challenges 

compares Arategies for resource management used by each 
culture: 

- financial 

- human 

- environment 

- community. 

Material: art supplies, old magazines, ^advertising, foreign 
language newspapers, etc 

Time: open-ended 

Procedure: 

1 Illustrate how each culture manages financial, human, 
environmental, and community resources. For example: 

• financial resources - money, gold, wives, jewels, 
livestock, or property, as symbols of wealth 

® human resources - elders, extended family, nuclear 
family, single person, single parent, special friends 

• approaches to environmental resources - exploitive; 
stewardship; conservationist, religious and secular views 
of nature and technology 

» community resources - church, school, neighbours, local 
and government agencies, and groups oriented to self- 
sufficiency 
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ADDITIONAL SUGGESTED ACTIVITIES 



FAMILY HISTORY 

Have students write about OR get information about and 
discuss, their cultural history, in the following ways: 



the effect of modernization upon the family smce their 
arrival in Canada or Alberta, or from the urban or rural 
environment 

the impact of social and occupational mobility upon the 
family 

the impact of modernization upon the family 

the acculturation process and the degree to which the 

family is as. milated Withm Canadian ;>ociety 

the effect of education upon the* family 

changes m society and their impact upon gender roles 

within ihe family 

the impact of intermarriage upon the family and its onginl 
traditions 

the role of the elderly within the family 

tne family and the concept of extended kinship 

involvement 



o 
o 



• 

6 



PHOTO HISTORY 

» DescnL.' the people pictured Who are thev and what are 
they doing'> 

0 In your opinion, what information does the picture give 
about the culture and historical period in which it was 
taken'^ What symbols convey this information'^ 

• In our opinion, how accurately does the picture convey 
Cultural, social and economic background of the people 
involved'^ How could you confirm your opinion'^ In what 
ways does the pict jre help or prevent you from viewing the 
place or status o^ the people involved within the 
mainstream socie^y*^ 



Discuss now the l c ure could be used to enhance the 
concept of cultural bridges, and how it can be used to 
nsgate it 



USING LITERAT. RE AS A SOURCE OF CULTURAL INFORMATION 
AND CULTURAL IDENTITY 

Literature can Provide many insights into culture. Through 
literature you con gam knowledge about different people and 
their cuh'jre *^he following questions are to assist you in 
examining literature as a source of information about cultures 

• What IS the tneme of the book*^ 

^ Is tife book fiction or nonfiction, ard in what time period is 
It ^eO Does it reflect typical mainstream perception of the 
particular culture for that time'> CurrenMy*? 

o What IS known about the author? In what wcys is the 
author's own cultural background reflected m the work*^ 

0 How do the mam characters reflec* or relate to the culture 
being represented in the book*^ 

o Is the book a good source of cultural information'^ If so, 
what did you learn about that culture that you didn't know 
before'- In what w^ys does the work help develop an 
understanding oi why people do the things they do'> 

^he same type of questions can be adapted for otiier media 
(ornns < uch as f»lm, art, dance, or musiC 
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CAR BUMPER STICKER 



Have you hugged 

your child today? 

1 



'xplain that touch is probably the most powerful means 
commumratmg with another human being Th^re are a 
nuintf'f of touch categories. 

Professional - touches while performing a special role, e g 
dentist, docto'', masseur or masseuse, physiotherapist, tailor, 
hairdresser or stylist 

Social (polite) - handshake, kiss on cheek, nudge, shoulder clap, 
double h<^nd slap, elbow guiding, hand support on entry or exit 
from car or for elderly 

Friendship - touch associateo with relationships withm an 
extended family, close neighl^ouis and fnends, eg, holding, 
hugging, or comforting for long periods of time 

Love - close family members or intimates where affectton and 
canng predominate 



3Gd 



Some cultures are more "non contact" than others For 
example. Canadians njy seem ' cold" when co.npaiod to 
"contact culture" people from the Mediterranean area 



© What does the bumper sticker teli you about Canadians^ 
IS It necessary to be hugged 

« How do you feel about touching and bemg Ouched*^ Does 
It relax you or make you feel clumsy and tense*^ VVhy"^ 

9 How do you ieel about politicians ^issing babies and 
shaking handb with hundreds oi people each day during an 
election campaign^ What message are they trying to give*^ 
Is !t effective*^ For»vhom'> 



© How do you teei w^ien someone touches you on the arm or 
shoulder and commiserates with you when you have lost a 
game or not done very well on a project*^ 

o How do you feel when you see male athletes huggiig and 
kissing on^ another after a goal is .cored in a hockey game"^ 
What would you do if your classmates d d the same thing if 
you scored lOO'^u on a tebt*^ 

• Following a car accident, a woman was trapped m the 
wreck While rescuers struggled to rele< her, all she 
wanted to do was hold the police officer's . .nd"^ What did 
the policeman's to^^.h mean to the wnman'> 
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APPENDIX A 

TEACHING ABOUT AIDS: A SERIES OF LESSONS PROVIDING INSTRUCTION ABOUT AIDS AND 

OTHER SEXUALLY TRANSMITTED DISEASES* 



LESSON PLAN 1 : AIDS IN THE CONTEXT OF SEXUALLY TRANSMITTED DISEASES 



Estimated Time: 80 
Objective 

The student increases l^nowledge ond unde'^stona ng of AtDS m 
the context of sexually transmitted diseases 

Learning Expectations 

The student' 

• describes germ theory at introductory level 

• de^tnes sexually transmitted disease (STO) 

• identtfies how HIV mtection 'S similar to and different trom 
other sexually transmitted diseases 

e lists com non signs and symptoms of SID 

• overviews methods of trjnsmisston 

• describes preventive behavjou^s 

• identifies services avatlable ^n Afber^a n^ormd^ or^, 
prf^ '^otion and treatment 

• recognizes the importance of contact rdent: ^ cd^ on unci 
traciny 

• recognizes confidential.?^;, issues m dealing w se<LufMy 
transniitted d?seases 



Procedure 

1 Prepai-ation 

resources, 



•V a'\.va :\Kjf% f> '^e student and teacher 



D Prepare o uo^-s' o-^ i.o* Suuijes^ 'hat ^/adenrs wrae 
t^^e r oues'f OPS 3, X 0 r .'^g ca^^os a^^d put them ?n 
ihe box 

2, AIDS m the Context of SexuaUy Transmitted Diseases 

a Pom? ou? tna^ A JS ^^n.^ra'ion vv oe tnco^'DOMTed vftytTh»n 
the bf'Oad conre*t ^e<ua''^y s»nce is pr»ma«'iy 

a sexualiy ''a'^^^"' 'n-c: c st-a^f^ ^^mjn sexua'ity be 
addressed vv 'n r^ r i*^ . nn?pyt '^espons b^e deCfSton 
r'^at-i^K) Dtr'^A' be 'jtr'-y' suTuu'^aing s<-xuji»ty 
odK^cu^o''' ^ N';.af*w<, -^.t ^^-.e ''easons or the 

b Oo' T^-a! ''^f' schoo' AOHTs fo Vwori- wiTh the home 

aoo co«nf»'^'jn.?y ^.I'w'H stadens de'scfii^f Wc<ys »his can 
r>aOPeP 

'^s( jss '*^te 'fPoo"a><.H nt .♦n app''or>ri aT e classroom 
r' maV- As^ ^ 'ri Kt/*''* ' v'^^ *0 •'l^SCr^De an 

antuoor'aV ( '<iy>a>u'^^ 'J'HMV v\ ' T'l-s 'f^^ on ff;p chart 
.i"0 lar- ,^ A^^e^'o c a'^sroom Check 

.f<?..*'j»*s 'r-sHe^'^i, sapport ve, 
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APPENDIX A(2) 



d Give an introductory leve' mmi-presentatjon or germ 
theory 

(Resource: Sexually Transmitted Diseases reaching 
Outline and Resource Guide, pp 15-16) 

e. Give a minr-presentation on the definition of STD and 
common signs and symptoms 

(Resource: Sexually Transmitted Diseases Teaching 
Outline and Resource Guide, pp S-y, 30 ) 

f Describe how HIV infection is Similar to .^nd different 
from other STD 

(Resource: Teaching AIDS. A Resource Guide on 
Acquired Immune Deficiency Syndrome, pp 65-66 ) 

g. Briefly overview methods of transmission of STD 

(Resource: Sexually Transmitted Diseases: Teaching 
Outline and Resource Guide, pp 20-29 ) 

h. Have students do Student Activity Teaching AIDS A 
Resource Guide on Acquired Immune Deficiency 
Syndrome, pp. 67-68, Section III: Changing Behaviors C 
and D. Change word AIDS to STD Write the statements 
on the chalkboard and ask students to discuss the factors 
Discuss maintaining healthy behaviours 

I Identify services available for information, prevention, 
and treatment of STD in the local community and in the 
province Identify services that are missing Discuss with 
students how these services could be made available 
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(Resource Sexually Transmitted Diseases Teaching 
Outlme and Resource Guide, p 12) 

Describe and discuss the importanc<=^ of conta« 
identification and trocmg Discuss personal 
responsibility 

(Resource Sexually Transmitted Diseases Teaching 
Outline and Resource Guide, p 1 3 ) 

^ Give students some tjme to develop issues regardmg 
confidentiality of persons with STD Have students 
present issues in class Discuss reasons for and agamsi 
confidentiality 

(Resource Sexually Transmitted Diseases Teaching 
Outline and Resource Guide, p 1 3 ) 



3. Conclusion 



Remind students to put questions in question box Have 
students evaluate classroom cluoate by offering verbal 
feedback Discuss ways * j pioa^ote positive classroom 
climate for the next class Ust on flip chart paper and tack m 
classroom. 



Evaluation 



Ask for class feedback regarding the mformatior, they have 
learned m this lesson What new terms have they learned'^ What 
other information do thev need'> 
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LESSON OUTLINE 1 : AIDS IN THE CONTEXT OF SEXUALLY TRANSMITTED DISEASES 



ESTIMATED TlMh. 80 minutes 



LEARNING EXPECTATIONS 

The Student 

dt^sCf ibes germ t^eofy ot if^troductory vei 
defines seAuuHy t^onsm ttMft rif^f*A<;M< /^T';^\ 

tdentifics howHtV 'nft'Cttori -ssimiiar to jna d*tfca-f5T ^ru^ uTfie*' scKsJoi y 
transmitted diseau-^ 

i sts common signs a'xi symptonns of S^O 
overvjews methods o* transmtssion 
describes p eventi^/e ^:lef.d^/lOuf^ 

identffifS services J !dt>.e'ri/ berT<i fur inft rir at t^r j^ri^vef. tion jro ?ft<>t)^t'nt 
recogrj ze^tne nnD'tr^ar^^e cr)n^ac» 'djrnT.ftcaT.or^ ^jnc ^ra( .ng 

recognizes co'^tiai ♦ ,i .♦y ,s^.«*s r*t^<s' rxj ,\t*K st-xuoi') 'M'.s'Ti rv-r* d ^^<r>f-s 



RESOURCH CORRELATION 



Mil :3 .^'> 
pp J3 33 



;;p a 0 

np '9 

c pp 6t 
PP SO t>3 

p 3v> 
• p S'j 

PI) 

. P 

0 p^ 6^ 

'0 p 

!'^' P ^ 

^ . PP h4-6 " /V-/':> 
C' p 1 i 



NOTES 



' * t^'ir' V i ^ o ri*- o V' ^(Jr .'-^ti ) m^y ^" <i ve 
i rf<i( Vt; M . 'f^^iT,,*', fit ,uOtr»g AiD'^) or 
.Mt'f s^xs>a y 'vi'nr^ ♦vd 0istr<jse Tt:*<i<hT»-.e 

*r.ut p..v> iy'- *y 

pp ;o 



-J p 

StsjO^r^T Activ ty Lr,,j|'.<^t^. vvurd A.DS t^j $ t/xoji _|v 

R^^pti'tdoied Se<iSes<i'^' Tfdf<^d M»'^>-refn»r»dbl»- 
<ltSe<ises .Ke r ( )t ?f ^< e^J 



TEACHER NOTES: 



fe^K^t." 'cr^/ H - fv'ich'nq Ail)^ A Hcsounv Outdv 0*1 Acqutrvd Imfnuf^v OvtuK'fK^ ^^fxiromv 
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LESSON PLAN 2: WHAT IS 

Estimated Time: 80 manures 
Objective 

The student <ncreo$es knowledge ond undi^''«iTond"^g of H.jmon 
lmmunode*fC»encv Virus (Hiv) mfect'or nciuding Acquired 
fnmyne De^'dency Syndrome (AIDS) 

Learning Expectations 

"he student 

• defines the spectrum ot Humdn tmmunoaefsciency Vtrus 
(HfV* fect«on, inc'ud»ng Acquired Immune Deficiency 
Syndrome (AIDS) 

• ideniittes the causative organism 

• differentiates between foct^ and fallacies 

• describes methods of transmission of HtV infection 
« describes rtsk behaviours 

0 identifies ctasstftcat.ons (stages) of HfV fn^ectjnn and 

associated symptoms 
d recognizes t^e Htv antibody test and S'gnif«cance of posittve 

or negative results 
» describes preventive behaviours mclud'ng abstinence, safer 

sex, avotd'og ntravenous drug use 
e describes treutment 

• identifies services available m Alberta fo^ information, 
prevention and treatment 
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TION? (INCLUDES AIDS) 



Materials Equipment 

Overhead v^o^^rof truMsoa^efXies, fitp chart, fell pens 
Procedure 

1. Preparation 

a Read the des-gnated pages hi the student and teacher 
resources, as given m Lesson Outline 2 

b Read through quest-on^ m the question box and dec»de 
on a strategy for answering them 

c Make transparencies from blac^^me masters 

2. Introduction 

a Describe f'le sensitivity surrounding AIDS education 
l-,ave students *ist reasons for the sensitivity 

b Pre-test AIDS WhcH Young Adults Should Know 2- 
3, ore-?est ^o^ knoA'edge, up 4-5, pre-test for dttnudes) 
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APPENDIX A(5) 

3. HIV Infection, Including AIDS 

a Divide students into groups of three Ask them to iisi on 
flip chart paper statements they have heard o'' read 
about AIDS Tack flip chart paper m classroom 

b Give a m^m-presentotion of HIV infection spectrum 
Have students refer to text 

(Resources, AIDS What Young Adults Should /Cnow, pp 
7-10, Teaching AIDS A Resource Guide on Acquired 
Immune Deficiency Syndrome, pp 9, 93 95 ) 

Note: Teaching AIDS A Resource Guide on Acquired 
Immune Deficiency Syndrome, p 9S - blaci* hne master In 
these plans, biacklme mois^er HtV infection iceberg 

c Continue wfth a mmi-presentatfon on causative 
organism Have students refer to text 

(Resources AIDS What Young Adults Should Know, p 
7, and Teaching AIDS A Resource Guide on Acquired 
Immune Deficiency Syndrome, pp 73 76 ) 

d Briefly describe methods of transmission of HIV infection 
Have students refer to text 

(Resources AIDS What Young A^dulis Should Know, p 
11, Sexually Transmitted Diseases Teaching Outline and 
Resource Guide, p 29; Teaching AIDS A Resource Guide 
on Acquired Immune Deficiency Syndrome, pp 9-11, 36- 
38) 
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Note: Teaching AIDS A Resource Guide on Aa^inmi 
Immune Deficiency Syndiome pp .-•^ ^8 i) - 
masters and ^n these pUms bUirknn*:* m.istp' Vf*»' nr»s nt 
Transmission of HIV »nfection from tntec^ed to *;of> 
infected Person 

in procedure 3a, students wefe a^K'd ft^^otU u' * p 
chvift papt^' statements they had h^arrj o*^ ^oo<i .lOo,*! 
AIDS These commerts were tdcl-ed up n ( ossrc>«i'v 
Hcive studt:^nts classify, where they <lj'^ ^m*- nf^ . • 
thot a^e facts fallacies Leave un'>' o**'' ^/ • ' 
comments tf^ii cannot be class* f^ed 

Give m*nt-presentat^on on nsl- behav«our*>, ('.«ss * 
(stoc}^s)of *^^'V iotectfon, and associated *.yf^M>U) r^v ' 
*«Ui1»:'>*S r^'^f f to t^-xt 

(Resources A/D5 What Younq Adults Sfn.tulJ Kn(n\ pp 
8 9, Sexually Transmitted Diseases Tcai hint] iJutlmc ,inJ 
/^e^oufce Guide, p -iO, and Jeachinq Ali)^ A i'^umnf^ 
Guide on Acquired Immune Deiictency Syndrome do ' ■ 

Note: The term AtDS reUited complex (ARC^ no 'o'>q<>f 
used 

Give mini -present at f on on HIV antibody test, siOn<fi(ancH 
of pciSJiive and negative resu'ts cind trootmer^^ H^ive 
students refer to te>t 

(Resources AIDS What Young Adults Should Know, pp 
IMS, to, Sexually Transmitted /)/se<7se'; Teaching 
Outline and Resource Guide, 0 ^9, and Teaching AID^ A 
Resource Guide on Acquired Immune Deficiency 
Synarome, 00 10, t6 18) 
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h Describe preventive behaviours, f^cU^dinq ..iDsTtncn*.e, 
saJe !>ex, dnd avoiding mtrjvt?nQu*> drug use Huve 
students refer to text Students must knov^ the don.)er ot 
exchanges of infected body tluids. including blood Tfie 
detailed information m the resources regarding sate and 
safer sex should be used with discret on fjote ch.inges 
suggested m Lesson 2 Outline 

(Resources- AIDS What Young Adults Should Know, pp 
16 18, Teaching / JS A Reuuurce Guide on A<quned 
Immune Deftaency Syndrome, op 13, 21, 24. 2^, 52, 67, 
68) 

I Identify <.ervtCf^s available for inform. if ion, prpvontion 
and treatment ot HIV mtection (AIDS) ii* the loc.ti 
commun?!y and m the provmce Identity services that are 
missing Discuss with studems how these servK'es couJd 
be made avuifabte Compare services avaifabfe for pt^opie 
wfth HIV infection with those available tor poopie with 
bTD 

(Resources Sexua/Zy f/ansmiffed Diseases feach/nr/ 
Outline Kind Resource Guide, p 1 2 ) 

j Go i\Kk to comments written of) flip chjrT puper tjc^^d 
in the Classroom, and classt^y remaining cummt^nTs from 
■ia procedure as tacts or fallacies (f some commf»n?s 
cannot he classified, because the students are Uniting 
mtorma^on, students or the teacher can ret^eafch those 
commen*^ 
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4 Concluston 

f^fH-^'Od st^ijt,f^?\ to pu! <?ai^%?'C>'is r q^es^'O'^ iJu* 

Evaluation 

Student ability to Class. (OHM^K^Mts »i\ t^K^sof taii.K.*'*^ 
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LESSON OUTLINE 2: WHAT IS HIV INFECTION? (INCLUDES AIDS) ESTIMATED TIME: 80 minutes 



LtARNING EXPECTATIONS 


RESOURCE CORRELATION 


IM 1 












a) 


PP 7 ^o 


p 9S car be u*,eci vii% t>iaci> "^r »■ % 


Af niitfpH immune DpfiriPnru ^unHrnm^ /AID^^ 

'^^^lU'l^rU liimnjiic L/ClVlCiiV>y i^yilUIviTlv \AAIL/j/ 




P 29 






© 


PP 9^'9S 








PP "i^-U. V 




iuciii.iiic> lilt: (.au^uilVc uiyaiiiim 




f\ 7 
P ' 






e 


PP 73-76 








PP 23-33 




differentiates between facts and fallacies 




PP2,3 






0 


p 24 








PP 12 18 1 9, 92-99 




describes methods of transmission 




P 1^ 


O PP 36 38 f^an be ust^rj <is h i" ..n*'^ '^.][<,*»-if'. 




0 


p 29 


See these pians for black tif^t^ nna<.Tt»' 'Vt-T» ^^d^M* 




0 


PP 9-n 36 38 


Transmjssjon 


describes risk behaviours 




p 89 






0 


PP 21 >S 




identifies classifications (stages) of HJV infection and associated symptoms 


(D 


PP 8 9 


The rerni AIDS rHla^HO ^ M'^(^l♦- < A»( - < 




0 


p 29 


longer used Set^ bia< ' nt* Tta^n - - p'a'^*,. 




0 


PP M 12, --S 


H(V infection k^^ber^ 



TEACHER NOTES: 



Resource correlations 0 Refers to Student Text What Young Adults Should Know 

O Refers to Teacher Reference - Sexually f rjnsmitted Diseases Teaching Outline and Rvsourct- Cutde 

© Refers to Teacher Reference ~ Teaching AIDS A Resource Guide on Acquired Immune Dettaency Syndrome 

Q) Refers to Teacher Reference ~ AIDS A Teacher Resource Package 
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APPENDIX A{8) 

LESSOW OUTLINE 2: WHAT IS HIV INFECTION? (INCLUDING AIDS) (contmued) 



ESTIMATED TIME. 80 minutes 



LEARNING EXPECTATIONS 



dt^scribes prever>tivt^ D<;^hsj^'Ou''s r>c uU"^<j jiDt.t"^i.'r'(.c a« 
■ntfavepoasdrug use 



RESOURCE CORRELATION 



NOTES 



t» J- • ' • «"« '.""u 'n>fr' wtSt'O vv '^ 



^4 ^i.»ng«> . 1? 



TEACHER NOTES: 
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HIV INFECTION 
ICEBERG 




AIDS PATIENTS 
(Special infections, cancers 
and neurological disturbance 
Can infect others) 



SY^/iPTOMATIC HIV INFECTION 
(Feels ill - no special infection or 
cancer 
Can infect others) 



ASYMPTOMATIC HIV INFECTION 

(Feels well - may stay well 
May not know infection present 
Can infect others) 
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METHODS OF TRANSMISSION OF HIV INFECTION FROM 

INFECTED TO NON-INFECTED PERSON 

® SEXUAL INTERCOURSE 

• male to male 

• male to female 

• female to male 

® EXCHANGE OF BLOOD FROM INFECTED TO NON-INFECTED 
PERSON 

• sharing needles and syringes 

© INFECTED MOTHER TO UNBORN CHILD 
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APPENDIX A(11) 

LESSON PLAN 3: IMPACT OF HIV INFECTION INCLUDING AIDS 



Estimated Time: 80 minutes 
Objective 

The student recognizes that personal decision making can 
prevent HIV infection and facilitate the control of the HIV 
epidemic 

Learning Expectations 

The student: 

• identifies rights and responsibilities of infected and non- 
infected people 

• identifies possible emotional responses to having HIV 
infection or to someone who is infected with HIV 

• evaluates the responsibilities and consequences that may 
result for oneself and partner when a choice has been 
made to be abstinent, sexually active or to use drug: 
intravenously 

• recognizes the importance of making informed clioices 
on personal health issues 

• describes and applies supportive behavtours related to the 
HIV problem 

9 investigates and discusses the social, economy and 
political implications of HIV infection, mcludmg AIDS 



Procedures 

1. Preparation 

a Read the designated pages in the student and teacher 
resources, o^) given hi Lesson Outline 3 

b Make transparency from Teacher Resource Manual 
Core Program, p 34, DeciSiOn-Makmg Mode! 

c Make student handouts from Teacher Resource 
Manual Core Program, pp 35-36, Decision-Makmg 
Worksheet. 

d Read through questions m question box and be 
prepared to answer them, or have students research 
answers 

e Collect newspaper articles on HIV infection (including 
AIDS) 

2. Impact of HIV Infection Including AIDS 

a Have students do student activity 

(Resource Teaching AIDS, A Resource Gu.de on 
Acquired Immune Deficiency Syndrome, pp 33-35, 
Section V! Toshi's Story, pp 47-54 ) 

b Have students divide tnto groups of four and ask theni 
to brainstorm and record their comments on flip chart 
paper 

e rights of HIV infected and non-mfected people 
0 responsibilities of HIV infected and non-infected 
people 

Tacl- the Hip cfiart paper in the classroom Discuss 
similjniies and differences, and implications for 
safety 
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c. Have sludenl$ brainstorm possible emotionoi 
responses to having HIV mfectton List on flip chart 
paper Discuss Have students bramstorm possible 
emotional responses to someone who is infected With 
HIV Discuss 

(Resource: Sexually Transmitted Diseases Teaching 
Outline and Resource Guide, pp 42-43 ) 

Have students complete worksheet and discuss 
responses. 

(Resource- Teaching AIDS A Resource Guide on 
Acquired Immune Deficiency Syndrome, p 101 ) 

d. Mini-presentation on decision-making steps, using 
blackline master and student worksheets Walk the 
students through the step: using the following case 
study: "Sally is in Grade 11 at your school Ail her 
friends smoke and she is getting some pressure to do 
so from her friends. What should she do'>" 

e. Using the decision-making steps worksheet, have the 
students evaluate the responsibilities and 
consequences that may result for oneself when a 
choice has been made to be abstinent, sexually active, 
or to use drugs intravenously Discuss the steps and 
the responsibilities and consequences Using the 
same worksheet, have the students consider one s 
partner. Discuss the steps and the responsibilities and 
consequences 

f IV" king informed choices on personal health issues is 
extremely important Have students develop cntenu 
to evaluate whether or not a choice is mformed 
Write on flip chart paper, arranging the cntena m 
order of importance Criteria could include 

» Is the choice healthfuP 

• Is the choice respectful of me and others'^ 

• Is the choice consistent with my parents or 
guardians' ideas'^ 

0 Is the choice safe'> 
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© isthechotcelegaP 

• H the cnoice a good use of resources'^ 

g Hove students list and desc.ibe supportfve behaviours 
related to the HIV problem Have students refer to 
text 

(Resources AIDS What Young Adults Should Know. 
pp 20-23, Teaching AIDS, A Resource Guide on 
Acquired Immune Deficiency Syndrome, pp 47-53 ) 

Have students discuss non-supportive behaviours and 
reasons why such behaviours are demonstrated 

h Have the students analyze the newspaper articles and 
classify them according to social, economic and/or 
polfticaf implications Ask the students to report on 
the results of their analysis If time permits, have 
students do research on social, economic and political 
implications Have students refer to text 

(Resources Newspapers, AIDS. What Young Adults 
Should Know, p 23, Teaching AIDS, A Resource 
Guide on Acquired Immune Deficiency Syndrome, pp 
47-S4, 57-62 ) 

Evaluation 

Both students' knowledge dnd attitudes can be assessed. The 
student resource AIDS What Young Adults Should Know can 
be used for evaluation purposes (pp 2-3 as a post-knowledge 
test, pp 4-5as a post-uttitudesurvey) 

The students Ccin also be evaluated on the decision-making 
process that ihey use for each of the following case studies. 

CASE STUDY ONE Outline the steps that Person X, living m 
your neighbourhood, would take if mformed that she or he 
had an HIV infection (including AIDS) 

CASE STUDY TWO. Decide what action Person B, livmq m 
your neighbourhood, can plan to lal^e that would be .^n 
example of supportive behaviour related to the HiV infection 
(including AIDS) problem 
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LFSSON OUTMNE 3: IMPACT OF HIV INFECTION INCLUDING AIDS 



LEARNING EXPECTATIONS 



drwq5mTravonnu«.*y 



infection ir>tiu(i'n«J Ail>S 



r * I • .',1 It. .«".) ( 



RESOURCE CORRELATION 



• 



ESTIMATED TIME 8Mrrinutf>5 



TEACHER NOTES: 



NOTES 
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GLOSSARY or TERMS 
(RELATED TO HUMAN SEXUALITY) 

The following terms may appear in activities, pamphlets or other materials used by the teacher or resource persons This giossary js not 
intended as a reference guide for the teacher, who may choose to share selected definitions with the clas:> 



ABORTION (induced): 

ABSTINENCE: 

AIDS. 

ANDROGEN. 



Medically induced cessation or ending of the growth and development of the fetus 
Refraining from or avoiding participation in genital sexual intercourse 

Acquired Immune Deficiency Syndrome - serious illness caused by Hl\/ v.rus when it has damaged the body's 
immune system and other illnesses have developed. 

A hormone, producing masculine sex characteristics, having an influence on body and be le growth and on the 
sex drive. 



BARTHOLIN'S GLANDS: Two tiny glands in the female, located at either side of the entrance to the vagina 
BIRTH CONTROL: Any procedure used to prevent conception or fertilization 

In the female, the narrow portion of the uterus that forms its lower end and opens into the vagmo 
Surgical removal of the foreskin or prepuce of the penis 

A small, highly sensitive organ in the female, located just above the urethral opening 
A couple living together without marriage. 

Sexual intercourse between male and female in which the penis is inserted in the vagina 



CERVIX: 
CIRCUMCISION: 
CLITORIS: 
COHABITATION 
COITUS: 
CONCEPTION. 



CONDOM. 



The beginning of a new hfe. when an ovum (egg) is fertilized by a sperm, resulting in the development of an 
embryo. 

A contraceptive device used by the male, consisting of a latex sheath drawn over the erect penis pnor to coitus 



' The majority of these definitions are introduced in the Junior High Health and Personal Life Skills Curriculum 
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CONTRACEPTION: 
CORPUS LUTEUM: 

COWPER'S GLANDS: 

DIAPHRAGM: 

EJACULATION: 
ENDROCRINE GLAND: 
EPIDIDYMIS. 

ERECTION. 

ESTROGEN: 
FALLOPIAN TUBE: 
FERTILIZATION: 
FOLLICLE: 
GONAD: 

GRAAFIAN FOLLICLE. 
HORMONE. 

HYMEN: 
HIV: 
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Prevention of pregnancy by chemical, physical or surgical means 

A yellow mass in the ovary formed from a ruptured foihcle (from whirh an ovum has been released), that secretes 
the hormone progesterone. 

Two glands in the male, one on each side of the urethra near the prostrate, wh»ch, with an erection, produce d 
pre-coital fluid which passes through the urethra prior to ejaculation. 

A rubber (or similar) contraceptive used by women that ts specifically shaped to f»t m the vagina to cover the neck 
(cervix) of the uterus like a cap. 

The expulsion of male semen from the penis 

A gland that secretes its hormones directly into the bloodstream 

The coiled tube that lies alongside each testes m the scrotum and stores the sperm durmg n^aturation ThiS Lube 
connects the network of sperm-producmg tubules m the testicle with the vas deferens (sperm duct). 

The enlargement of the penis or clitoris, usually as a result of sexual excitement. The enlargement is caused by the 
filling of cavities within the organs with blood 

A steroid hormone, producing female sex characteristics, and affecting the functioning of the menstrual cycle 

The oviduct or egg-conducting tube that extends from each ovary to the uterus. 

The union of egg (ovum) with sperm which results in conception. 

The small sac or vesicle near the surface of the ovary that contains a developing ovum 

A sex gland: the testicle in the male; the ovary in the female, 

A small sac or pocket in V^e ovary tn which the ovum matures and from which it is discharged at ovulation 

A chemical substance produced by an endocrine gland that has a specific effect on activities of other organs of the 
body. 

A fold of skin that partly covers the external opening of the vagina 

Human Immunodeficiency Virus - scientific name for the virus that causes infection in AIDS patients 
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INTERSTITIAL CELLS: 

INTRAUTERINE DEVICE: 
(lUD) 

LABIA MAJORA AND 
LABIA MINORA: 

MASTURBATION: 

MENSTRUATION- 



MISCARRIAGE: 

NATURAL FAMILY 
PLANNING: 

NOCTURNAL EMISSION. 

ORAL CONTRACEPTIVES: 

ORGASM: 

OVARY: 

OVUM: 

PENIS: 

PRECOITAL FLUID 
PROGESTERONE' 



Specialized ceils in the testicles that produce the mate se^ hormones 

A small plastic or metal device that when fitted mto the uterus, prevents pregnancy 

The outer and inner hps of the female external genitals (vulva) 
Self-stimulation of the genitals (male or female) through mampulauon 

The discharge of blood from the uterus through the vagma that normally recurs at approximately four-week 
intervals between menarche and menopause The discharge represents the linmg of the uterus that has been 
thickening in preparation for a fertilized ovum attaching itself to the uterine wall 

Spontaneous expulsion of a fetus from the uterus 

Planning or preventing pregnancy by avoidmg sexual intercourse during ^ertam tjme:> (ovulation) in a woman's 
menstrual cycle 

An Involuntary male orgasm and ejaculation of semen during sleep Commonly called a "we 'iream". 

Birth control pills; contain hormones that prevent ovulation 

The peak of sexual excitement m sexual activity 

Thefemalesex gland inwhich the ova are formed 

An egg; the female reproductive cell corresponding to the male sperm 

The male sexual organ (external) of unnation and intercourse 

Alkaline fluid secreted by the Cowper's glands that lubricates the urethra for easier passage of semen This fluid 
can contain sperm 

The female hormone that is produced in the corpus luteum and whose function to prepare the uterus for the 
reception and development of a fertilized ovum 
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PROSTATIC FLUID. 



SCROTUM: 

SECONDARY SEX 
CHARACTERISTICS: 

SEMEN: 



SEMINAL VESICLES. 



SEX HORMONES: 



A highly alkaline, thin milky fluid produced by the prostate gland that makes up a major portion of the male 
semen. 

The pouch, suspended from the groin, that contains the male testicles and the accessory organs 

The physical characteristics - other than the external sex organs - that distinguish a male from a female. 

The secretion of the male reproductive organs that is ejaculated from the perns during orgasm and which 
contains sperm cells. 

Two pouches m the male, one on each side of the prostate, behind the bladder, <hat are attached to and open 
into the sperm ducts. 

Substances secreted by the sex glands directly into the bloodstream, e g , androgens ^malo) and estrogens 
(female). 



SEXUAL INTERCOURSE, Sexual union of a male and female in which the peniS is inserted into the vagina, coitus 



SEXUALITY. 

SEXUALLY TRANSMITTED 
DISEASES. 

SPERM: 

TESTICLE: 

TESTOSTERONE: 

URETHRA. 



Term to include all aspects of maleness and femaleness, soctological, philosophical, psychological and biological 
All thoughts, feelings, behaviours and physical features related to sexual life and interest. 

) 

Communicable diseases that can be passed from one person to another during sexual contact 
The mature male reproductive cells capable of fertilizing the female egg and causing impregnation 
The testis (plural: testes); male sex glands that produce sperm 

The male testicular hormone that induces and maintains the male secondary sex characteristics 

The duct through which the urine passes from the bladder and is excreted outside the body m the male, the 
urethra is also used to pass semen to the outside of the body 



UTERUS: 



The hollow, pea^'-shaped organ in females withjn which the fetus develops 
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The canal in the female, extending from the vulva to the cervix, that receives the penis during intercourse and 
through which the baby passes at birth 

The sperm ducts in the male leading from the epididymis to the seminal vesicles and urethra. 
The external sex organs of the female, including the labia majora and minora, and the clitoris. 
Removal of the penis from the vagina prior to ejaculation 

The single cell resulting from the union of two cells (ovum and sperm) at conception. 
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APPENDIX C 

INTEGRATING CALM WITH OTHER HIGH SCHOOL COURSES 

Relationship of the Human Sexuality module to 

• core program component of Career and Life Management 

• other optional modules 

• other related high schoolcourses 



CORE PROGRAM 



OPTIONAL MODULES 



RELATED HIGH SCHOOL COURSES 



THEME A: SELF-MANAGEMENT 



THEME B: WELL-BEING 



THEME C: RELATIONSHIPS 



THEME D: CAREERS AND THE 
WORLD OF WORK 



MODULE 1: HUMAN SEXUALITY 
(Requires school board 
and parental approval) 




HEALTH SERVICES 12-22-32 



PSYCHOLOGY 20 



PERSONAL LIVING SKILLS 10-20-30 



BIOLOGY 30 



THEME E: INDEPENDENT LIVING 
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Relationship of the Dealing with Cnsej module to 

• core program component of Career jnd Life Management 

• other optional modules 

• other related high school courses 



CORE PROGRAM 



OPTIONAL MODULES 



RELATED HIGH SCHOOL COURSES 



THEMEA. 


SELF-MANAGEMENT 


THEME B: 


WELL-BEING 


THEME C. 


RELATIONSHIPS 


THEME D: 


CAREERS AND THE 
WORLD OF WORK 


THEME E: 


INDEPENDENT LIVING 




MODULE 2. DEALING WITH CRISES 



PERSONAL LIVING SKILLS 10-20-30 



PERSONAL PSYCHOLOGY 20 



MODULES CULTURAL BRIDGES 



RELIGIOUS STUDIES 15-25-35 
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Relationship of the Entrepreneurship module to 

0 core program component of Career and Life Management 

9 Other optional modules 

© oth lated high school courses 



CORE PROGRAM 



OPTIONAL MODULES 



RELATED HIGH SCHOOL COURSES 



THEME A: SELF-MANAGEMENT 


THEME B: 


WELL-BEING 


THEME C: 


RELATIONSHIPS 


THEME D: 


CAREERS ANDTHE 




WORLD OF WORK 


THEME E: 


INDEPENDENT LIVING 



MODULE 4: CONSUMERAND 
INVESTMENT CHOICES 

± 



MODULES: ENTREPRENEURSHIP 



ACCOUNTING 20 



WORK EXPERIENCE 10-20-20 



BASIC BUSINESS 20-30 



SPECIAL PROJECT 10-20-30 



MARKETING 20-30 
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Relationship of the Consumer and Investment Choices module to 

• core program component of Career and Life Management 

• other optional modules 

• other related high school courses 



CORE PROGRAM 



OPTIONAL MODULES 



RELATED HIGH SCHOOL COURSES 



THEME A: SELF-MANAGEMENT 



THEME B: WELL-BEING 



THEME C: RELATIONSHIPS 



THEME D: CAREERS ANDTHE 
WORLD OF WORK 



I HEME E: INDEPENDENT LIVING 



MODULE 4: CONSUMER AND 
INVESTMENT CHOICES 



4 
▼ 



PERSONAL LIVING SKILLS 10-20-30 



BASIC BUSINESS 20-30 



MODULE 3: ENTREPRENEURSHIP 



MARKETING 20-30 



ECONOMICS FOR CONSUMERS 20 
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Relationship of the Cultural Bridges module to 

o core program component of Career and Life Management 

• other optional modules 

© other related high school courses 



CORE PROGRAM 



OPTIONAL MODULES 



RELATED HIGH SCHOOL COURSES 



THEMEA: 


SELF-MANAGEMENT 


THEME B: 


WELL-BEING 


THEME C: 


RELATIONSHIPS 


THEME D: 


CAREERS AND THE 




WORLD OF WORK 


THEME E: 


INDEPENDENT LIVING 




MODULE 5: CULTURAL BRIDGES 



PERSONAL LIVING SKILLS 10-20-30 



PERSONAL PSYCHOLOGY 20 



MODULE 2: DEALING WITH CRISIS 



RELIGIOUS STUDIES 15-25-35 



MODULE 3: ENTREPRENEURSHIP 



M0DULE4: CONSUMERAND 
INVESTMENT CHOICES 
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